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ABSTRACT

This study sought to assess students’ and instructors’ perceptions regardirigelod va
an agricultural communications magazine capstone course at three ueisvénsitivere
identified as exemplary in an effort to describe the characteriséidstpto the course’s success.
Using a qualitative survey methodology, the investigator administered amegmmse survey,
conducted personal interviews with purposively-selected students in each course and the
instructors, and made field observations. Both the interviews and the surveysedonfsssx,
in-depth questions crafted after Andreasen’s (2004) of a successful maggstmne course.
Based on students’ and instructors’ perceptions through the lens of Andreasen’s (2004) model,
this course met students needs for experiential learning and provided studerttie with t
opportunity to transition from college students to professionals. The investgaterto the
conclusion that providing students with a real-world experience and positive reindoitdem
essential to these courses. Students felt expectations for deadlines,odjwadity, and
attendance was similar to what they would expect in the workforce. In tuyrththeght this
would help them prepare to enter into a career.

Also, students also reported a strong appreciation for positive feedback. Because
capstone courses often serve as a “rite of passage,” students need posibinceneent to make
it through key moments in the course (Durel, 1993, p. 223). These moments of positive
reinforcement helped students gain confidence in their skills as poofalssi The results also
lead to the recommendation of modifications to Andreasen’s (2004) five R’'s modektdfibett
the agricultural communications discipline with changes focusing on the conceptefindi

feedback. Following the recommendations of Rhodes, Miller, and Edgar (2012), it is



recommended that future versions of the model include noise throughout the model andfeedbac

outside the inner-workings of the model.
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CHAPTER |
INTRODUCTION
Need for Study
As communicating with the public about issues related to agriculture, food, and the
environment becomes more and more important, so does academe’s ability to progige soc
ready graduates who possess advanced communications skills (Andelt et al.,ra88m,G
2001; Klein, 1990). Demand for work-ready graduates continues to increase. According to a
recent five-year study initiated by the USDA’s National InstitutBadd and Agriculture
(NIFA), prospective demand for several communications-related occupailbosniinue to
rise for the next five years (USDA-NIFA, 2010). Public relations spetsalill increase by
24%, technical writers by 18.2%, market research analysts by 28.1%, and salgsrenbpa
14.9%. USDA-NIFA (2010) indicated that there are more than 6,200 annual job openings
available in education, communication, and government operations related to @agricult
According to the USDA-NIFA (2010) research, potential employers “havess@d a
preference for graduates from colleges of agriculture and life seigiocestry and natural
resources, and veterinary medicine who tend to have relatively stronger snégreshore
extensive work experiences for careers in food, renewable energy, and the eenirthran
those from allied fields of study” (p. 2). Courses have been designed for salfemgricultural
communications across the nation to assist with producing society-ready gsathuatittle
research has been conducted regarding these courses (Hall et al., 2011).
Overview of Literature
Experts in agricultural education and communications, identified “Build[ingjoetitive

societal knowledge and intellectual capabilities” as an area of fockie academic discipline of



agricultural communications (Osborne, 2007, p. 6). Degree programs in agricultural
communications exist in dozens of Land Grant universities and other univerditienleges
of agriculture across the country (Doerfert & Cepica, 1991). Experierdralihg is the
cornerstone of the Land Grant institution and agricultural education (Kay #031; Parr &
Trexler, 2011).

One important observation to be noted is that college of agriculture graduatedigene
have more extensive work experiences than students from other fields of study{899€).
Traditionally, agricultural education at both the secondary and higher educagtmHas
continued its mode of experiential learning initially propagated by therfaf American
education, John Dewey (Boone, 2011). “Simply stated, experiential learning isdedmaiugh
experience” (Andreasen, 2004, p. 53). Dewey (1938) observed “there is an intimate and
necessary relation between the processes of actual experience and ed(gation”

One experiential teaching method—capstone courses—is essential tofudfilidents’
experiential learning needs in an agricultural communications programr(HEdiggar, & Miller,
2011; Sitton, 2001). By definition, a successful capstone course is “a planned learning
experience requiring students to synthesize previously learned subjectaoatémt and to
integrate new information into their knowledge base for solving simulatedlavaodd
problems” (Crunkilton et al., 1997 retrived from Andreasen, 2004, p. 53). Durel (1993) noted
that a capstone class is a crowning experience coming at the end of a sefuencses with
the specific objective of integrating a body of fragmented knowledge into a untied.wAs a
rite of passage, this course provides an experience through which undergraduatecuimian
effort to make sense of that experience and look forward to a life by building onplkatace.

Sitton (2001) noted that these courses “offer the students the opportunity to enhance the



knowledge and skills they have acquired in previous classes” (p. 2). Additionally, s&drea
(2004) stated that such courses should “provide an opportunity to incorporate previously learned,
often disjointed information into an interconnected contextual frame of referencevhich to
transition into a career or further study” (p. 52) and allow students the opportunity to
“demonstrate mastery of the area’s complexity” (Troyer, 1993, p. 246).
Statement of the Problem

For decades, in colleges of agriculture across the United States, buildiagts’
communications skills has been a priority (Andelt et al., 1997; Graham, 2001; Kleif, 1990
Degree programs in agricultural communications exist in dozens of collegss éhe country,
most with a focus of providing the agriculture industry with graduates who #dezlski
communications but who also have a strong knowledge and passion for issues and topics relate
to agriculture, food, and the environment (Weckman, Witham, & Telg, 2000). An industry
demand for employees with advanced agricultural communications skillsdadsca demand
for academe to turn out society-ready graduates (Andelt, Barrett, & 80esh1997; Klein,
1990; Graham, 2001). Capstone courses often serve as a tool for providing these prdistical ski
to agricultural communications students (Edgar et al., 2011, Sitton, 2001); howether, fur
studies are needed to research and evaluate these courses. There currentigtisgimesel
to guide evaluation of magazine capstone courses or to guide the course cui(titalllenhal.,
2011). According to Hall, Rhoades, and Agunga (2011), studies are needed to “addregs the iss
of whether publication advising and production provide an experiential learning experienc
and “research should also continue to explore and share the current curriculum lggingttau

the various institutes” (p. 44). Studies of magazine capstone courses in collegesutitieal



communications are needed to further understand the capabilities these bauesand to
develop a clear, pragmatic model for teaching the course (Hall et al., 2011).
Purpose of Study
The purpose of this study is to examine magazine capstone courses and deslene s
perceptions of the course in an effort to describe the characteristics oeassuktmagazine
capstone course and develop a model for instruction. To accomplish this purpose,atih rese
was guided by the following questions.
RQ1: Based on examination of course syllabi, field observations, and instructor
interviews, what were the common characteristics of magazine capstosescatithe
selected institutions in terms of curriculum, course objectives, and instruchettabds?
RQ2: Did the magazine capstone courses meet students’ needs for experantieg
according to Andreasen’s (2004) five R’s model?
RQ3: Based on student perceptions, among the exemplary capstone courdesrewas t
evidence of other components of the five R’'s model, including opportunities for students
to participate in teamwork, communications, and critical thinking?
Key Terms
Andreasen’s (2004) Five R’'s Model — A model designed to describe the chatmsterf a
successful capstone course. The model incorporates five R’s- receive,redlatt, refine, and
reconstruct.
Capstone Courses - “a crowning course or experience coming at the end ohnesedfweurses
with the specific objective of integrating a body of relatively fragnaektewledge into a
unified whole. As a rite of passage, this course provides an experience through which

undergraduate students both look back over their undergraduate curriculum in ao efigke



sense of that experience and look forward to a life by building on that experiBueel, (1993,

p. 223).

Experiential Learning — “An experience-based approach to learning in vibadnss experience

a direct encounter with the phenomenon under study, reflect on that experience,rnal ge
conclusions, and test their newly acquired knowledge through subsequent performarges; (Phi
Osborne, Dyer, & Ball, 2008, p. 530).

Society-ready Graduates — College graduates who possess thenskdtsgetencies to

function affectively in the workforce (Graham, 2001).

Limitations

This study was limited to the specific subjects, which consisted of estadblagricultural
communications programs that offer a magazine capstone course; thereforagrotwdtural
communications programs were evaluated. Another limitation to this study sutlahts may
not answer truthfully or express their complete feelings. Some studentssoaeaide not to
participate in the study.

The investigator visited each university towards the end of the semester, butsshadient
not yet completed the course. Students’ perceptions of the course may change uporonomplet
of the course or after students enter into the workforce and begin to emplsyeskitied in the
course.

This study uses a qualitative methodology in where the investigator is theyprimar
gatherer and analyzer of data. By human nature limitations are then sefrstrtihreent — “that
is, mistakes are made, opportunities are missed, personal biases intefieobservations and
analyses are filtered through [the investigator’s] worldview, values, anpgogike” (Merriam,

1998, p. 22).



Assumptions

It was assumed that students who participated in this study answered Iyrathduthat
instructors/professors followed the syllabus when instructing the codns@s khlso assumed
that the researcher was able to properly filter and interpret the finofinigis qualitative study.
Investigator Bias

The lead investigator of this study, Traci Rushing, is an agricultural cornatioms
graduate student at the University of Arkansas and has a bachelors’ oésciagdcultural
education. Rushing spent one semester student teaching at Conway High Schaol West i
Conway, Arkansas and was a graduate teaching assistant for two acgekmidall 2010 to
spring 2012) at the University of Arkansas in the Agricultural and Extension Education
Department. At the university she assisted with the instruction of agriddamanunications
and graphic design in agriculture, food, and life sciences.

At the start of the study, Rushing had never been enrolled in an agricultural
communications magazine capstone course, but was later enrolled in one at th&ityoive
Arkansas in the Spring 2012. Not ever being exposed to a course of this type allowed her to
have a clear mind free of expectations for the course during the datai@olfgcicess. During
analysis Rushing was enrolled in a magazine capstone course and served aletbieifieas

manager of sales.



CHAPTER I
REVIEW OF LITERATURE

The underlying theories for this study included a long-standing precept abguiapica
teaching, and one relatively new theory explaining how to successfullyatgeexperiential
learning into capstone courses. This chapter outlines the major thearigsrature used to
guide this study.
Student Perceptions

Colleges across the nation hold high regard for end of year evaluation®{&tanf
University, 1997). Evaluation are used to understand the effectiveness of theatolingdp
teachers refine the course and teaching methods to insure better leapeingnees in the
future (Stanford University, 1997). “By highlighting instructional methods hiegcactivities,
and student input, evaluation[s] can have a positive impact in improving the climaaelohte
and learning...” (Groccia, n.d., p. 1). Groccia (n.d.) further notes, written perceptonibem
prized by instructors due to the rich insight provided by students. When reviewiag thes
evaluations, instructors should consider that “student ratings are gendraltiierand valid”
(Groccia, n.d., p. 4).
Experiential Learning

Phipps et al. (2008) define experiential learning as “an experience-dgs®ach to
learning in which students experience a direct encounter with the phenomenon under study,
reflect on that experience, draw general conclusions, and test their nguineddknowledge
through subsequent performance” (p. 530). In this type of learning, students shouldareceive
concrete experience that allows them to test ideas (Lewin, 1957). Most imgottangactions

between the learner and their surrounding environment must occur for learning t@take pl



Concrete experimentation gives learners the needed motivation to move fondrandpsore
further concepts (Dewey, 1936). “ldeas are not fixed and immutable elements dit thougre
formed and re-formed through experience” (Kolb, 1984, p. 26).

Agricultural educators across the nation have mastered the phenomenon of eaperient
learning and often adopted the slogan ‘Learning by Doing.” Furthermore(10&t) infers that
experiential learning is the cornerstone of the Land Grant institution amcdlag@al education.

For many years, agricultural educators have developed curriculum based oengigbéearning
models set forth by such theorists as John Dewey, the father of Americatiegucawin

(1951) and Piaget (1952) (as cited in Boone, 2011). Kolb (1984) expanded experientia learni
through the development of a four-stage cyclical model intended to further explaentteon
learning process. This model involves four principal stages: concrete expe(eies

reflective observation (RO), abstract conceptualization (AC), and acipegimentation (AE).

In this cyclical model, the learner first participates in a “concrgpersance”. Secondly, the
learner should step back from the project and takes a moment to reflect on what dhajjeete

the learner connects “abstract concepts” with the experience. Aftertherlbas reflected on

the experience, they should experiment with their new way of thinking, beginning tee cyc

again.



Concrete

Experience
Grasping via
APPREHENSION
Accommodative Divergent
Knowledge Knowladge
Transformation Transformation
Active . - Reflective
Experimentation via EXTENSION via INTENTION Observation
Convergent Assimilative
Knowledge Knowledge
Grasping via

COMPREHENSION

l

Abstract
Conceptualization

Figure 1.Kolb’s (1984) Experiential Learning Model — Adapted from Andreasen & Wu (1999).
Capstone Courses

Capstone courses are commonly employed as a feasible method fograggtultural
student’s needs for experiential learning (Edgar et al., 2011). In fa¢tssoeiation of
American Colleges (ACC) (1985) recommends that capstone courses shouldfaeadtmto
every collegiate discipline and systematically required. Furtherr8dten (2001) noted that
core curriculum in the agricultural communications discipline should includasitdaee
capstone experience to allow students to synthesize previously disjointed irdarmat

Several definitions of capstone courses exist, and most include a collectionlaf simi
elements, including a culminating experience, the opportunity for students tdblssem
fragmented knowledge, and the opportunity for students to employ critical thirkiisg ®urel

(1993) defined these courses as:



A crowning course or experience coming at the end of a seqaénoarses with

the specific objective of integrating a body of relativelygfmented knowledge

into a unified whole. As a rite of passage, this course providex@erience

through which undergraduate students both look back over their undergraduate

curriculum in an effort to make sense of that experience and logkidto a life

by building on that experience (p. 223).
A study conducted by Nilsson and Fulton (2002) analyzed and compiled many differeist theor
definitions of a capstone course and found them all to include student engagement in: “problem
identification, integrating accumulated knowledge and technical skills mdong a solution,
critical thinking, and communicating conclusions” (p. 8). On the next page is pieddhart
from their study.
Andreasen’s Five R’s

Andreasen (2004) proposes that successful capstone courses incorporate Five R's —
receive, relate, reflect, refine, and reconstruct. Andreasen (2004) found ¢laebeof
components to be highly necessary and professionally beneficial as rgrtkedskudents. The
five R’s “are designed to spiral and funnel the required capstone components imtieesisyand
lead to an integration of the subject matter content” (Andreasen, 2004, p. 56). In order for the
course to be considered successful each of the five components must be achievegnamdefla
bits of information from the discipline must be present in the students knowledge base.sStudent
enrolled in the capstone course must receive an activity or experienceisviiitter contrived
by the instructor or has occurred spontaneously. Learners must be aldéetthist previously
fragmented knowledge to the reveived activity or experience. Studehtisaemilbe able to

reflect upon what has been received and related in the experience for furthetamnttieg.
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Required

Learning Goals/Educational

Education, Studies
and other majors

Andreasen &
Trede (2000)

experience, allowing to apply knowledg
from previous courses

eSolve “real world” farm problems, problem solving,
’ tecision-making, critical thinking, and goal setting.

