








and coordinating professional support, being available to parents and students, and providing
resources for students. A more detailed comparison has been provided below.

Post-crisis recovery: professional support.

7. Daniels et al. (2007): coordinated efforts of community mental health providers who
were brought in (active interventions) (p. 485).
Current Study: School counselors assisted in coordination efforts during the aftermath
of the school shooting. Blanche Gabby directed the logistics and collaboration with
mental health helpers during the immediate aftermath of the shooting.

8. Daniels et al. (2007): contacted the community mental health center to request
assistance (communicating with other professionals) (p. 485).
Current Study: School counselors did not contact the community mental health

agencies during the immediate aftermath of the shooting.

Post-crisis recovery: availability.

9. Daniels et al. (2007): met with students and parents after the event (active
interventions) (p. 485).
Current Study: School counselors met with students and parents during the immediate

aftermath of the shooting and beyond.

Post-crisis recovery: goals and strategies.

10. Daniels et al. (2007): provided resources for students (active interventions) (p. 485).
Current Study: School counselors provided parents with referral lists. School

counselors utilized donations to give to students for counseling purposes. School

187



counselors discussed school safety and provided coping skills through guidance and

group sessions.

Daniels et al. (2007) did not report findings that referenced school counselors’ perceived
expertness in helping self and others recognize and work through challenges to the recovery
process. Such findings correspond with the current research findings in the post-crisis awareness
phase or finding number six. However, Daniels et al. (2007) did develop categories for their
findings that included active interventions, communicating with other professionals, and
relationship. Active interventions relate to the school counselor assessing the situation, meeting
with students and parents, providing resources for students, and coordinating mental health
agency efforts. Communicating with other professionals includes contacting the crisis response
team, the community mental health center, and serving as the coordinator of these persons.
Lastly, relationship refers to the frequent interpersonal interactions with the assailant. All
elements of each category have been discussed and compared with the current findings.
Differences to keep in context when comparing the current research to the research of Daniels et
al. (2007) are that there was only one school counselor interviewed, the event took place at a
high school, and no one was physically harmed. The current research included eight interviewees
and three of the interviews were school counselors, the event took place at a middle school but
because of the close proximity it impacted the elementary school as well, and individuals were
physically harmed.

Austin (2003). A final comparison has been done with a school counselor self-report of
her lived experience of the Columbine High School rampage school shooting (see Chapter II).
The school counselor was from a different school than the school in which the shooting took

place. She entered the crisis site during the immediate aftermath of the shooting. She assisted
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with counseling services. Afterwards, she gained additional knowledge of school counselors’
responses during the incident by speaking with her peers who experienced the happenings of the
tragedy as it was taking place. She wrote about her knowledge and experience and concluded
with three major findings that have been listed and compared with the current research (see
Chapter II for additional information regarding Austin’s (2003) self-report). Austin’s (2003)
findings are relevant to current research findings numbers one and six.

Current Research Finding One: Steps or courses of actions school counselors
unknowingly took in preparing for a rampage school shooting included counseling and assessing
the assailants, earthquake training, and establishing relationships with students and parents.
Lessons learned included having a secure student information sharing process, allowing school
counselors more time for individual counseling, development of post-shooting crisis plans, and
additional crisis training for school counselors and teachers.

Austin’s (2003) findings in terms of steps or courses of action that school counselors
unknowingly took in preparing for a rampage school shooting included relationships. A more
detailed comparison has been provided below.

Pre-crisis preparation: relationships.

1) Austin (2003): Relationships are key (p. 485). Columbine counselors found that their
peer relationships before the crisis were critical in collaborative team work during and
after the crisis.

Current Study: According to Rhodes, her work relationship with Ruth was beneficial
in working as a team during the crisis. In her own words, she viewed their working

relationship as “an advantage”. Casey described her working relationship with
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Rachel. She stated Rachel was “my right arm” and that they “worked together, very,

very closely”.