Discipline/Subject Authors Recommended Format, Resources, Class Size
course? | Outcomes
Projects, case studies etc., small group work, oral
. Problem solving, decision making, communication, writing, industry involvement. “... a
Crunkilton, o e i
. , critical thinking, capstone course should be offered in the last year qf the
Agriculture Cepica, : : : : ; "
collaborative/professional relationshipg, students’ program and ease transition of students
Fluker (1997) ) o : : ) ,
oral and written communication between their academic experiences and entry into|a
career of further study” (p. 4)
. “Offer the students the opportunity to | Focus on problem solving, written and oral
Agricultural . . . . : .
o Sitton (2001) | Yes enhance the knowledge and skills they communication, synthesis of curriculum, decision
Communications . . > N . L L
have acquired in previous classes.” (p.| 2haking and critical thinking
Agricultural “Provide the students with a clear sengeShould include a term paper, drawing from different
. Erven (1987)| Yes . co i
Economics of advancing sophistication.” (p. 1040)| courses and experiences
Two goals 1. Overt objectives: “...
integrate the various functional Groups in 3-4, oral and written reports in 2 case
. Westgren ang . o . .
Agricultural Litzenber agribusiness courses and present matgsaldies, lectures and discussions. Students report how
Economics (1989) 9 in strategic management; 2. Covert: much time they spend. Lacking prerequisites and work
building interpersonal and experience hindering elements
communication skills...” (p. 362)
Dunne and “... student learning... progress from
: Collins concrete experiences, through reflective'... three-way commercial partnership between a client
Agricultural _ . Lo )
Economics (1995), observatlor) to _abstract ag_rlbus_lness firm, a group of students and the
Collins and conceptualization... Kolb's (1984) university” (1995, p. 108)
Dune (1996) learning cycle” (p. 108)
Proplem_ |dent|f|cat|on,. problem solving, Term project presented in both written and poster
. application of economic theory, A . .
Agriculture o . ‘ presentation format. Keys to success include having
. Fulton (1998) guantitative analysis, and business o . ) )
Economics ) ) , . minimum standards, intermediate deadlines, and
strategy, industry interaction, written and . L :
o working with industry as a reality check.
oral communication.
Agriculture Provide a culminating learning

Figure 2. Adapted from Nilsson & Fulton’s (2002) definition chart

T



Andreasen (2004) noted that “without structured and active reflection, the lessoalslavail

the learner will not become as apparent and meaningful as otherwise possib)’ (pearners
should then be able to refine the knowledge received and move towards a higher expertise
Lastly, a new knowledge base or schema should be be reconstructed by the |€amoer. “
synthesis and integration have resulted, the spiral of the five R's can Hedexryeused and
additional knowledge processed, feedback provided and evaluations made that will improve
knowledge acquisition, retention, and learning” (Andreasen, 2004, p. 56).

Along with the five R’s of experiential learning, Andreasen (2004) proposed tidainss
should be employing teamwork, problem solving, decision-making, critical thinkidg, a
communications skills to reach the five R’s stage. One should also note that Gryrik@pica,
and Fluker (1997) identifed each of these skills as outcomes of a quality caatsee dMany
authors have also noted the importance of these components to capstone courses (Durel, 1993,
Edgar et al., 2011, Nilsson & Fulton, 2002, Rhodes, Miller, & Edgar 2012, Wagenaar, 1993).
After completing each of the five R’s, students should receive peer and facfigadback and

begin the process again.

- | Fragmented Disciplinary Knowledge | -

— | Required Capstone Components | ]
|

[ | I | ]
| Teamwork | | Proplem Soiving | | Decision-Making | | Critical Thinking | | Communication |

N

Student Feedback Facilitator Feedback

Integration and Synthesis
of Subject Matter Content

Figure 3.Andreasen (2004) Model for the integration of experiential learning into capstone
courses (MMIELCC).
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Receive

Andreasen (2004) labeleceiveas the first of his five R’s. Learners must receive and
experience either occurring spontaneously or deliberately created djtatta. Many scholars
agree that in order for a capstone course to be successful, students musanezeiite or
simulated experience (Collier, 2000; Dunlap, 2005; Durel, 1993; Edgar et al., 2011; Nilsson &
Fulton, 2002; Rhodes et al., 2012; Wagenaar, 1993). However, many instructors ctassiég
as capstone experiences, but no real-life experience occurs or is cbfritlee students
(Wagenaar, 1993). In these courses students should “experience the complexityledgadn
a discipline” (Wagenaar, 1993, p. 209).
Relate

Quality capstone courses typically come at the end of a sequence of courbese In t
courses, students are able to draw together their previously fragmented kndmtqugetical
use in a real-life experience (Durel, 1993). Andreasen (2004) noted that “talgngefited
disciplinary knowledge and unifying it is the intent of this step” (p. 56). Capstonessours
provide students the opportunity to revisit their previously learned skills and comestenc
developed through their undergraduate curriculum in an effort to apply them ared whible
in a realistic project (Durel, 1993). “The capstone course provides majors \tritictared
opportunity to address and assess their experiences” (Wagenaar, 1993, p. 214). Asangntere
side-note, because of the students’ opportunities to relate their knowledghstaraituations
in capstone projects, capstone courses can be used by faculty as an instruassesfing

students’ knowledge in their discipline areas before exiting their proyhtagenaar, 1993).

13



Reflect

In this component of the model, students shoefldctupon the experience received.
Dewey (1938) notes that successful experiential learning involves stuelidetsimg upon
concrete learning experiences. Reflection can be found in each of Dewey’s (1688, K
(1984), and Lewin’s (1957) models of experiential learning proving the importanices step.
“Without structured and active reflection, the lessons available to the lealimestvibecome as
apparent and meaningful as otherwise possible” (Andreasen, 2004, p. 56). Studktds nee
“identify personal strengths and weaknesses, and undertake appropriatatieniadi order to
successfully grasp the concepts of a problem-based learning experien@p (2005, p. 66).
Refine

After reflecting on the experience, student should begin to refine their enqeeriélhis
refinement process causes further contemplation concerning the appliclihity knowledge
and its association to and with other knowledge” (Andreasen, 2004, p. 56). Refinement helps
students gain a newfound confidence and develop skills to a higher level ofsexp€xllier
(2000) notes refinement of knowledge helps students reach a sense of identity tbeans to
step up and act to their fullest potential. This step can also help ease thi@trénosn the
classroom into the workforce.
Reconstruct

In this step of the model, students develop a new way of looking at similar expsrienc
through a new knowledge base or schema (Andreasen, 2004). This process of reoconstruct
helps students fill voids in their knowledge and further define their experieti€ast (1929) is
generally considered to be the first to talk about schemas as organizingresticat mediate

how we see and interpret the world... a schema was a lens that both shaped and way shaped b
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experience” (Johnson, 1987 retrieved from McVee, Dunsmore, & Gavelek, 2005, p. 535).
Reconstruction can be found in many theorist models for experiential learngaym@ng
development; for example, there is evidence of this step in Piaget’s (1952) dfiaeealrning
and Cognitive Development, Lewin’s (1957) experiential learning model, De\{#&386) model
of learning, Kolb’s (1984) model of experiential learning.
Modifications to Andreasen’s (2004) Model

Rhodes et al. (2012) recommended further refinement of Andreasen’s (2004) MIELCC
model. The authors suggested the inclusion of the concept of noise and refinement of the
concepts of feedback, communications, teamwork, critical thinking, problem solving, and

decision-making. Figure 4 below demonstrates the changes the authors proposed.
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Figure 4.Rhodes et al. (2012) Modified model for integration of experimental learning into

capstone courses (MMIELCC)
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In a recent study, Rhodes et al. (2012) suggested the inclusion of the concept of noise in
Andreasen’s (2004) model. Noise “represents situations when the system is hisderedudt
of dilemmas such as differences of opinion, misunderstood concepts, students’ and isistructor
priority conflicts, unmet deadlines, distractions, and decisions that must be maderbqtality
and timeliness in a project” (Rhodes et al, 2012, pp. 14-15). Researchers notedtlotlipar
realism that exist in capstone courses is that the project itself does nat exiscuum, but
instead is confounded by environmental noise” (p. 14). With this observation, the authors
recommended the placement of noise within the model.

This study also recommended incorporating facilitator and professional f&emlisitle
the inner-workings of the model to allow for feedback at any time. Rhodes et al. (2012)
identified feedback as an opportunity to “enhance the students’ ability to funtbgrate and
synthesize subject matter content” (Rhodes et al., 2012, p. 14). It was also suilgeste
instructors provide students with feedback from professionals in the communicatiossy.

Realizing that students cannot function as a team without effective comtramgca
Rhodes et al. (2012) recommended making communications central in the model and before
teamwork. Authors also noted “teamwork is central to an environment where decigiag,ma
problem solving, and critical thinking can occur, develop, and strengthen” (p. 14). With this
observation, authors recommended the placement of teamwork before decision-prakilegn
solving, and critical thinking.
Summary

It is evident through the research that capstone courses epitomize exgdaamnting.
Andreasen’s (2004) Five R’s can easily be backed up by the long-standitiggsraad beliefs

of many different theorists regarding capstone courses. In a sucoagsidne course, students
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must complete each of the five componentsceive, relate, reflect, refine, and reconstruct.
Along with these five components students in a successful capstone course shaa&lqralct
and written communications, problem solving, decision-making, critical thinknjteaam

building skills.
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CHAPTER 1l
METHODOLOGY
Purpose of Study
The purpose of this study was to examine magazine capstone courses abd descri

students’ perceptions of the course in an effort to describe the charastefistisuccessful
magazine capstone course and develop a model for instruction. To accomplish this pugpose
research was guided by the following questions.

RQ1: Based on examination of course syllabi, field observations, and instructor

interviews, what were the common characteristics of magazine capstosescatthe

selected institutions in terms of curriculum, course objectives, and instruchettabds?

RQ2: Did the magazine capstone courses meet students’ needs for expéranira

according to Andreasen’s (2004) five R’s model?

RQ3: Based on student perceptions, among the exemplary capstone coursesgwas the

evidence of other components of the five R’'s model, including opportunities for students

to participate in teamwork, communications, and critical thinking?
Design of the Study

The study employed a descriptive questionnaire and person-to-persontraetared
interview methodology (Merriam, 2009) and followed the qualitative paradignvesiigation
as described by Merriam (2009) and Lincoln and Guba (1985). “Qualitative ressaaos
interested in understanding how people interpret their experiences, how theyatdhstru
worlds, and what meaning they attribute to their experiences” (Merriam, 2009, p. §). Thi
approach to investigating student and faculty experiences and perceptionseatasl $elhelp

provide detailed, descriptive, research-based recommendations—well beyondswigit a
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guestionnaire effort might provide—for faculty and administrators to use in plaromitigef
development of new agricultural communications curriculum or for evaluatiafyng capstone
courses.

Five data collection techniques were used to gather information about tteneaps
courses. An open-ended, computer-based questionnaire was administdretitiziads in each
of the three selected courses. Also, each course instructor and 12 studentseéoli@tation)
were asked to participate in short, semi-structured interviewsddwarend of each capstone
course. Participant-observer field observations (in classrooms) as wedlameaht analysis (of
syllabi and curriculum materials) were also employed. The methodslgsianacluded
frequency and percentage reporting for data resulting from the Lyjertaind demographic
guestions in the questionnaire and thematic, constant-comparative analysisifativpidhta,
employing open and axial coding techniques on open-ended questionnaire respongesy inte
transcripts, field notes, and course syllabi.

Subject Selection

Subjects included students and faculty in collegiate agricultural commuaongat
programs that offered an exemplary magazine capstone course. The exenugerms were
identified based on a specifically defined set of criteria. This approaaibject selection
improved the likelihood that the findings of this study would be applicable to anyaprogr
whose faculty seeks to emulate quality programs. In the terminology ldhtjua research, this
effort strengthens the study’s transferability, or the ability ofitidirfigs to be applied to other
similar situations (Lincoln & Guba, 1985).

Advisors from every college and university across the nation with an activeuigyat

Communicators of Tomorrow (ACT) chapter were emailed in September 2011 andsked if
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a magazine capstone course was offered in his or her curricula. If suclsewasaroffered at
their university, advisors were asked to identify specific chatatitar of their course or direct
the investigator to the instructor of the course who could identify the chasticteriSpecific
characteristics that became the criteria for selection included tbeifay: (1) number of times
the course has been offered; (2) the number of times per year the coursee; affid (3) the
awards instructors or students had received in association with the courseadginesses for
advisors were gathered from the National ACT advisor. Twenty-five urtiesraiere identified
as having active ACT chapters.

As a result of these efforts, agricultural communications programs oftamiegemplary
magazine capstone course were identified as having the following chigtaxste(1) having an
active ACT chapter on campus; (2) having offered a magazine capstone mauesthan
twenty-five semesters in a row; and (3) having received nationala@or other national
awards associated with the course. Following these criteria, thressines were identified as
having exemplary magazine capstone courses: Kansas State Univedsihgr@a State
University, and Texas Tech University. After the three schools werefiddntnstructors of
each course were contacted via email. The email introduced the insttadtoestudy and
asked if they were willing to participate (see Appendix B for instruetaail). All three
instructors agreed to participate. The investigator then emailed the iogtroiceach exemplary
course and asked for a current copy of the course syllabus. Arrangementsrfeesltigator to
visit were also set up via email. Instructors were asked to identifyfisptaties in November
when the investigator could visit the class.

During each classroom visit, all students enrolled in the fall 2011 magazinereps

courses were asked to complete a six-question, open-ended questionisaréuridg the visits,
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person-to-person, semi-structured, informal interviews were conductetheitnstructors of
each of the courses and graduate teaching assistants (if applicableddsva Eaders in each
course, and two other undergraduate students in each course. Using the srgptelcatiigue
(Patton, 1990), instructors were asked via email to identify two students ayes@n editorial
leadership role. The two students who served in an editorial leadership rolentacted via
email to set up interviews and also were asked to identify two undergratiudeats who
received a “typical experience” in the course. The two students serudif@s were also
asked to meet with the instructor of the course when selecting the twatstudi® received a
“typical experience” to ensure non-biased selection. The two identified ssddemteach
course were then contacted via email and were asked to schedule intenaswluring the
scheduled visit.

Exemplary Courses

Kansas State University

Located in Manhattan, Kansas, the agricultural communications programsaatate
University prides itself on offering its first magazine capstomase in 1921 and winning its
first national award for ité\griculturalist magazine in 1953 from “Successful Farming.” Over
the past 20 years, Kansas State University had offered a magazitomeajmirse every
semester and has won numerous awards in connection with the course.

The three-credit-hour course was taught at 1:05 p.m. every Tuesday and Thursday by
faculty member, who was a part-time, non-tenure-track instructor. Studeinésaourse were
required to purchase &P Stylebook.The course at Kansas State University was taught in a
lecture-style classroom, but students also had access to a computer lals thsedvanly by

magazine staff. Students holding editorial leadership positions controlled &ztles lab and
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were responsible for setting up work times for the rest of the students tohentds to work on
the computers. In a magazine rack inside the lab were several examples sfuntbet-
produced publications and professionally produced agricultural publications that stalédts
use as examples for their own work.
Oklahoma State University

Oklahoma State University, located in Stillwater, Oklahoma, had offered aZimaga
capstone course 26 times at the time this study was conducted. The cowferedsvery
semester and had won numerous national awards foGbeiboy Journaglwhich is produced
by students in the capstone course. The course at Oklahoma State Univ&silyater,
Oklahoma, was taught by a tenured professor. It met for a lecture session orydveir2i&0
a.m. and for two two-hour lab sessions on Wednesdays and Fridays at 8:30 a.m. Students in the
course were required to purchaseA®hStylebookThey were also required to pay membership
dues to the Agricultural Communicators of Tomorrow student organization. The cairgean
dedicated computer lab that was used primarily by students in the capstone cberkdh had
an open layout, with computer stations around the walls, with a conference tablensiteup |
center of the room for staff meetings.
Texas Tech University

Texas Tech University, located in Lubbock, Texas, at the time of this reseatc
offered a magazine capstone course more than fifty times since 1981. Tlaaphagrwon
numerous awards for igsgriculturalist magazine, recently winning a second-place National
Agricultural Communicators of Tomorrow (ACT) award and first place in the 2010MN¥ti
Agricultural Alumni and Development Association Publication and Project Comopetithe

course was offered every semester.
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The course at Texas Tech University was taught by a tenured profdssaras assisted
by a master’s level graduate assistant. The lecture session metyWfetimesday and Friday
for fifty minutes starting at 10 a.m. The lab session was held on Mondays from 2 3:60 t
p.m. Students were required to purchas@Rrstylebooland were required to own a personal
laptop loaded with the latest version of the Adobe Creative Suite Design Premium 5.5.

Both lecture and lab sessions met in a computer lab, where there were 12 computers
available. Though students were required to have their own laptops, upper-division students who
were closest to their graduation dates had priority use of the lab computeascredit was
offered to students who entered products created in the course into Nation@ritiGle and
Contest.

Instrumentation
Development of Questionnaire

Agricultural communications faculty at the University of Arkansas deeeldpe open-
ended guestionnaire following Dillman’s Total Tailored Design method (2007). Que$bir
the instrument were modeled after Andreasen’s (2004) Five R’s of siut@zgsstone courses
(receive, relate, reflect, refine and reconstruct) of successfubogpsburses. The researchers
developed five open-ended survey questions with the goal of determining thet@xterth the
course adhered to the five R’s model, as perceived by the students. One adgpigstiah was
added to gain further clarification and determine how the course helped siudpatse for a
professional setting. Specific questions asked are identified in Appendix efffuore,
teaching experts in agricultural communications at the Universitykddfsas reviewed the

guestionnaire to verify the instrument’s face and content validity.
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Open-ended questions were purposefully chosen for this study. This approach) “give(s
respondents freedom in answering questions and an opportunity to provide in-depth responses...
[and] allow[s] for answers that researchers did not foresee in designing Hteojpire”

(Wimmer, 2003, p. 170).
Development of Interview Questioning Route

Interview questioning routes were developed to guide the 16 interviews (five sites
and six at one). Routes were semi structured, allowing respondents the freedom tihelefine
phenomenon from their unique point of view (Merriam, 2009). This type of interviewsaltyw
flexibility of questions, but gathers specific data from respondents (Merga09).

Four students, instructors, and teaching assistants (if applicable) ftbro@ase were
asked to participate in personal interviews. Questioning routes for studenstembn$iseven
guestions — five modeled after Andreasen’s (2004) five R’s, one to gain fudhécation and
identify professional skills developed in the course, and one developed after Rhadles’ et
(2012) concept of noise. Specific questions asked can be found in Appendix D. Instructor and
teaching assistant questioning routes consisted of five questions modeleddtitdndreasen’s
(2004) five R’s and one additional question to identify professional skills studentsl giaitine
course. Specific questions asked in instructor and teaching assistant questiot@sgan be
found in Appendix E. To establish face validity, a panel of experts in the agricultural
communications discipline reviewed questioning routes.

Pilot Test

The instrument was piloted to students enrolled in the spring 2010 magazine capstone

course in agricultural communications at the University of Arkansas. The paqgdation for

this study was all eleven students enrolled in the spring 2010 course. Therehtere e
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undergraduate students enrolled in the course, and the students were predofemately
upper-classmen. There were also three graduate students who earnee gradiidor the
course and who served as managers of the capstone course magazine staff.

The instrument was then administered electronically through Survey Monkefp-a w
based survey tool, after completion of the semester. A preliminary emailgaesaa sent to
students informing them of the purpose of and need for the study. Three rounds of email
reminders were sent to the students in an effort to increase response thes(RD07). Seven
of the 11 students enrolled in the course completed the questionnaire, constituting a 63.6%
response rate.

Students who responded to the questionnaire were able to clearly answerdhsemst
guestions. The instrument also effectively met the objectives of the studlysbstg
instrument reliability (see Appendix C for an example of the questionnaire usedpitdt test).
However, question four on the open-ended questionnaire was changed to fit the context of the
study. In the pilot test, students were asked to describe times they had useadgiazine
production skills after the course was over. Since students in this study wenersliéd in
their course, it was decided that the question should be changed to ask students toideseribe t
in the course when they were able to use skills in outside projects or jobs.alswdstermined
that six Likert-type questions should be added to triangulate students’ respbiveekikert-
type questions relating to each of Andreasen’s (2004) five R’s and one rédettineg
development and/or improvement of professional development skills were added to the
guestionnaire (see Appendix D for an example of the questionnaire used in the final Btudy
was also determined that the investigator should travel to each university andemtrthe

guestionnaire during a class period to insure proper administration and higher reafgmse r
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Interview questioning routes were also tested on two students previouslg@imdhe
course and one instructor. Both students and the instructor were able to understand and
effectively answer all questions establishing instrument reliabiftyidents were interviewed in
a conference room at the university and the instructor was interviewed in hispersemnal
office.

Data Collection Procedures

Data were collected onsite at the three universities possessing exematgzine
capstone courses — Kansas State University, Oklahoma State Univeiditygexas Tech
University — in November 2011 over a three-week period. The investigator edlkestyllabus
for each course via email at the beginning of the semester from each otrihetans and set up
a specific date for an on-site observational visit of each course. Theégat@sthen traveled to
each site to ensure proper administration of the questionnaire, increaseaeapmrend to
conduct short participant interviews. The response rate for this study was 10©%. T
investigator traveled to the first university during the first week in Ndeznthe second
university during the second week in November, and the third university during the tekdnwe
November. During this time, students’ at all three exemplary courseplaeneg the final
touches on their packaged stories and were working towards putting the final product together
With the exception of guest speakers, students were using these final wéeksamester to
work on pulling the magazine together.

The investigator attended one full class period at each university and one labiperiod (
applicable). At each university, leadership staff members began thevitlassstaff meeting.
After the staff meeting, the instructor of the course introduced the investigamer of the

courses had a guest speaker, and the investigator was introduced to studehts gitest
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speaker finished. The investigator began by introducing students in the cotssttaly and
asking them to complete the questionnaire. Students were asked to accesstithengure via
Survey Monkey and were given as much time as needed to complete the questiongs Stude
completed the questionnaire in their normal classrooms on either the universihgg or
personal computers.

Two different questioning routes were established for the person-to-persomenns —
one for interviewing each instructor and one for interviewing students (see Apgndi
Students and instructors were asked five questions relating to theirspgpiriences with the
course and each of Andreasen’s five R’s and one question relating to the professlisrtakey
had developed or improved upon in the course. Students were also asked one question relating
to the concept of noise based on Rhodes et al. (2012) suggestion for the inclusion of noise in
Andreasen’s model. Additional questions were asked, if needed, for furthigcatian.
Participants were also asked to provide any additional information they would hkiel about
their experience with the course.

Instructor interviews were conducted before class in the instructorcg offit one
university the instructor had a teaching assistant that helped with the courdeadrieg
assistant was interviewed using the instructor’s questioning route in loffiberafter class.
Interviews with students were conducted after class in conference abwis universities and
in the instructor’s office at one university. At one university, one student was toabésy
after class, but offered to meet before class at his/her place of engplioyna conference room.
Interviews lasted anywhere from five to 20 minutes. All interviews wererded and

transcribed for data analysis.
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Data Analysis Methods

The analysis was predominantly thematic in nature, employing open and axng codi
techniques (Strauss & Corbin, 1998). Data were analyzed using open and axial codvedpio de
a clear description of student perceptions. This type of textual analysis sofsstaking
down, examining, comparing, conceptualizing, and categorizing data” (Stratsebéa, 1990,
p. 61; 1998). Results and conclusion were drawn from the transcripts of the students’ sesponse

The open-ended portion of the questionnaires and personal interviews were used to
answer research questions 2 and 3. Open and axial coding, based on Strauss and Corbin (1998)
theories, was used to analyze the data. Open coding “deals with labelingesyodlizizy
phenomenon in the data” and is commonly paired with axial coding, which is “designed to put
data back together that were broken apart in open coding” (Ary, Jacobs, & Sorensen, 2010, p.
465). Students’ responses from questionnaires and personal interviews were inguivote,
gualitative visual data analysis software, to allow for electronic codihgough this software,
students’ responses were then scanned for thematic words, phrases, or senteratega@imed
accordingly. Likert-type questions were analyzed in a quantitative jgiagemanor.
Percentages for each question were reported. These data were used tateigngubus
gualitative data related to research questions two and three.

One-on-one personal interviews with students and instructors were recondsctjled,
and coded using NVivo 9 software. As the researchers employed open and ar@l8tdiuss
& Corbin, 1998), data were categorized and organized into free nodes and finallgdese
(Bazeley, 2007) and to create a taxonomy of reoccurring patterns rtelagsgarch questions

two and three (see Appendix F for taxonomy chart and node summary).
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Syllabi were collected from instructor(s) of each course and field notestakem during
a one-day, in-class observation. Using the constant comparative techniqueet loefi
Wimmer and Dominick (2003), a codebook was developed to answer research question 1 and
add further triangulation to research questions two and three. The codebookelageate
based on emergent themes in interviews and surveys with regard to Andreason’s model
components of “receive” and “relate”. The constant comparative method wa® pegtbtm a
content analysis. The following elements were looked at as units of analystsivelsjef the
course, course assignments, and explanations of course procedures. Open coding, via hand
memos, was the method for this small, but important, collection of data.

Credibility, Transferability, Dependability, and Conformability

The investigator utilized techniques identified by Lincoln and Guba (1985) as tiastivi
in the field that increase the probability of high credibility” (p. 328). Thed®tques include
prolonged engagement, persistent observation, triangulation, peer debriefnegtraf
adequacy, and member checks.

“Prolonged engagement is the investment of sufficient time to achieve certpas@str
learning the ‘culture,’ testing for misinformation introduced by distortioreenf the self or
the respondents, and building trust” (Lincoln & Guba, 1985, p. 301). To establish a firm
understanding of the course, the investigator met with the instructors of eachfoo@fse
minutes prior to the class period. The investigator then spent one full clasb glgserving at
each of the three universities to become familiar with the environment of teeocliesand build
trust with the students. After the class period, the investigator met witpdogoosively selected

students from each course for five to 10 minutes and conducted one-on-one, personal interviews
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It is also important to note that the investigator spent a month becoming fanttighevdata
analysis software, NVivo 9, and an additional three months analyzing the data.

Persistence in an effort to select subjects can be found throughout this studfic Speci
criteria were used when selecting all subjects that participated istilig. Courses selected to
participate in this study were identified due to being exemplary and had beexn eery
semester, over 25 times, and received awards associated with the courségubli¢aaching
methods used in the course. Purposive sampling was also used when selectingthglseyex
programs. Agricultural communications faculty across the nation genacéihpwledges the
programs selected in this study as offering leading agricultural commuonggtrograms.

To add triangulation to the study, the investigator used different data aoilextides:
personal interviews, questionnaire, field observations, and Likert-typeansestata resulting
from the field observations were used to triangulate findings that emeogedther data
collection methods, allowing the investigator to record actual behaviors and inkdhe
accounts previously recalled by the students enrolled in and the instructorsaditbes. Open-
ended and Likert-type questions and interviewing routes were also designadgolate
findings and insure internal validity. Results for Likert-type questions provedverpeimilar
to students’ questionnaire and interview responses. Instructors’ responses/iawd also
proved to be similar to students’ responses. This triangulation in methods adds depetalability
the study.

Syllabi from each university were collected and analyzed, along withrfates. These
documents served as indirect references to subjects and the culture of thertlasseeping in
mind emergent themes from questionnaire and interview responses, the investigeltmpeat] a

codebook. Course syllabi and field notes were analyzed using the codebook.
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Realities of the phenomenon were measured based on multiple sources to help grasp
reality and insure credibility. The investigator gathered expeseinom each student in the
course (electronic questionnaire), observed the phenomenon for herself during clasdull
period, conducted personal interviews with each primary instructor, and condustaagber
interviews with four purposively selected students from each course.

As recommended by Lincoln and Guba (1985), the investigator participated in @eriodi
peer debriefings with a subject that was both knowledgeable “about both the substaative
the inquiry and the methodological issues” (pp. 308-309). In these periodic rag#tang
investigator discussed the progress made on the study and tested ideas on fee dEhese
meetings also insured the honesty of the inquirer and pushed the inquirer to think deeper about
the study.

Informal member checks were conducted with instructors of each course andsstudent
who participated in personal interviews. Informal checking “gives tlmneent an immediate
opportunity to correct errors of fact and challenge what are perceived tobg wr
interpretations” (Lincoln & Guba, 1985, p. 314). Copies of the results from the studgemtre
to instructors via email. Instructors were asked to send the findings on toawt@adticipants.
With no objections from interview participants, the investigator believedhterpretation of the
course analyses were accurate perceptions of the participants studied.

To insure transferability, it is the responsibility of the inquirer to providiak’
description” of data and note bias (Lincoln & Guba, 1985, p. 359). In this thesis, the ingestiga
provides readers with a deep description that specified “everything thex reseds to know in
order to understand the findings” (Lincoln & Guba, 1985, p. 125). Though observer bias can

never be completely removed the inquirer acknowledged such bias during all phasestuafythe
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NVivo 9 was used to analyze data and create an audit trail. Following Halpedit's
trail categories (Lincoln & Guba, 1985), raw data and personal notes wenesyat and
recorded in NVivo 9. To add dependability and conformability to the study, documented
evidence supporting the logic of every emerging theme was also recodiegparted. A
taxonomy chart with emerging themes can be found in Appendix F.

A committee of interested research colleagues approved all methods aifdlyis Ehe
same committee was involved with the review of the instrument, methodologysttithg and
interpretation of findings. Committee members were provided access to evialdtnotes,
and the taxonomy chart through NVivo 9.

Summary

This study is qualitative in nature and employs the use of an open-ended antlypiert
guestionnaire following Dillman and Taylors’s (200Htal Tailored Desigrand a semi-
structured interview route following the practices of Merriam (2009). Aiafpr the three
subjects predominantly followed open and axial coding techniques. Following thantonst
comparative method as defined by Wimmer and Dominick (2003), a codebook was eévelop
analyze syllabus and field notes. The analysis of all these documents leacesuliseand

conclusions of this study.
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CHAPTER IV
RESULTS

Chapter four presents the findings related to the three research questigusiithe
study. Findings for each research question are reported in the form of entleegees that
developed during analysis of qualitative data, which was in the form of inten@esctipts,
guestionnaire responses, syllabi, and observational field notes. Where relevenptsexaem
interviews and questionnaire responses are representative of the entengest o provide
support and further explain the themes.

To best contextualize the findings of this study, it is important to depict the dephocy
of the collection of subjects. The subjects consisted of 45 students from magazine capstone
courses in undergraduate agricultural communications programs at three pronsitietions —
Kansas State University, Oklahoma State University, and Texas Tech siyiveand the
instructors of these courses. At each institution, four subjects from the surveytipopukxe
purposively selected to participate in individual interviews for furtherfidation. Table 1
displays the demographics of the questionnaire participants in terms of ggedstudent
classification, and number of communications courses taken.