Current Research Finding Six: School counselors’ perceived expertness in helping self
and others recognize and work through challenges to the recovery process included awareness
and identification of the long-term impact on students, parents, teachers, and self, requests for
additional assistance for student school counseling services, availability to teachers, developed
strategy to address unwilling clients, obtained additional crisis training, and reflected on
additional training effectiveness for such a crisis. Lessons learned included return to normal
routine soon, do not invite crisis survivors back to the site the night of the crisis, control the
media, employ a screening process for outside counselors, group facilitators redirect people
when necessary, include school counselors in the debriefing process.

Austin’s (2003) findings in terms of school counselors’ perceived expertness in helping
self and others recognize and work through challenges to the recovery process included
awareness of the long-term impact on teachers and additional assistance for student school
counseling services. A more detailed comparison has been provided below.

Post-crisis awareness.: teacher challenges.

2) Austin (2003): Staff should seek therapy. Staff that did not receive counseling
services over the summer break found it difficult to conduct their job responsibilities
effectively.

Current Study: One Westside teacher summed it up this way for teachers, “the school
did not do enough to provide counseling or compensation for those who needed to
take time off” (Newman et al., 2004, p. 226). However, Newman et al. (2004)

explain, “the Arkansas Crime Victims’ Reparations Board provided for counseling
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services for six months”; however, the limitations of their services included “written
requests for” approval (p. 276). The authors go on to explain that funds were
available to individuals affected by the crisis to seek counseling, but red tape and the
stigma of counseling kept some from receiving therapy. Rachel, the middle school
counselor, at times invited “faculty and staff that wanted to come” to her home to
provide a safe group environment in telling their stories.

Casey, the middle school principal, attended graduate school to become a
counselor before eventually switching to administration. She stated teachers were
very distraught, especially the ones who did not seek counseling. She described
having to go to a teacher’s home who “locked herself in the bathroom. Says she’s,
you know, going to kill herself.” She assisted the teacher that day, but the teacher
soon “got out of the teaching field”. Casey also gave an example of a teacher who had
been seeing a therapist and counseling made matters worse. The teacher requested
that the principal “go with me to my therapist” because the teacher blamed the
principal for the shooting; she informed the principal, “the only way I’'m going to be
able to get over this is if you go to therapy with me”. The principal refused to attend
therapy sessions with the teacher. The teacher became “angry”, “threw rocks all over

my car”’, and “tried to run over me in the school parking lot”. Casey “filed charges”

for harassment, and the teacher “switched jobs”.

Post-crisis awareness: school counselor challenges.

3) Austin (2003): Columbine counselors were overloaded. The needs of students and
staff were too much for the counseling staff and additional school counselors and

mental health providers were hired after the tragedy.
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Current Study: Ruth and Rhodes had each other at the elementary school and with the
assistance of referrals did not feel overwhelmed in the aftermath of the tragedy;
however, Rachel as the sole school counselor at the middle school in which students
and teachers were shot, felt so overwhelmed that she told administration that “they

needed to hire somebody else to help me ...” eventually, “a social worker” was hired.

Although Austin’s (2003) self-report was not a peer-reviewed research article, the author
provides some insight into school counselors’ responses to school shootings. The self-report has
been used as a supplement for this study. The three major findings from Austin’s (2003) self-
report have been compared with the current study.

There has been limited research completed with the primary focus of school counselors’
response to a rampage school shooting. By comparing findings from the research at hand to other
relevant literature that tells school counselors’ lived experiences of school gun violence, the
researcher aims to illuminate commonalities and differences in responding to such an event.
Furthermore, comparisons help to highlight effective ways in which school counselors may

respond to a rampage school shooting.