Table 1

Demographics of Survey Participants

Number of Communications
Participants Gender Age (in years) Classificatioourses Taken

1 Female 22 Senior 8

2 Male 22 Senior 12

3 Female 21 Senior 25

4 Female 21 Senior 10

5 Female 21 Senior 14

6 Female 22 Senior 12

7 Refused Refused Refused Refused
8 Male 21 Senior 7
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10
11
12
13
14
15
16
17
18
19
20
21
22
23
24
25
26
27
28
29
30
31
32
33
34
35
36
37
38
39
40
41
42
43
44
45

Female
Male

Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Male

Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female
Female

21
26
22
22
22
22
21
21
22
20
21
21
21
21
21
21
24
22
21
21
21
21
22
22
22
22
21
21
21
21
22
21
23
22
21
23
21

Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Junior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Senior
Graduate
Senior
Senior
Senior
Senior

A lot
12
10
11
25
16
15
12
Refused

10
10
10
10
10
14
10
10
10
10
8
12
10
10
10
10

Forty-five students were enrolled in the three magazine capstone coutises, w

breakdown of 17 students from the course at [University 1], 11 students from the coursk offere

at [University 2], and 16 students from the course at [University 3]. (One studeseded

answer all demographic questions.) Of the students enrolled in these courses, 90.9% of the
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students were female and 95.5% were seniors. The average age for stutlentsunse was
21.6 years. On average, students were previously and/or currently enrolled in 10
communications-related courses before taking the magazine capstone course.

Instructors and assistants were asked to participate in personakemtenkach course
visited had one instructor, and one of the courses had a teaching assistant. Taldg2tdespl
demographics of instructors and a teaching assistant in terms of rank/titteeandrber of
times to teach or assist with a magazine capstone course.

Table 2

Demographics of Instructors

Number of Times to Teach or assist

Participants Rank/Title with a Magazine Capstone Course
1 Professor 28

2 Instructor 16

3 Professor 9

4 Teaching Assistant 3

All three instructors were veteran faculty members, having taughtl @t&a magazine
capstone courses. The graduate teaching assistant had assisted witlagi@zae courses.
Two of the faulty members held the academic rank of professor, while the otharpas-time
instructor whose primary professional position was marketing and communicatadgator
for a service unit associated with the university.
RQ1: Based on examination of course syllabi, field observations, and instructorterviews,
what were the common characteristics of magazine capstone coursesls selected
institutions in terms of curriculum, course objectives, and instrational methods?
To aid in the analysis of course syllabi and field notes taken during observatstsaiovi
the three capstone classes, a codebook was developed based on the themes that emerged in

interviews and surveys with regard to the first two components of Andreasen’ssireRel —
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“receive” and “relate.” The codebook was stored electronically in thedN¥project file.
Using the constant comparative method to perform a thematic content anhaé/slpoiving
course elements were analyzed:

e Objectives of the courses

e Course assignments

e Explanations of course procedures

Several thematic characteristics were readily apparent in al trgse syllabi. Though

the individual impact of these characteristics could not be accounted for in any kind of
guantitative sense, the fact that the characteristics were evidentirealkeixemplary courses is
undoubtedly meaningful in a qualitative sense. The categories of charastegsforth in
research question 1 included (1) curriculum, (2) course objectives, and (3) iosaluctethods.
Table 3 demonstrates the common characteristics observed in each category.
Table 3

Characteristics of Exemplary Magazine Capstone Courses

Course Elements Characteristics

Publication management
o Leadership positions were offered to students via an
application and interview process
Sponsorship sales
o All students were required to make sales
o All students were required to design sponsorship layouts
Journalistic interviewing and feature story writing
Curriculum o Students covered a beat
o Students coordinated and conducted interviews with feature
story subjects
o Students wrote one to three feature stories of varying lengths
Editing
o Students were required to edit the work of their peers
o Students received editorial feedback from instructors
o Final stories had to be perfect in terms of AP style and
grammar
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e Layout and design
o All students were responsible for turning in at least one to
three packaged feature story layouts
e Photography
o Students were required to use original photography in their
feature story layouts
o Students were required to turn in a prospective cover photo

e Learn the magazine production process
Employ previously learned writing, photography, and design
skills

e Gain experience working as a team

Course Objectives

e Guest speakers
o Printers
o Graphic Designers
o Editors
e Field trips and practical observations
o Students visited a print shop
e Collaborative learning assignments
o Staff meetings were held at the beginning of classes as

needed
Instructional e Problem-based approaches
methods and o Deadlines were given and enforced
techniques o All decisions regarding development of the magazine were

made by the students

0 Expectations for attendance were treated like a job
e Refresher lessons (lecture and discussion)

o AP Style
Feature writing
Layout and Design
Photography
Sponsorship Sales

O O 0O

Curriculum

Each publication, produced in the three exemplary courses, was completeledlbpag
the students. Leadership positions were offered to students in each course, ancem all thr
courses, students participated in an application and interview process to detenmineuld

serve in which leadership position. Top editorial leadership positions weredbiifieeach of the
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exemplary courses. Though the position titles varied, there were also n@raggtions
associated with sales and graphic design in each of the courses. Respessibtlie
leadership staff included, but was not limited to, planning staff meetingdjmetayout of the
magazine, and preparing the final product for print. Through field observations, thegato
noticed that the leadership staff was in charge of setting and leading sifigaeéhat were held
at the beginning of class as needed. At these meetings, members of ttehipadeif reminded
staff members of upcoming deadlines and made important announcements regaidiogsde
made on the layout of the magazine and sales quotas. The leadership staff wameated &
package and prepare the final magazine for print even if the semester was ovenefehalgo
responsible for setting meetings with the printers and sending the final produc

All students enrolled in the courses were responsible for attaining a satas &ales
responsibilities were clearly outlined in each of the syllabi. Studentsresgensible for
contacting businesspersons, collecting contracts and revenues, and designinglsponsor
layouts. Businesses were given the opportunity to use their own designs antdeaddtual
sponsorship design, but in the cases where ready-made designs were avaithdrits were still
responsible for designing an original sponsorship layout to be graded.

In all three courses, at the beginning of the semester, every studexgsigaeed a beat to
cover. Students then researched the beat and came up with story lines. Students were
responsible for coordinating and conducting interviews with feature story subjewas also
their responsibility to write at least one feature story. However, the nwhfssture story
assignments varied among the three courses from one to three.

Stories and layouts created by the students were edited heavily throughauires.c

Each student’s work was edited at least once by his or her peers as wehasdurse
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instructors. Two of the exemplary courses required every student to peer edignehtieurse
only required the leadership staff to peer edit. Instructors edited everptsuderk and
provided feedback to students in all three of the courses. After stories went thmsugiotous
editing process, students were expected to make the appropriate correctidhseeAlburse
syllabi indicated the importance of students turning in final copies of theiestbat were free
of grammatical and AP style errors.

Students were required to design layouts for all of their stories. The numbaturef
story writing assignments varied from one to three among the three courgestshaere
designed in InDesign, and students were required to include original photography in the
layouts. Students were also required to turn in a prospective cover shot. Guidelines and
expectations for layouts and cover shots were clearly outlined in the sylkdilotourse.
Course Objectives

Each of these exemplary magazine capstone courses shared three coctigseinje
common: learn the magazine production process; employ previously learned writing,
photography, and design skills; and gain experience working as a team. Objecteash
course were on the first page of each syllabus. Students were solely resgonsitdating a
magazine from cover to back. Given this task, students were able to experierwaplete
magazine production process from idea to printing. Throughout this process, studentsevere abl
to put previously fragmented knowledge to practice. Students were given the opptotusiy
writing, photography, and design skills, which they had learned in previous coursadgivef
teamwork was also an important component of these courses. Students gained experienc

making decisions as a team and relying on others to complete task.
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Instructional methods and techniques

To give students a real-world perspective of the magazine production processtanstr
from two of the courses invited professionals who worked for magazines to comecsjieak t
class. These professionals included but were not limited to printers, graphieedgsand
editors. Guest speakers provided students with advice and insight to theirexpartfe with
the magazine production process. At the beginning of the semester, one instrodioyadbt
in the editors from the previous publication to talk with students about their experiehee in t
course. The instructor also stepped out of the classroom and allowed the previous editors to
answer any questions the students had. In personal interviews, one student noted tiie value
these guest speakers. For her, these guest speakers gave the sgigbhistd what the course
was all about and helped them prepare for what was to come. When the instructor stepiped out
allowed students time to ask the previous editors questions about the course they did not feel
comfortable asking their instructor.

Instructors for each course scheduled a field trip for students to visit @imtahop.
As outlined by the syllabus, two universities scheduled this trip to occur during tmel Jedf
of the semester, while at one university students made this visit duringsti@affrof the
semester. At the print shop, the printing process was thoroughly explained tashyda staff
member of the print shop. Students learned the importance of bleeds, packagingrfileding
images to print compatibility, and much more. For some students, this opportiowida
students to further understand the printing process.

Students were given the opportunity to collaborate with their peers throughout thee cours

Staff meetings were held at the beginning of classes as needed. In teBegarstudents

40



serving on the leadership team would update staff members of overall praggesmsnounce
upcoming dates. Group decisions regarding the magazine were also madehdutingpt

Instructors used problem-based learning approaches. Students were encouraged b
faculty to work through problems as a team, and instructors only interfered itine@dadlines
were given and enforced by faculty and student leaders. Each syllabusalglanbd that
students were awarded little to no points for assignments that were turatsd iStudents were
also expected to make all decisions regarding development of the magazindlevii tio help
from the instructor. In personal interviews, one instructor noted when studentsocoimeot
her with a problem, he or she reinforces students in their abilities to solve the ptiobleself.
Expectations for attendance were similar to a job setting. Students wecteexpe
communicate with the instructor prior to missing class or group meetings amdtheldr
accountable for missing. Students were excused for school-related reasdahsyowiére sick;
however, they were required to provide documentation. Regardless of the reasosifw, mis
students were still held accountable for completing “his/her share of workdneegduce a
top-quality publication” as noted by one of the syllabi.

Realizing that students may have forgotten or lost touch with previouslydeskitis,
instructors of each course taught refresher lessons at the beginning of thieseRefresher
lessons reconnected students with skills in feature writing, AP Style, lagdwdtesign, and
photography. Along with these refresher lessons, students were taught howtbactkils are

applied to the magazine production process.
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RQ2: Did the magazine capstone courses meet students’ needs foremgntial learning
according to Andreasen’s (2004) five R's model?

Andreasen (2004) proposed five R’s that should be incorporated into a capstone course
for it to be successful: receive, relate, reflect, refine, and reconstruatleinfor a capstone
course to be successful, students must achieve each of the five R’s. Once each of the
components has been achieved, students should view the content of the course through a new

knowledge base.

- | Fragmented Disciplinary Knowledge | -

i A
|

! | Required Capstone Components | g

I
| Team Waork | | Problem Solving | | Decision-Making | | Critical Thinking | | Communication |

/

Student Feedback Facilitator Feedback

Integration and Synthesis
of Subject Matter Content

A

Figure 5.Model for the integration of experiential learning into capstone courses (MBQE

Survey participants were asked five open-response and interview partieyezatalso
asked five questions relating to each of Andreasen’s five R’s. Questionmaihgterview
responses were analyzed together using NVivo 9 (see Appendix F for a node wamanar
taxonomy chart). For further triangulation of the study, participants aleoeasked to complete
five Likert-type questions relating to each of Andreasen’s five R’s.stiqunes were rated on a 5-
point scale with 1 being strongly disagree and 5 being strongly agree. &idispgays

students’ responses to each of these questions.
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Based on your experience in the magazine course, please rate the
following statements on a S-point scale with 1 being strongly disagree
and 5 being strongly agree.

I recerved an expenience that
was similar to a real-life
experience or that actually
was real-life.

I was able to understand
and process the problem
through previously learned
knowledge.

50.0% B Strongly Disagree
364% I Disagree

B [eutral
I understand what was
learned and how it “all

came together.”

B Agres
477% EE Strongly Agree

I was able to refine what
was learned and move to a

higher level of expertise.

a5 %
364

I have acquired a new way
of looking at similar prob-

lems through a new knowl-
edge base or schema.

386 %

Figure 6.Likert-type responses of the capstone courses relating to Andreasen’s (20043 f
On average, students agreed to each of the Likert-type questions. Overall, 72.7% of

students agreed they had received a real life experience. Of the respditiidftsagreed their
magazine capstone course allowed them to relate previously fragmenteéda@wMajority of
students enrolled in the magazine capstone courses, 86.3%, agreed they were given the
opportunity to reflect back and understand the magazine production process as a whole.
Students, 77.3%, also agreed they were given the opportunity to refine theihséutght their
magazine capstone course. Of the respondents, 65.9% agreed they were atnstrocetheir

knowledge base about the magazine production process through their magazine capstone course.
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Students’ perceptions of their capstone course experience
Receive
Students who patrticipated in the study were first asked to briefly describeptterea
experience received and to discuss how realistic the experience wasaom telat similar
project in the industry. This question related to the first of Andreasen’s fsye@dReive. In the
capstone course, students should receive a simulated or real life experierdsy for the
course to be successful. Three themes emerged relating to the concepvef rételents
reported that the following course characteristics made the coursegalséc:
e Contacting outside sources
e Having deadlines
e Producing a university publication
Contacting outside sources to sell sponsorship space and to get interviews for storie
appeared to add realism to the course. Students seemed to place a high priorityi@mcespar
which they interacted face-to-face with the students and professionals #r&ieined for
stories as well as businessmen and women to whom they sold sponsorship spaces.
StudentTalking to people and getting their story is applicable to the ‘real world’ as we
are talking to people and passing their story on whether it is ads, marketing, or
publications.

StudentWhen we had to sell advertising, it was stressful working with our clients to
make deadlines, but | think that is what made the whole class seem like a real job.

Studenti think the most realistic part of this course is just working with sources outside
of our team and our class... In this class you are kind of reaching out and working with
others and interviewing with outside sources.

Deadlines associated with tasks in the course were also perceived ashafie’

element of these courses. Students considered having set deadlines for eaitirg$tories,
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taking photos, and designing layouts and sponsorship spaces to be realistic cttaoactketie
course.

StudentThe stress of meeting deadlines is comparable to what | would think the ‘real
world’ is like.

Student]This course] relates to the real world because we are on deadlines for every
task we complete.

Students in these courses took a tremendous amount of pride in their magazine because it
is a publication has a purpose and is displayed across campus. The fact that theopsblicati
have a targeted audience and is actually distributed has contributed to the lcbabpect of the
course.

StudentWe take a lot of pride in this magazine just because it gets sent out to

perspective student and you pass it out at new student orientation. We know that it is a

recruitment tool as well as it showcases the quality of work that our students produce as

seniors. So, | think we all know that we need to do our best and get it done but for those
reasons because it is all over campus and [the agriculture building] too.

Studentl would say the element that makes this course most realistic is defiantly the fact

that we are using real people, our own ideas, there is a finished product, and it is going

out... The fact that this is going out to over 4000 people makes me work that much
harder and it is the real deal.
Relate

Next, participants were asked to discuss whether or not the course allowed trsna
variety of skills that had never been used together on the same project. Thandoessed on
the second component of Andreasen’s model, relate. The relate component involves students
taking previously fragmented knowledge and applying it to the simulated oifessiberience
provided in the course. In the three magazine capstone courses that were obsenafd, most
students interviewed reported putting together skills they developed previogsiyrsework

focused on the following subjects:

e layout and design
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e photography
e writing and AP style

StudentThis is the first time | have had the opportunity to combine such a wide range of
skills on one project. | have taken courses both specific to writing and to design, but
never have combined the two as extensively before. This was a valuable experience
because it allowed myself to become a more, well-rounded individual and to hone my
skills in all aspects of communication. It also showed how important it is for all the
different aspects to have balance and flow; whereas when you are working on different
aspects separately, you do not get the appreciation of their relationship.

StudentThis course allows us to use a variety of skills including design, writing,
photography, interviewing, ad sales, and everything in between. For example, we each
took pictures or created graphics for each story we wrote and will be creating a full
editorial design for one of those stories. | think that this has been an excellent experienc
because even if you won't be doing all of these parts later on in life, it can help you think
about how they all work together.

StudentThis class brings together all aspects of agricultural communications. Editing,
design, writing, interviewing, and photography are all necessary skills to have during
this course. It definitely brings it all together. This is positive because iy re@abws
you how applicable your classes throughout the past years really are.
Studentl have used every piece of my agricultural communications education so far in
this class. Putting them all together in the production of the [magazine] is something
that | had not had the opportunity to do. Positive values include the ability to span your
skills across a wide spectrum of projects. From writing, to the design, to the
photography pushes us to continually develop our education at a deeper level. It also
teaches us to switch skill focus from week to week, giving us diversity. Negdties
include the fact that not all of us are proficient in each skill and therefore find ourselves
behind the curve on occasion.
Reflect
In the third questions, students were asked to discuss times throughout the dbatester
the magazine production process became clearer. This question relatezttptheflthird of
Andreasen’s five R’s. In this component, students should be able to think back on what has been
learned and how the process came together. Students noted reflecting abogattieema
production process at two major times during the course:

e After major deadlines
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e After the final project was put together

Specifically, some students recognized that significant reflection reccafter
completion of major deadlines associated with story layouts. In each of the cetudents
were required to turn in at least one packaged story layouts. Students rdyairteding these
major deadlines the magazine production process became more real to them.

StudentAfter | first turned in the first layout draft and received feedback was when |
began to understand the magazine process more clearly.

Student:After creating layouts, | have a better understanding of how a magazine is
produced and how critical it is to manage my time effectively.
The courses were still underway at the time of the interviews and suradysome

students felt that the magazine production process would become clear aftegdbheenavas

finally put together as a final product. Students felt that the process wouldéelganand that

they would really be able to visualize everything that went into making thezmagster

completing the course and having the final project in hand.
StudentThe process of producing a magazine, | feel, comes more and more clear as the
semester comes to an end. | do not think it will be fully clear until the classpeteimn

over, because | know | have so much more to learn about the process up to this point.

Student\We (the staff) are getting ready to lay out the book. Finally seeing everything
coming together is making it real.

StudentThroughout this whole semester, | have learned about the magazine production
process. However, as we begin to put the magazine together and choose which stories
get in the magazine, | will be enlightened and see the part of production that | have never
personally experienced. Putting the magazine together will be one of the most
challenging aspects to this class because it calls for tough decisions, but it will also be
the most like an industry-type environment.

Refine
Relating to the fourth of Andreasen’s five R’s, refine, students were reed &sdiscuss

if and when they had used any of the skills developed in the course in outside projects lor jobs.
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the refinement process, students take knowledge learned from the course and moveeto a hig
level of expertise and contemplate on the applicability of this new knowledge. Stejented
using skills outside of their magazine capstone course in ...
e school-related projects
e outside jobs
e internships
Students reported using skills gained in the magazine capstone course fos jmoject
other classes and for promoting clubs and events on campus. Important skills wseplébec
these projects include design software skills using Adobe Photoshop, Illustratsignand
writing and interview skills acquired in the course.
StudentWe put out a publication for [our university’s] homecoming, and | was in
charge of putting the publication together. | got to apply everything | have been working

on in this class and brush up on all my skills.

Studentl have used my layout and design skills to make random fliers for clubs and
sales on campus.

Many of the students held outside jobs or internships related to communications and were
able to use skills developed in their magazine capstone course in these employment
opportunities. Students reported using writing, design, and layout skills in theingbbs a
internships.

Studentl currently work with an ag organization as their communications intern, where

| regularly use my writing and design skills. This class has really honed my skills wit

focus, flow, and balance in design, as well as focused my writing style. The skills | use

with my internship and with this class are interchangeable.

Studentl used my skills extensively in an internship with the [Museum] and at my
current job as a communications assistant with the [university’s department].

Studentl had an internship with the [State] FFA Association where | was expected to

have a working knowledge of many programs | learned in this course. For example, |
designed banners and posters using Adobe lllustrator.
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It is also important to note that some students had not yet had the opportunity to uses
skills developed in their magazine capstone course, but they were still able ify sleitd that
applicable to future career paths.

Studentl hope to use the skills | have gained in this course in a future stock show
magazine internship | am applying for.

Studentl have not currently used any of the skills | have developed outside of class.
When | graduate, | plan to use these skills on a daily basis.

Studentl have yet had to use something | have learned in this class for anything outside
of the classroom, but I'm sure | will have to and it will be very helpful to know these
skills.

Studentl am applying for an internship in magazine design, and if | had not taken this
class | wouldn’t have had a chance at an internship like that.

Reconstruct
In the fifth questions students were asked to discuss if and how their perceptions of the
magazine production process changed from the beginning of the course to the end. In this
portion of the model, students should develop a new way of looking at similar experiences
through a new knowledge base or schema (Andreasen, 2004). Students reported perception
changes dealing with the following:
e concrete understanding of the process as a whole and realization of workload
e understanding of the printing process
¢ realization that the magazine production process is a group effort
e realization ofnot wanting to work for a magazine.
Students felt that their perceptions of the magazine production process as a whole would

change more toward the completion of the course. Students were better abledtanddee
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detail and planning that went into creating a magazine and realized the amourk fteak to
finish the publication.

Studentl did not realize how much goes into producing a magazine. When writing a
story, we have to rely on someone else to be available for interview for us to produce a
good story and find the time to take pictures and create the layout. All of these steps take
awhile to finish.

Studentl have never produced a magazine before. This class made it clear to me that it
IS not just about designing your page and that is it. We were required to obtain ads and
develop them. We are required to shoot cover shots for the magazine. There are just lots
of different things that go into a magazine that you never think of.

StudentMy perception of the magazine production process was changed, because | had
no idea how much work actually goes into publishing a magazine. From writing stories
to selling ads and creating layouts, there are so many small details that have such an
impact on the publication as a whole. Learning this made me appreciate the industry and
gain respect towards those who work in it, especially in the smaller publications where
there is not a separate department for each section.

StudentBefore this course, | did not realize how heavy a workload it would be to focus
on one story. Now that | have learned more about the process, | have a better sense of
time management in communications for the future.

Through these courses, students were better able to understand the printingagracess
whole. Some students attributed reconstructing their understanding of theggrnotcess to
visits made to local printers.

Studentl guess | didn’t realize how much goes into printing... There is so much more to
it, whether it's cutting the paper to getting it all binded. It was a kind of mind-blowing
thing for me because | never imagined the process being anything like this.

Student]The instructor] has been great in helping us understand how the magazine
process works from planning to printing. Our class took a tour of the [printing company]
for us to understand what goes into the printing process. This experience was
particularly helpful to me and helped me have a better understanding of the magazine
process.

Studentl think that the best way to understand producing a magazine happened when we

toured the printing plant. We saw why we needed bleeds, how CMYK looks in print, and
how the pages were ordered.
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Studentl always knew the motive was to produce a full, professional magazine. We took
a tour of a local copying/printing facility. That made everything very clear about how
important it is to make the layout perfect and all the links correct in all the rigbt éte.

Some students reported coming to the realization of the importance of teamwork in the
magazine production process. These students may have entered the coursepeitie ftien
that creating a magazine was a group effort, but they did not understand thamncgof
everyone working together and moving at the same pace. Students alsd thalin@&pact of
group dynamics as problems with the magazine project were faced as a group.

Studentl always knew it was a group effort, but this course really made me realize just
how important it is that everyone is on the same page. It's really important to have a
good group of people that work well together so we are all moving in the same direction.
If one piece isn’t as good or efficient it just doesn’t work.

Student:From the beginning | figured this would be a group effort, and that viewpoint
has been strongly reinforced. If everyone is not on the same page, it is hard to work
together and get anything done.

StudentBecause | have worked at a paper before and have gone through the process, my
perception hasn't really changed except in the area of team management. | like that in
[school publication], if there is a problem with something then it can be talked through

and fixed with the help of everyone.

Another important impact the course had on individual students is that a few of them
realized that they did not want to work for a magazine when entering the workforce.

StudentMy perceptions have changed a lot. | thought before | started the class that
working for a magazine would be a good job in the future for me. After making my way
through the class, | have learned that building a magazine is not what | want to do at all.
None of my skills are worthy of being published in any magazine.

StudentHonestly, | had no idea how much work was involved. At this point in time, | do
not want to put out a magazine, because it is too fast paced and stressful for my liking. |
was a lot more excited about this class before it started, and now | am just trying to get
through while still passing my other classes.

Studentl don't like how we have to send our stories to our sources for approval. | was
not taught that in my lower level courses or at the newspaper | worked at. | also don't
like ‘tightening’ of quotes. At first, | was really excited to work for a magazine, bt sinc
taking this course | don’t think I want to be in this field if this is how all magazines run. |
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also don't like all the “fluff” that goes into writing for a magazine. | feel like some of
this is cheesy and not how | was taught to write.

Instructor’s perceptions of how they delivered the five R’s
Receive
Instructors reported that the most realistic element of their coussthatastudents had to
create a real-life magazine for an audience from start to finish. Stwdemrgtsesponsible for
conducting interviews, writing feature stories, taking photographs for thegsstord the cover,
creating story layouts, selling sponsorship spaces, preparing the final gardaratt, and
making decisions as a team. The students were solely responsible for workiegrasaad
making decisions on which stories would ultimately go in the magazine, the placaittee
stories and sponsorship spaces, and which cover design would be used. Two prominent themes
that emerged from the instructor interviews were (1) the importance obtmerehensiveness of
the magazine production project and (2) the importance of placing project resjissibil
squarely on the students.
Instructor:In our class, the students do everything from start of finish, and I think that is
a really great piece that we can offer students. Students are responsible for every piece
of the magazine. They touch a lot of different parts of it: they plan the editorial, create
and sell all the adverting, and design it all.
Instructors reported that another important element of delivering tbesses is that
students experience real-world problems. In their courses, students faeensrebth as
computers crashing, files being corrupt, interviews and photography shoots having to be

rescheduled, and outside sources not honoring deadlines.

Instructor: The most realistic element of this course is that students have real-world
challenges. Anything that can go wrong does.

52



Relate
Instructors for all three courses reported that their students usexfeaiting, design,
and photography skills developed in previous courses — writing being the most impbrtant
these. Across all three courses, students were expected to enter into thevibuasstrong
understanding of feature writing.
Instructor: The most important skills for students to bring into a magazine course are
good writing skills. By the time they reach the magazine course they should already
know how to write a feature story and should be working to make their writing skills
stronger.
Realizing that some students may have forgotten important concepts or may metey
picked up skills needed in the magazine course, each instructor taught refresimer iesused
on magazine production skills. These lessons included refreshers on layout and design, feat
writing, AP Style, photography, and advertising sales. In personal interviewisstnetor
reported encouraging students to ask for assistance from the leaderskapdtag instructor if
they felt they needed further help with these skills.
Reflect
Instructors reported noticing students thinking back on what has been learned and how
the magazine came together toward the end of the course or even after thescourgpleted.
Toward the end of the course, students begin to lay out the final magazine. Duricg\itys a
the magazine process as a whole “comes alive” for students, and students aréhatk back
on lessons about the magazine production process that were taught in the firshieatbof$e
or that were taught in previous courses.
Instructor:During the first half of the semester, students we lecture on everything from
writing to design principles to advertising sales. The students are listening to these
lectures and learning about the magazine industry as a whole. The second half of the

semester is really when they take all of that knowledge and put it into practice. This is
when the students are writing their stories, editing, creating layouts, and taking pictures,
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all of those sorts of things. That is when they really bring in everything together te creat
their spreads for the magazine. Not every story goes into the magazine and from then
and there it is very competitive. The best stories are the ones that make the book, and the
students that have excelled in writing, layout design, and photography really see the big
picture when it is decided if they made the book or not.
Instructor:Students honestly do not reflect upon the magazine production process until
they are finished with the course. Right now they are just so immersed, and | don’t think
there is any time for reflection. | don’t think that they really reflect upon the process
until six months or maybe even a couple of years down the road. That is usually when |
hear back from former students. At that point they say ‘Oh gosh. We so appreciate you
and everything we’ve learned.’
One instructor reported using techniques from service learning courseslem@ating at

the end of the semester. During this celebration students were given a haod ey

magazine. Seeing the hard copy of the magazine allows students to think back on what they

have created and pulls together the magazine production process.
Instructor:We always come back and put everything together during finals week. We go
out to eat as a class and celebrate the fact that we survived and finished. We reflect back
on the fact that we did make it and usually | am able to give students their magazine
printed back from the printers. At our celebration during finals, when that happens is
really pulls everything together like ‘oh gosh we did this.’

Refine
Instructors have noticed many of the graduates who have come throughaityenime

capstone course working for the magazine industry. There are also stweéealts who have

gone on to work for various commodity groups or start their own communications firm.
Instructor:We see our students in a number of different trade publications. We also see
them work for a number of different commodity groups where they are taking their basic
principles and sometimes creating a monthly newsletter.

Reconstruct

When students come into the magazine capstone course, it is the perception of imstructor

that students know little about the magazine production process. In these coulesets $tarn
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all the little details that go into creating a magazine and learn to appré@girocess from idea

to print.
Instructor:l do think or at least | hope the student’s perceptions change, otherwise | am
probably not doing my job. | don’t think the students realize all the steps that go into that
final product. This is not just a course in writing. We touch on all these different topics
and how that all fits together to see it come off the printing press. My perception is that
they don’t really hear that at other places, and so | think that is how this course helps
students have an appreciation for the magazine production process.

RQ3: Based on student perceptions, among the exemplary capstone couysess there

evidence of other components of the five R’s model, including opportumgs for students to

participate in teamwork, communications, and critical thinking?
Along with the five R’s, Andreasen (2004) proposed in this model that students should be

employing teamwork, problem solving, decision-making, critical thinking, and coneations

skills to complement the five R’s. Facilitator and student feedback should ailscasdbe

student’s experience each of the five R’s for further refinement of theirstadding of the

magazine production process.
For further triangulation of the study, students were asked one Likergytigstion

relating to the development or improvement of their professional skills in theiecotline

guestion was rated on a 5-point scale with 1 being strongly disagree and 5 logigly stgree.

Overall, 81.8 % of students agreed they were able to develop or improve their prafessiisn

through their magazine capstone course. Figure 7 displays students’ responsepiastiun.
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Based on your experience in the magazine course, please rate

the following statements on a S-point scale with 1 being

I was able to develop
Of IMprove upon my
professional skills.

strongly disagree and 5 being strongly agree.

477 %

25

Figure 7. Likert-type response to professional skills ques

Teamwork

B Strongly Disagree
B Disagree

I MNeutral

B Agree

I Strongly Agree

Working together as a team is an extremely imporkii in the magazine productic

process.In these three courses, students reported an asateness of the importance

working as @eam to overcome problems, brainstorm, and to ertba& magazin

StudentWhen more than one of us has difficulties, we Wggalme together as a tee
and discuss how to fix current and future problevith the production of the pape
During this time it's obvious how much teamwork goes into the potidn of the

process.

Studentl feel that having to work with peers to create pngect has bettered my tee
skills. We must contribute to discussion and tatker’s ideas into consideratio

StudentThe part of the course that was most beneficiahéowas the team environme

which leads to a better understanding of how a raagawould be put together ir
professional setting.

StudentWe all have diverse backgrounds, but where ons f weak one of us
strong, which helps. We have really built a teantivation.

Critical Thinking

As defined by RuddBaker, and Hoov (2000), critical thinking is “a reasone

purposive, and introspeeg approach to solving proble” (p. 5). Students enrolled in the

courses were exposed to opportunities that alladveh to develop critical thinking skil

through solving problems and making decisio



Studentl have used these skills in other classes, but this is the only course that has
combined writing, technical design, and problem solving into one course.

Student:As an editor, my professional skills were improved because there were various
instances where | had to rely on critical thinking, teamwork, and compromise to solve
issues.

Studentl have learned to make tough decisions when dealing with frustrated people in
discussing their proposed short and long feature stories.

StudentAs the Associate Editor, | have been able to experience all the ‘behind the
scenes’ processes of the publication. Every time my fellow staff membersaaechiet,

it has been a reality check on the actual production of the magazine. Not only has that
allowed me to better understand and appreciate the process overall, but to also get my
own hands in deep by making decisions and working on projects. Being exposed to and a
part of the decision making process has really intrigued my interest in the magazine
industry.

Studentl definitely improved my decision-making skills (to make deadlines),
communication skills (to contribute to class discussions), and writing and design skills
(to complete my magazine layout). Overall, this class is crucial to the professizhal
creative development of agricultural communications seniors.
Communications
Communications among co-workers and outside sources is crucial to the production of a
magazine. In these courses, students reported realizing the importaaoerafrdcating with
outside sources and peers to pull a project together. Students were responsible filmgontac
leading businesspeople in their sponsorship sales efforts. They also wenedrémjui
communicate clearly with their feature story subjects in order to arrategeiews and photo
opportunities. Some also reported bridging the gap between being a student tmpecomi
businessperson as a result of improving their ability communicatingiadfigotvith others.
Student:As an editor, my professional skills were improved, because there were various
instances where | had to rely on critical thinking, teamwork, and compromise to solve
issues. If anything, this course has taught me the importance of communication among
classmates or “coworkers” in the profession. There have been instances where | have

had to intervene and help someone change their story or layout, and these experiences
have taught me to be patient and more open-minded.
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Noise

StudentDealing with outside sources, we all have to contact sponsors and work with
them and then conduct interviews for our stories. So, we learned how to communicate
professionally with other people.

Studentl think in most classes that we’ve taken in the past few years you are really just
working with people inside your course and the professor. In this course, we are
reaching out and working with others and interviewing outside sources. When we were
selling ads, we were working with different businesses and owners; you kind of learn that
deadlines are really important, but that you also have to rely on outside sources as well.
You have to make sure they understand that you are on a deadline. | know it was kind of
an eye opener for all of us when we were selling ads. Communication was so important
to making deadlines.

StudentWe had to learn how to speak to people in a very professional setting and speak
to them as an equal and not necessarily like a little student. I've had to be very assertive
put away the student card, and get in the mindset that I'm a businessperson in this
setting.

Throughout each of these courses, environmental noise—disruptions in the learning

environment—seemed to be an unavoidable occurrence. Rhodes et al. (2012) suggested that

noise should be included throughout Andreasen’s (2004) five R’s model and accounted for in

actual instruction to overcome the disruptions. Interview participants wesd dsi0ise was

occurring in their courses. Students reported that situations which could have disnipéedid

occur in the capstone courses, but rather than obstructing the learning procegsritret a

distractions often became learning opportunities for students were able t@lgable lessons

from these experiences. For some students, experiencing these problerhatedrtivithe

realism of the course.

Student[The instructor] definitely has been flexible, which is nice. Last week, one of the
girls was trying to upload a file and turn it in. We have to upload it through [techs
system], and the computers froze. It said low memory on the computer, which that was
bad. And luckily [instructor] was like ‘This isn’t your fault. Come into my officel dan

put it on my computer and that’s ok.” It's good that he is flexible. It's defiantly a
disadvantage, but he [instructor] has been helpful on it. But also they have told us from
the get go; don’t come in the day you need to turn it in without it ready. Come to class
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with it ready. | learned that. | came to class, the first layout was due, and | thought |
was ready to turn it in. Then 30 minutes later | realized my pictures weren't irgtite ri
format. If | would have come in not even close to ready, | couldn’t have gotten it turned
in on time. So, they have encouraged us to be ahead of schedule for sure, but they have
also been flexible in case it's out of your control.

Studentl do know that for instance during one of the lab days when we’re learning how
to use the template, | was having problems with InDesign on my lab computer. | guess
that would be an example of hindering the learning process. It really didn’t hinder it,
because | was able to look on with someone else. Some of these things are going to
happen in the real world though, and it's better to be exposed to them now and to be able
to think critically and think on your feet... | think more of it turns into a learning
experience, because it is going to happen in the real world and technology isn’'t always
dependable.

StudentThere are also times though when things have been communicated, and people
haven't completely understood it. | think most of the times when that happens
[instructor] was like ‘oh this is what we need to do.’ | think [instructor] ¢rte be very
understanding in those cases. For example, we were suppose[d] to design an original
advertisement, but when we do the advertisement contracts we just have notes from what
that advertiser wants. So a lot of students thought we were suppose to use the same ad
from last year, but just make these changes. What [instructor] really wanted was a
completely original and completely new designing. Many people didn’t quite understand
that. So the first round of ads came in and there was a little bit of problem there, but |
think that [instructor] gave them a couple more days to redo those ads and so that is how
that one was resolved.
Facilitator and Student Feedback
Andreasen (2004) noted that facilitator and student feedback are important components
of any capstone course. Feedback “should enhance the students’ ability to furthataraed
synthesize subject matter content” (p. 14). Rhodes et al. (2012) added that opportunities for
feedback occur throughout a good capstone course and proposed that the element of feedback be
represented in the outside and inner-workings of Andreasen’s model.
Students placed more value in feedback from instructors and professionals in the
magazine industry; however, one student did note that feedback from peers added a sense of

realism to the course. The student compared this experience to coworkers in tloeceorkf

editing each other’s work. Two courses required all students to peer edit, whileuose anly
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required students on the leadership staff to edit the work of their peers. Studérilsee a

courses received feedback from facilitators and professionals in the comtomsicadustry.
Students in the three model capstone courses placed a high value on receiving feedback

from credible instructors as well as from other publication production expentse Sudents

noted feeling as if their instructors were “obvious experts” when it came abazine

production process, which appeared to give the students confidence in their own efforts. This

presence of feedback also contributed to the students’ sense that they weirggraaeialistic

experience through the course.
Student:Another thing is just having all of our work critiqued by professionals. The
designs are critiqued both by [instructor] and also by a designer within the department,
SO0 we are getting real feedback from people that we might not get in some of our classes.
Students reported an appreciation for positive reinforcement from instructassfoiin

of feedback gave students the confidence to make it through key moments in the process.
Student:On my last article | submitted to [the instructor], [the instructor] wrote back
saying “it was really nice seeing you grow and change.” So it was nice to know that [the
instructor] kind of has your back. It's nice that [the instructor] notices you'rarget
stressed and to pat your shoulder and be like “it's okay, it's almost done. It's okay.”
You're like, “Ok.”
While instructors clearly made an effort to provide students with feedback toipped

short of solving problems for the students. Using problem-based learning approachesorsst

gave students the freedom to make their own decisions.
StudentThe instructor] is very relational during class, but if | was to come to [the
instructor] with a problem, | don’t think [the instructor] would do anything, which can be

frustrating. But, | can also see how it helps cause then you are on your own and you
have to figure it out. | think [the instructor] does it on purpose.
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CHAPTER V
CONCLUSIONS AND RECOMMENDATIONS

This study examined three purposively selected magazine capstone coursd®m @an e
describe characteristics of a successful magazine capstone course éopl @levadel for
instruction. Chapter five notes conclusions drawn from the findings in chapter four and
recommendations for practice and research.

RQ1: Based on examination of course syllabi, field observations, and instructotterviews,
what were the common characteristics of magazine capstone courseslst selected
institution in terms of curriculum, course objectives, and instructonal methods?

Important characteristics of the three exemplary magazine capstonescimgiade the
following: (1) student responsibility for the entire magazine production pro@dsgh quality
standards that were comparable to those expected in industry, (3) interatitipnof@ssionals
in the publication and printing industry, and (4) the revisiting of previously fragthente
knowledge through refresher lessons. Among the many characteristi¢tgetbatitses had in
common, these four emerged as the most prominent in discussions with faculty and agidents
well as during syllabi analysis and field observations.

Students Having Sole Responsibility

In the three exemplary courses examined, students were solely resptangideentire
publication process from initial conceptualization to printing and distribution. These
responsibilities included sales, editing, design & layout, photography, andgaAfatiture stories.
These responsibilities allowed students to experience the publication produotieaspirom the
most realistic perspective. These kinds of concrete experiencesassary in undergraduate

curriculum to allow students to test their perceptions and ideas (Lewin, 1957).

61



High Standards of Quality

The students in all three exemplary courses were responsible for mauptaigin
standards of quality — much like in the publication industry. Students were exgectakle
deadlines and attend class regularly as outlined by each syllabus. oLmitigobints were
awarded for missing deadlines. Students were required to give notice or providediztion
if they were unable to attend class or staff meetings. Requiring students teddavernd
responsibilities helps the students achieve a sense of identity and step aptihes to their full
potential (Collier, 2000). Additionally, Andreasen (2000) noted that quality capstoneours
“should ease the transition between a student’s academic experience andrtayeé. 52).
Giving students the opportunity to have real world responsibilities helps studersisidan into
professionals and gain confidence. When students have self-belief they aspttorperform
to their highest level and put their newfound knowledge to practice (Manz & Manz, 1991).
Opportunities for Students to Interact with Professionals

Students were given the opportunity to meet with veteran professionals in tleatoibli
production and printing industry. Guest speakers provided discussion based thre&negpe
with students. Students also had the opportunity to meet with staff at local printwshepes
they could see the printing process firsthand. Most of the students had littlexposare to
the printing industry. Therefore, their schemas related to this process hed beén set, these
encounters with professionals allowed students to form accurate, concoeigtipes of the
publication production and printing processes. This concept of establishing acctiedte ini
schemas through experiential learning is in line with Kolb’s (1984) model of erpati

learning.
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Refresher Lessons

In these magazine capstone courses, students frequently revisited prdvammsbnted
knowledge through refresher lessons. At the beginning of the semester, instaugbts
lessons in feature writing, AP Style, layout and design, and photography, allowingtstiade
reconnect with their previously learned skills. In the second half of the spatsdents were
provided the opportunity to interconnect these skills with the magazine productioasprdtes
allowed students better understand how the skills developed in the process of thainin
undergraduate degree could be applied to the workforce. Wagenaar (2000) noted that capstone
courses should revisit the basics learned in all of the students’ coursesvablertd give
students the opportunity to interconnect them.
RQ2: Did the magazine capstone courses meet students’ needs fquerxiential learning
according to Andreasen’s (2004) five R's model?

Andreasen (2004) proposed that successful capstone courses embody theistiesacter
of five R’s: receive, relate, reflect, refine, and reconstruct. Students unahjragreed that
they were able experience each of the five R’s through their magazinensapstirse.
According to their comments, the students viewed the courses as a valuahknéapkrarning
experience. In all three courses, students reported that they wergpabierece each of
Andreasen’s (2004) five R’s, integrate previously fragmented knowledge sihgle semester-
long project, and move toward achieving expertise in their field of study—agradultur
communications.
Receive

Andreason (2004) noted that in order for a capstone course to be successfulyitgn act

or experience [must be] received by the learner... Regardless of theafrtbe experience, the
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learner must experience some stimulus or be placed in some learning envirofmé®).” In

these courses, students were given the opportunity create a real publicateir foniversity

and were responsible for the magazine from idea to print. Students took a large amaodat of p
in the fact that their work would be displayed across their campus, distributedudiance of
people who are connected with their university, and posted on the Internet. Knowing tkeir wor
would be displayed professionally and that the experience they received waghtida

improved students’ self-efficacy, supporting Colier’s (2000) assertion thasfdrmation

should occur among students in successful magazine capstone courses.

In particular, students perceived deadlines as very realistic, relal-®ements of these
courses. The fact that students are awarded little to no points for asstgrihat completed
beyond deadlines is much like the magazine industry. This strict policy setyorituctors
of the three exemplary courses allowed students to develop into young pmedéssivhich
might ease the transition from college student to professional.

Relate

The second “R” of Andreasen’s (2004) model, relate, is intended to allow studerks to ta
fragmented disciplinary knowledge and unify it. Being involved with each part ofagazime
production allowed students to integrate layout and design, photography, writing, angléAP St
skills. This further supports Durel’'s (1993) belief that capstone courses shouldbteiend
of a student’s college career “with the specific objective of integratinglya dfaelatively
fragmented knowledge into a unified whole” (p. 223).

Reflect
In order to better grasp the concepts learned as a result of problem-basied le

experiences, students need active reflection periods (Dunlap, 2005). Students inetimgsargx
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courses reported reflecting on the magazine production process as a whohraticess during
the process. One common time of reflection, according to student responsesgmasgjaft
deadlines. Also, some believed this reflection period would come after theyhleste aee the
final product. Instructors reported seeing previous students reflect on thameggazuction
process after the course was over and they were able to see the final proguictstiQctor
reported using theories from service learning courses and held a celebrasimalémts in the
magazine capstone course during finals week. Each semester the instkesttidastaff out to
eat and is usually able to give students a final copy of the magazine theyl craathis time
students are able to reflect back on the magazine production process together.
Refine

The purpose of the refinement process is to “cause further contemplation captegnin
applicability of this knowledge and its association to and with other knowledge” (Ararea
2004, p. 56). Students in these courses reported using skills gained in outside jobs, internships,
and school related projects. In these experiences, students were able to wstishend further
understand the lessons taught in class. Some students did not have the opportunity torapply thei
skills to outside jobs or projects, but were able to identify skills that were applicefuture
career paths. This capability of understanding the applicability of knowisdgagruent with
Collier's (2000) belief that capstone courses give students the opportunity toavaokegher
level of expertise.
Reconstruct

In the final step of Andreasen’s (2004) five R’s, reconstruct, students developaapew
of looking at similar experiences through a new knowledge base or schema. Throegh thes

exemplary courses, students gained a concrete understanding of the magaziriepraxidic
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printing process. There was evidence that some students developed a clezaBoneaf the
workload and the amount of group effort that goes into the process. As a result, some student
came to the realization that they did not want to work for a magazine. Through thisreetonst
step, students were able to think back on the magazine production process and use critical
thinking to come to their own conclusions about the production process and the magazine
industry. As a result, student looked at the magazine production process through a new
knowledge base or schema. Lewin (1957) believed it was necessary for studpplyg tioesr
newly acquired and knowledge and new way of thinking to a new situation, and many of the
students indicated that they would soon go on to test their new schemas as professional
agricultural communicators.

RQ3: Based on student perceptions, among the exemplary capstone couysess there
evidence of other components of the five R’s model, including opportumass for students to
participate in teamwork, communications, and critical thinking?

For a capstone course to be successful, students need to be engaged, and the course
should employ Andreasen’s (2004) capstone components that are in addition to the five R’s.
Those components include teamwork, communications, and critical thinking. Crunkilton et a
(1997) identified six educational outcomes that are also products of capstone -€onmses/ed
problem solving skills, stronger decision-making skills, stronger critical tigngkills, better
collaborative/professional relationships, and improved oral and written commangcati
According to Andreason’s model, students also need regular feedback throughout théocours
allow for active reflection. Rhodes et al. (2012) noted “part of the realisrexisas in capstone

courses is that the project itself does not exist in a vacuum, but instead is confounded by
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environmental noise” (p. 14). With this observation, authors suggested the inclusion of noise in
Andreasen’s (2004) model.

In the exemplary magazine capstone courses, students were presdnthd wit
opportunity to collaborate to overcome real-world problems and create a professiona
agricultural magazine. Students developed their critical thinking skills toawerthese real
world problems. All decisions regarding the magazine were the sole resptnsftitie
students. Throughout the course, students were forced to make tough decisions. At twp course
leadership staff members were even faced with the decision of which storielsnaaké it in the
final magazine. Allowing students to face real-world decisions gives stutierdpportunity to
improve their critical thinking skills (Telg & Irani, 2005). Students were aspansible for
communicating with magazine staff members and professionals to expresgatbar story
information, and sell sponsorship spaces. Students placed high value in developing their oral
communications with outside sources when gathering stories and selling spnspasieis.
Speaking with professionals made students feel more prepared for the werkiore student
noted feeling as if he/she had transitioned from being a college student tossiprafeon
account of the communications opportunities in the magazine capstone courseurtiéis f
proves the value of communications skills as noted by Crunkilton et al. (1997).

Andreasen (2004) notes that feedback “should enhance the students’ ability to furthe
integrate and synthesize subject matter content” (p. 14). Students need fesathamkedible
instructors and professionals in the industry to help realize strengths and weskridssy also
need positive reinforcement to build confidence. In personal interviews, one studdnt note
positive reinforcement from the instructor gave him/her the self-belief to imdkeugh

difficult moments in the course.
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The occurrence of environmental noise in these courses is unavoidable. “Much like the
noise that exist in models of human communications, noise can be ubiquitous in the environment
of a capstone course” (Rhodes et al., 2012, p. 14). However, students in the exemplary magazine
capstone courses were able to gain valuable lessons from problems tha&tbitcorghout the
semester. Instructors in the courses used a problem-based approach to handkigatiess,
but did step in as needed to help guide students in the right direction. The problems that
occurred in these courses could have been classified as noise, but the skilled isstidi ctotr
allow the noise to hinder the learning process. In fact, the instructorsinverest cases, able to
covert would-be noise into teachable moments. The disruptions became valuablédess
students and added a sense of realism to the course because they were reabbviend.pr
Recommendations for Practice

The conclusions provide an overall depiction of the characteristics of a qualiyimag
capstone course. Based on these conclusions, recommendations for practiceutturad
communications instructors can be made. These recommendations can help isstevetiop
new magazine capstone courses or improve their existing courses. Tablaeghtsighé
recommendations for practice.

Table 4

Recommendations for practice

Research Question Recommendation

RQ1: Based on examination of course e Students should be given real-world
syllabi, field observations, and instructor responsibilities.

interviews, what were the common e Guest speakers should be brought in to
characteristics of magazine capstone talk with students

courses at the selected institution interms e  Students should revisit previously

of curriculum, course objectives, and fragmented knowledge through refresher
instructional methods? lessons.
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e Feature writing and layout and design
should be prerequisites of magazine
capstone courses.

Instructors should promote and publicize
the final product.

Students should be given a final copy of
the magazine.

¢ Instructors should provoke students to
think about the applicability of skills
developed in the course

RQ2: Did the magazine capstone courses
meet students’ needs for experiential
learning according to Andreasen’s (2004)
five R’'s model?

e Instructors should ensure students are

RQ3: Based on student perceptions, working as a team.

among the exemplary capstone courses, ¢ Instructors should provide students with
was there evidence of other components of positive reinforcements and feedback
the five R’'s model, including opportunities throughout the course.

for students to participate in teamwork, e Instructors should pay attention to
communications, and critical thinking? problems as they arise to insure students

gain a valuable learning experience.

Research Question One

Instructors should allow students to be responsible for all parts of the magazine
production process and use a problem-based approach to instructing the course. €in-probl
centered learning environments, students have opportunities to practice agpyicgrtent
knowledge and workplace skills while working on authentic, contextualized problems and
projects” (Dunlap, 2005, p. 65). Holding students accountable for all parts of the prdpsss he
students develop a sense of identity as well as prepare for the workforcer(Q0M0). Regular
deadlines should also be worked into the course. These deadlines, as well as students’
attendance, should be treated much like they are in the workforce. This kind of exposure to rea

world pressures gives students the confidence to perform better under theaeepresthe
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workforce. Manz and Manz (1991) noted that this sense of self-belief in order to perfbem to t
highest ability in the workplace.

Durel (1993) considered a series of guest speakers one of the “ritepstdreacourses.
Guest speakers and print shop visits should be scheduled into magazine capstone courses.
Allowing students to meet with outside professionals’ gives them the opportunég tbes
magazine production through a different perspective other than the instructors.

Refresher lessons should be taught at the beginning of the semester in magastorec
courses. The refreshers represent the previously fragmented knowledge iasandr€2004)
model. It simply makes sense to offer these refresher lessons as bote(@s$ i what has
already been taught in previous semester and (2) as previews of how theibkksput into
use in the capstone project. Because students are four or five years into theirasiudde
experiences, some of their knowledge may be forgotten. Wagenaar (1993) notegstate
courses should revisit the basics of the discipline. The basics most agria@dtaralinications
undergraduate programs include writing and design courses, as well as unitses toAR
Style, layout and design, and photography. Because interviewing and sales@eeariaof
this course, instructors should also teach lessons on these subjects as well,aylocimay not
have been taught in previous curriculum.

Research Question Two

Durel (1993) described capstone courses as “a crowning course or expesianug at
the end of a sequence of courses with the specific objective of integrating a beldyioély
fragmented knowledge into a unified whole” (p. 223). In order for students to mesgbebitc
objective, they must first be exposed to the basics of the discipline. Becauseg andidesign

are the largest portions of these courses, students should be required, at a miniakergrte t
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course in feature writing and one course in layout and design as a prerequmstenagazine
capstone course. Once students reach the magazine capstone course, they slesadtbd pr
with the responsibility of integrating their layout and design, photographyngyrénd AP Style
skills.

Across all three exemplary courses, reported having a sense of pride in the
professionalism of their class’s work. This pride seemed to be a motivatingléactong to
quality work. To foster this pride, instructors should work diligently to publicize and peomot
the final product to as large an audience as possible through as many dissemiatiods as
possible, including mail, hand-delivery, and Internet. It is likely that the paopular the
publication, the more pride students will take in its production. This recommendation is
supported by Manz and Manz’s (1991) assertion that students are better prepdwed for
workforce if they have self-belief.

Dunlap (2005) notes that reflection is needed for students to understand how everything
came together. Instructors should ensure that all students are provigndad it final
magazine. Seeing the final product gives students the opportunity to think back and think about
everything that went into the creating the magazine. Two instructor itutihersoted having a
celebration at the end of the semester giving students the opportunity to reflechlibe
process as a group. This type of reflective celebration is recommendedyandlso help
promote the aforementioned pride and self-belief.

Collier (2000) notes the refinement process is necessary to helping students move
towards a higher level of expertise. Realizing that not every student has theoippte
practice skills gained in the magazine capstone course, instructors should wtovekds to

think about the applicability of these skills. While revisiting skills, the ingrustiould note
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different career paths that these skills can be used in, specific taskitieits will encounter in
that career path, and how these skills can be used to complete the specific tasstudamts
have refined their knowledge, they are able to move on and reconstruct their knowledge.
Research Question Three

Instructors should ensure that students are collaborating together throdnghout t
magazine production process. “Teamwork is central to an environment where declsian ma
problem solving, and critical thinking can occur, develop, and strengthen” (Rhode2612|
p. 14). Without proper teamwork, students may not be able to produce a high quality publication
and will not be engaged in critical thinking components of the course.

Because students placed high value on facilitator feedback and reinforcensent, it i
recommended that instructors periodically provide feedback. Reinforceomamy key
moments should also be given to help students gain self-belief to make it through diiffies.
Kolb (1984) notes during the reflection process teachers should assume the role sfagxpert
provide feedback to students. Instructors should also ask other professional ay#zee
industry to provide feedback to students on major projects, such as, packaged layoutsiignd feat
stories.

Instructors should pay attention as problems arise to insure that students gain a valuabl
lesson rather than the lesson being obstructed by noise. However, instructatoahoul
interfere in severe situations and assist students with a problem-based appnosutet
students gain a valuable lesson. These severe situations can include timstudéets
misinterpret the meaning of a lesson, there is a break in communications witlifftoe sta
productivity towards production of the magazine is in danger or broken. Instructors skould al

prepare students for problems that might arise during the course. As repaatstignt in
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personal interviews, one instructor constantly reminded students to have all tasiterdow
small, completed well before deadlines. The student soon learned this valuaivienless
he/she tried to finish the assignment just a few minutes before class andhihéer froze.
Recommendations for Andreasen’s (2004) Model

It is recommended that changes be made to Andreasen’s (2004) model to better-fit
magazine capstone courses. Changes should be made in the areas of teamwork and
communications and the concept of noise should be added to the model.

a. As ateam, students will develop and improve critical thinking skills through
problem solving and decision making as a team. Because teamwork is central to
critical thinking, it is recommended to follow the recommendations of Rhodes et
al. (2012) that noted teamwork is central to critical thinking, decision making, and
problem solving in the model.

b. “Opportunities for feedback will vary among situations, but any feedback should
enhance the students’ ability to further integrate and synthesize subject matte
content” (Rhodes et al., 2012, p. 14). Because there are many opportunities for
feedback throughout the course, it is recommended that feedback be present
outside the inner-workings in Andreasen’s (2004) model, as suggested by Rhodes
et al. (2012) indicating feedback can occur throughout the process.

c. Because a team cannot function without proper communication, the researcher
recommends that communications occur throughout the model and occur before

teamwork, as suggested by Rhodes et al. (2012).
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Recommendations for Further Research

Based on the conclusions and recommendations for practice, the investigatadbas m
the following recommendations for research. Further investigation is neededaliadiveng
areas:

1. Capstone courses have served as a tool for providing students with the necessaoy skill
enter into the workforce (Edgar et al., 2011; Graham, 2001). However, little resesarch ha
been conducted to see if these courses help students after they have entered into the
workforce. It is recommended that a study be conducted to determine if thess cours
have helped former students who enter into the communications industry. The study
should focus on components of the course that helped former students once they entered
into the workforce.

2. Students in the exemplary magazine capstone courses reported gairbalsktfter
having real world responsibilities. Several authors have concluded that capst@es cour
give students a sense of self-belief, which prepares students for the workfolt,(

2000; Manz & Manz, 1991; Hauhart & Grahe, 2010), but none have been conducted in
agricultural communications and focused on the specific attributes to this boost in
confidence. It is recommended that a study be conducted to see if theretisastefa
between having real world responsibilities in magazine capstone coursesderdsst
gaining self-belief. This study should seek to identify specific adsvithat contribute to
students gaining self-confidence.

3. Itis recommended that a study be conducted to identify what types of gusstrspend
field trips are most beneficial to students in magazine capstone courskis shudy,

students noted the importance of meeting with professionals in the magazine producti
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industry, but did not identify the specific guest speakers and their contribution to the
course. Durel (1993) considers guest speakers an important part of capstses and
believes they should discuss “research studies, policy and program topics, andegraduat
school and career options” (p. 225). While his recommendation for speakers discussing
graduate school and career paths is a valuable note, his other recommendations are
focused towards the field of sociology. Therefore, guest speakers spenigazine
capstone courses competencies should be identified.

. Some students enrolled in the exemplary magazine capstone courses notedelafever
to refine and understand the applicability of their skills through outside jobs or
internships. However, some students did not have the same opportunity, but were able to
see the applicability of their skills to future career paths. It is re@ed that a study

be conducted to determine if students enrolled in magazine capstone coursageliae
opportunity to refine their skills through an outside internship or job gain a better
experience than those who do not get a similar opportunity.

. Some students noted that receiving feedback with positive reinforcement helpegkethe
through difficult times during the course. A study should be conducted identify these ke
points to insure that students have the confidence needed to make it through the course.
. This study identified that problems were occurring in the capstone coursenenents,

but they were not hindering students’ learning process. A nationwide study focused on
noise occurring in capstone courses should be conducted. This study should focus on
specific problems that arise in these courses and identify how the prob&em&some

or dealt with in a way that converts them to teachable moments.
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7. Following the recommendations of Rhodes et al. (2012), it was recommended that
changes be made to Andreasen’s (2004) model. A nationwide study testing the changes
recommended to Andreasen’s (2004) model should be conducted. The study should test
the model on magazine capstone courses across the nation to determine its value to those

who are developing or instructing a magazine capstone course.
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APPENDIX B
EMAIL TO INSTRUCTORS OF EXEMPLARY COURSES
Dear Ag Communications Faculty,

My name is Traci Rhodes, and | am an agricultural communications graduate atutient
University of Arkansas. | am making plans to conduct a nation-wide quaditaiked methods
thesis study on exemplary magazine capstone courses with the assistancketifMiller, and |
would like to evaluate each of your courses if you are willing to participate.

The purpose of this study is to examine exemplary courses and describe shedeepsions of
the courses in an effort to determine the characteristics of a suceeagh#ine capstone course
and develop a model for instruction. Subjects were selected in the spring 201 Esbasest

on the following criteria: programs have an active ACT chapter; magazine soweseoffered
more than 25 times every fall/spring semester; students and/or faculty bavedenational
awards associated with the course or publications created in the course.

Dr. Miller and | would like to visit your class for one or two days and colleet dadr target for
data collection is the first week in November. Data collection will consistaf student filling
out a descriptive questionnaire with 6 open ended and 6 Likert-type questionsill W& each
of the instructors of the course as well as four purposively selected studentgipgparn a
brief personal interview.

Please let us know if you can participate in this study. We will contachgiidually to
schedule a specific day that fits your schedule. | look forward to hearingrbacle&ch of you.

Sincerely,
Traci Rhodes

Graduate Teaching Assistant
University of Arkansas

APPENDIX C

82



PILOT QUESTIONNAIRE

The purpose of this study is to examine magazine capstone courses and describe siudents’ and instuctors’ perceptions
aof the course. Researchers intend to describe the characteristics of a successful magazine capstone course and develop
a model for instruction. Youw will be involved in a descriptive survey, which consist of § open-response questions, & scaled
apinion questions, and 5 demographic guestions. Thank you in advance for completing this survay!

1. Briefly describe the capstone experience you received and discuss in detai how

realistic you think the experience was in relation to a similar project in industry (i.e., “the

- j

2. Discuss whether or not the course allowed you to use a variety of skills that you had
never used together on the same project. If it did, discuss the positive and/or negative
value of the experience.

3. Discuss if and when there were times near the end of the class (or after the class was
over) when the overall process of producing a magazine became more clear to you?

Describe the situation(s) that led to a better overall understanding of the magazine

production process.
4. Discuss if and when you have used any of your magazine production skills since the

\ .

5. Discuss if and how your perceptions of the magazine production process changed from
the beginning of the course to the end.

6. Discuss whether you developed or improved upon your professional skills in this
course and describe the activities that most contributed to your development or

improvement.

\ )

APPENDIX D
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QUESTIONNAIRE

1. Informed Consent

Title: Characterisfics of Quality Magazine Capstone Courses in Selected Agricultural Communications Programs Based
on Students’ and Instructors’ Parce pticns and the Five R's Model

Description: The purpose of this study is to examine magazine capstone cowrses and describe students’ and instructors’
perceptions of the course in an effort to describe the characteristics of a successful magazine capstone course and
dewelop a model for instruction. ouw will be involved in a descriptive survey, which will consist of & open-response, §
scaled, and 5 descriplive questions . You may also be asked to conduct a personal interwiew to gain a more indepth
uncerstanding of the cowrsa.

Risk and Benefits: The benafits of this study inclede a better understanding of magazine capstone courses and
dewelopment of a framawork for instructore/professors o follow whan teaching thess coursss. There are no anticipatad
risks associated with this study. Only investigators of the study will have access o the data, and they will protect the
confidentiality of your responses. Addiionally, your course instruciors will not have access to the data, and therefore,
thera is no comnection betweean your responsas amd your grade in the courss.

Statement of Confidentially: Surveys will be administered elecironically through Survey Monkey to insure complete
confidentiality . Suwrvey Monkey will sutomatically assign wou @ code number and names will never be referenced.
Investigators will be the only ones bo know the names of thoss ask to participate in personal inte rviews. Mames will be
held in the stricte st of confidence. Results from the study will not be disclosed until May 2012 and will be reported
ananyrnaushy .

Voluntary Parficipation: Participation i this study is completely voluntary and there are no payments for participabing.

Right to Withdraw: You reserve the right to refuse participation in the study and to withdraw at any time. Your decision fo
refuse participation or withdraw from the study will bring no negative comsequences toward you or your grade in the
associated courss.

Questions Regarding the Study: If wou hawe any guestions about this study, you may ask the researchers, whose e-mail
addresses are at the top. If wou hawe any questioms about your rights as a participant in this research or the way this
study has bean conducted, you may contact Ro VWindwalker in the University of Arkansas Office of Ressarch and
Sponsored Programs. at 479.575.3845 or via e-mail at irb<@uark.edu.

Invesfigators:

Traci M. Fhodies, Graduate Student
University of Arkansas

Callege of Agriculiurs

Department of Agricultural and Extension
Education

205 Agriculture Building

Fayatteville, AR 72701
inrhodes@uark.e<du

Jefferson D. Miller, Advisor

University of Akansas

College of Agriculiure

D& partment of Agricultural and Extension
Education

2035 Agriculture Building

Fayett=ville, AR 72701

Hmiller@uark .edu

Informeed consent: | have read all componants of this letter, and the investigator has explained each of these items 1o me
and clarified any questions | had about the study. Clicking yes below indicates that | freely agres to participate in this
stuady.
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1. Are you willing to participate in this study?
b

Mo
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2: Open-response Questions

The purpose: of this study is to examine magazine capstone courses and dascribe students’ and instructors’ perceptions
of the course. Researchers intend to describe the characteristics of a swccessful magazine capstone course and develop
a model for instruction. Yow will be involved in a descriptive survay, which consist of § open-responss questions, & scaled
opinion questions, and 5 demographic questions. Thank you in advamce for completing this survey!?

1. Briefly describe the capstone experience you received and discuss in detail how
realistie you think the experience was in relation to a similar project in industry (i.e., “the

real world™).

2. Discuss whether or not the course allowed you to use a variety of skills that you had
never used together on the same project. If it did, discuss the positive and/or negative

value of the experience.

3. Discuss if and when there were times near the end of the class (or after the class was
over) when the overall process of producing a magazine became more clear to you?
Describe the situation(s) that led to a better overall understanding of the magazine

production process.




4. Discuss if and when you have used any of your magazine production skills developed

im the course on outside projects or jobs.

5. Discuss if and how your perceptions of the magazine production process changed from

the beginning of the course to the end.
=

6. Discuss whether you developed or improved upon your professional skills in this
course and describe the activities that most contributed to your development or

improvement.

[
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3. Scaled Opinion Questions

1. Based on your experience in the magazine course, please rate the following statements

on a 5-point seale with 1 being strongly disagree and 5 being strongly agree.
Cirarglis

. Diigangias Maulral Agian

Digggnes
| racs hved an expariance (hal was simitar o g real-lifs L C L C
axparancs of hal ache lly was reaklifs,
| was able to understand and process ihe probbesm i i i i
through prevdously |eamed knowledge
| undarsiood whal was leamsd and how @ "all cams T |'_ [ i
legetner.”
| wag able 1o reling whol wao learmed and move 1o o T C r o
higher leval of sxperiss
| have acquired a rew weay of loaking at similar problems T I" L I"
through a rew knowsledge base or schema.
| was able 1o devalip or imprave upan my profasaicnal i« i i e

ehila,

Siremgly Bgrass

~
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4. Demographic Questions

1. What university do you attend?
T Hanass Stale Univarsty

Dalahcma Slate Linivarsily

T Tanas Tech Uriversily

2. Gender

-
© Femals

T Male

3. What is your age?

]
4. What is your classification?
© Froalman
T Sophmora
i
Eanior

T Graduate Student

5. How many agricultural c ommunications, communications, and/or journalism courses

have you completed (include courses in which you are currently enrolled)?

L




Thank you for vour paricipation in this sunsey!
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APPENDIX E

INTERVIEW ROUTES

Student Interview Route

1.
2.
3.

Tell me about one element of this course that made it most realistic for you?

What previously learned skills did you apply to this course?

When, in the course, were you able to reflect back and understand what was learned and
how it came together?

Discuss a couple of instances when you were able to use your magazine production skill
developed in the course in outside projects or jobs.

Did this course make you look at the magazine production process in a new light? If so,
how did your perceptions change from beginning to end?

Did this course allow you to develop or improve upon your professional skills? If so,
describe one activity that contributed to your development or improvement the most.
Where there ever any problems that occurred in the course that hinderedning lea
experience? If so, describe these situations.

Instructor Interview Route

1.

Tell me about some of the elements in your course that made it most réalitie
students?

2. What previously learned skills were your students able to apply to your @ourse
3.

When, your course, were the students able to reflect back and understand what was
learned and how it came together?

Discuss instances when your students were able to use their magazineqmckiits
developed in your course in outside projects or jobs.

Did this course make your students look at the magazine production process in a new
light? If so, what perception changes did you notice from your students from Ingginni

to end?

Did this course allow your students to develop or improve upon their professional skills?
If so, describe activities you felt helped contribute most to the development or
improvement of these skills.
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APPENDIX F

NODE SUMMARY AND TAXONOMY CHART

Node Summary
Capstone Course Project--Traci Rhodes
7/12/2012 11:52 AM

Mode

Modesyinstructors’ Five R's

Mickname:
Classification:

Agpregated; Mo

Modeshnstructors' Five R'sReceive - Instructors

Mickname:
Classification:

Agpregated: No

Ol Tem: 1 o 1LES

Modesyyinstructors’ Five R'sYReconstruct - Instructor

Mickname;

Classification:

Appregated: Mo

oL TomT 1 = YL

Modesysinstructors’ Five R's'Refine - Instructors

Mickname:
Classification:

Agpregated: Mo

Dol Tem: 1 E LR

[ISTEIE S T TN T T NS UTTTH

Pran] el
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B E R b e

Modes\yInstructars' Five R's)Reflack - |nstructors

Mickmame;
Classification:

Agpregated: Mo

JzoLToen: 1 L] - =

Modes\yInstructars’ Five R'syRel ate - Instructors
Nickmame:

Classification:

Agpregated; Mo

AzCLTon 1 o 1.3 &

Nodesy\s0ther Capstone Model Components [RO3}

MNicknarme:

Classification:

Agpregated: Mo

Modes\y0ther Capstone Model Components [RO3)\Facilitator Feedback
Mickmnamme:

Classification:

Agpregated: Mo
Jatascs 1 1 21 1

=Ry o = = dad d

ModesyyOther Capstone Model Components [RIO3]\Facilitator Feedback\Instructor cedibility and experience
Nickname;

Classification:

Agpregated; Mo
DJatasos 1 1 =1 1
adzcoTont & A M E

Blepeazrt=t Milas suere.ars Bi pons P i otnl;



B E R b e

Modes\i0Other Capstone Model Components (RO MNaise

Mickmame;
Classification:

Agpregated: Mo

JzoeToen: 4 i ¢ 413 il

ModesyyOther Capstone Model Components (RO NoiseyDvercoming Moise

Mickname;
Classification:

Agpregated; Mo

AzCLTon 1L Iu 18wl 24

Nodes\s0ther Capstone Model Compone nts [RO3PNoteworth y characteristics

MNicknarme:

Clazsification:

Agpregated: Mo

Jmkatet 1 & Sl 5
JzeLTon: o .r 1Las 5

Modes\0ther Capstone Model Components (ROIPNatewnrth y characteristics\Leadership Position s Offered in
the Course

Mickmame:;
Classification:

Agpregated: Mo

azeLTont i = EATN o

Modes\yOther Capstone Model Components [RO3F\Moteworth y characteristics\Refresher course

Mickmame;

Classification:

AgEregated; Mo
DJatasos 1 E 142 =
adzcoTont .d -J .id .d

Blepeazrt=t Milas suere.ars Bi pons e Led ol
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B E R b e

Modes\i0ther Capstone Model Components [RO3J\Require d Capstone Components [Professional Developmant)

Mickmame:;

Classification:

Agpregated: Mo

JEtk TN 1k I T 1/

Modes\yOther Capstone Model Components [RO3F\Require d Capstone Components [Professi onal
Development]\Communication

Mickmame;

Classification:

Agpregated; Mo
DJatasos 1 E 134 =
adzcoTont =S ads £

Nodes\s0ther Capstone Model Compone nts (RO3Require d Capstone Components [Professi onal
Development)\critical thinking

Mickmame;
Classification:

Agpregated: Mo

JzoLToen: 1 4 dhd &

Modesy0ther Capstone Model Components (RQ3F\Require d Capstone Components [Professi onal
Development]\critical thinkinghdet izion-making skills

Mickmame;

Classification:

Appregated: [
DJatasos 1 4 235 =
dzoLTent 2 P 110 2

Blepeazrt=t Milas suere.ars Bi pons e g et Il
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Modes\y0ther Capstone Model Components [RO3J\Require d Capstone Components [Professional
Development]\critical thinkingProblem Solwing

Mickname:
Classification:

Agpregated: Mo

atuii 1 4 14 N

Modes\yOther Capstone Model Components [RO3F\Require d Capstone Components [Professi onal
Development]\Teamwork

Mickmame;

Classification:

Agpregated; Mo
DJatasos 1 H Zd o
adzcoTont = s ab s £

MNodesysStudents' Five R's

MNicknarme:

Classification:

Agpregated: Mo

ModesyStudents' Five R's\Receive

Mickmame:;
Classification:

Agpregated: Mo
Jatascs 1 1 1 :

JEtk TN d 14 ER IH

Modes\yStudents' Five R's\ReceiveyContacting Clients & Interviewing
Nickname;

Classification:

Agpregated; Mo
DJatasos 1 11 -3 1.
adzcoTont Ml s 245

Blepeazrt=t Milas suere.ars Bi pons W tpinl
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Modes\iStudents' Five R's\ReceivelDeadlines

Mickmame;
Classification:

Agpregated: Mo

Jotasci 1 1= aaf 14

I~
-

dzeLTent 11

ModesyyStudents' Five R's\ReceiveyPride in s=chool publication
Mickmnamme:

Classification:

Agpregated: Mo
Jatascs 1 . e “

dzoLTent o [0} R El

Modes)yStudents' Five R's\Reconstruct
Nickname;

Classification:

Agpregated; Mo

Jatasss 1 S 14r B

AzCLTon 1L T4 1.du¢ 1)

MNodesyiStudents' Five R's\Reconstructdon't want to work for a magazine

MNicknarme:
Classification:

Agpregated; Mo

Jatasss 1 ’ data

Modes\Students' Five R's\Reconstructigroup effort

Mickmame:;

Clazsification:

Agpregated: Mo

Jatases 1 i 223 M
JzcLTon: : i EE 5

Blepeazrt=t Milas suere.ars Bi pons W et ol



B E R b e

Modes\i5tudents' Five R's\Reconstruct!lot of work involved

MNicknarme:

Classification:

Agpregated: Mo

Jotasci 1 = B 1 4
SzceTens 1 1 LS 1

ModesyyStudents' Five R's\Reconstructtlot of work inyolvedidetail and planning
Mickmnamme:

Classification:

Agpregated: Mo
Jatascs 1 1 18s :
adzcoTont Z 4 14 =

Modes\yStudents' Five R's\Reconstructlprinting
Nickname;

Classification:

Agpregated; Mo
DJatasos 1 = 244 o
dzoLTent .d -d- .dﬂd- .5

MNodesyiStudents' Five R's\Refine

MNicknarme:

Classification:

Agpregated; Mo
DJatasos 1 1 14 1
dzoLTent o 1= 1.42L 14

Modes\i5Students' Five R's\Refine',Tutside Jobs

MNicknarme:
Classification:
Agpregated: Mo
Jatans 1 ) 424
SzceTens a [ =hlb ]
Blepeazrt=t Milas suere.ars Bi pons Poae fef Il
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Modes\i5tudents' Five R's\Refine\Plans to use shkills in the future

MNicknarme:

Classification:

Agpregated: Mo

Jotasci 1 1] 140
SzceTens ) L A4l

ModeshiStudents' Five R's\RefineSchool Projects
Mickmnamme:

Classification:

Agpregated: Mo
Jatascs 1 ; e
adzcoTont 1 1 1

Modes\yStudents' Five R's\RefineUsing skills in carrent internship
Nickname;

Classification:

Agpregated; Mo
DJatasos 1 = 13
adzcoTont .d -J .i':".l

MNodes\iStudents' Five R's \Reflect

MNicknarme:

Classification:

Agpregated; Mo
DJatasos 1 E 142
dzoLTent o 1= &3

Modes\i5Students' Five R's\Reflect\Putting final project together

MNicknarme:

Classification:

Agpregated: Mo

Jatans 1 L] ZH0
SzceTens K @ 241

Blepeazrt=t Milas suere.ars Bi pons

B E R b e

o Kot D
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Modes\i5tudents' Five R's\Reflect\Refect at deadlines

MNicknarme:

Classification:

Agpregated: Mo

Jotasci 1 ) ET=]

SzceTens 4 E 1. H

Modes\iStudents' Five R's\Reflect\Reflect at de adlines\producing lawout
Mickmnamme:

Classification:

Agpregated: Mo

Jatasss 1 o ) o

MNodesyiStudents' Five R's\Relate

MNicknarme:

Classification:

Agpregated; Mo
DJatasos 1 4 2 =
dzoLTent p FI 444 24

Modes\istudents' Five R's\Relate' AP Style course

MNicknarme:

Classification:

Agpregated: Mo

Jmkatet 1 E 40k =
JzeLTon: . . i .

Modes\Students' Five R's\Relate’,Design Course

Mickmame:;

Clazsification:

Agpregated: Mo

Jatases 1 e 1434 24
AzcLTient o L] ET o

Blepeazrt=t Milas suere.ars Bi pons LI RIFCRI N
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Modes\iStudents' Five R's\Relate’\Photography

MNicknarme:

Classification:

Agpregated: Mo

Jotasci 1 1
SzceTens a [

ModeshiStudents' Five R's\RelateWriting course
Mickmnamme:

Classification:

Agpregated: Mo
Jatascs 1 14
adzcoTont ] z 11

Blepeazrt=t Milas suere.ars Bi pons

abl 12
IER 4
1.0y 15
FE) 1

[ H
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Photography

Nodes compared by number of coding references

IContacting

Deadlines

Pride in g

Reconstruct

Reflect

Required Capstone

Outside

Putting final proje]

Reflect at deadlin|

[Teamwo|

(Overcomin

Noteworthy characts
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