Summary
Important information of note for this chapter include getting a clear picture of how and
what information was collected, participant background, gaining clarity on the paths each school
counselor took to assist throughout the crisis as well as school counselors’ perceived timeline of
events. This chapter also focused on the reasoning and strategy used by the researcher in
analyzing data. Data were analyzed using a working conceptual framework based on theoretical
integration. Results or findings include synthesized data via a priori coding within the phases of

the working conceptual framework. Then, research findings were compared with research with a
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similar focus, school counselors’ response to school gun violence or school shootings. The next
chapter offers a discussion that includes an interpretation of the analysis, synthesis, and

comparisons of the findings, final conclusions, and recommendations.
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CHAPTER V: DISCUSSION, CONCLUSIONS, AND RECOMMENDATIONS

Chapter V builds on the analysis, findings, and comparisons from Chapter IV. It includes
a discussion that interprets the analysis, synthesis, and comparisons of findings. In addition, a
conclusion that provides concluding statements based on the research findings and

interpretations, and lastly, recommendations for practice, implementation, and further research.

Discussion

This section provides a discussion that includes an interpretation of the analysis,
synthesis, and comparisons of the findings. The analysis section in Chapter IV offered an
explanation of how the findings were broken down via a working or integrated theoretical
framework (see Table 4.2). The findings section in Chapter IV explored themes (or patterns of
categories that emerged) within the phases of the working theoretical framework. The
comparison section in Chapter IV detailed how the literature aligns with or contradicts the
current research. The information from Chapter IV helps to establish credibility and issues of
trustworthiness for the interpretations that follow.

The research questions for the current study included: The primary question, how did
school counselors’ respond to a rampage school shooting? And sub-questions: 1. What were the
actions taken by school counselors upon first hearing of a possible school shooting to the
immediate aftermath of a rampage school shooting? 2. What are the lessons learned from school
counselors’ lived experience of a rampage school shooting?

School counselors’ courses of actions taken, perceived expertness and lessons learned
have been detailed per phase of the working or integrated theoretical framework, School
Counselors’ Response to School Shootings (S.C.R.S.S.) Framework (see section entitled findings

in Chapter IV). Interpretations of the courses of actions taken, perceived expertness, and lessons
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learned have been presented for each phase in this section. Current literature that verifies similar
or different ways school counselors have responded in similar situations have been included to
provide context for further interpretation for corresponding phases.

Pre-Crisis Preparation

Elementary and middle school counselors at Westside unknowingly took steps to reduce
the chances of being ill-prepared to respond to clients’ needs during and after a rampage school
shooting; however, there were discrepancies regarding certain actions taken. Steps or courses of
actions school counselors unknowingly took in preparing for a rampage school shooting included
counseling and assessing the assailants, earthquake training, and establishing relationships with
students and parents. Lessons learned included having a secure student information sharing
process, allowing school counselors more time for individual counseling, development of post-
shooting crisis plans, and additional crisis training for school counselors and teachers. All in all,
important interpretations from this section include improvements in assessment approaches,
school counselors as members of crisis teams, and methods of establishing relationships are
critical.

Assessments. Media reports indicated that a student informed the school counselor that
Golden had planned to harm others at the school, but the school counselor denied that a student
informed her that Golden would harm others at the school. Instead, the middle school counselor
assessed Golden for self-harm, and the other assailant, Johnson, for anger. Although the school
counselor met with the assailants regarding self-harm and anger, the two were not seen as “at-
risk” violent offenders. The school counselor focused on the presenting characteristics of each
student (Golden and Johnson) at the time to determine her assessment. Similarly, a high school

counselor from a different school district in the Western United States attempted to assess a
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potential situation via rumors, but the assessment did not stop a 17-year-old white male from
holding a class hostage by gun point (Daniels et al., 2007). Research indicates that no one would
have been able to predict these students as school shooters simply by the students’ characteristics
or simply by their individual behaviors (O’Toole et al., 1999). According to the American
School Counselor Association (ASCA)’s ethical standards (2010), school counselors “utilize
assessment measures within the scope of practice for school counselors and for which they are
trained and competent” (p. 3). Therefore, updated and effective improvement in assessment
approaches is paramount for school counselors. The most promising research for helping to
assess student gun violence includes a team, holistic, and integrated approach advocated by
Dreal (2011), Verlinden et al. (2000), and Fein et al. (2004) (see Chapter II).

Crisis teams. There were also discrepancies regarding crisis teams, plans, and
procedures. School counselors were not in agreement of whether or not the school district had a
crisis team or whether a school counselor was part of that team. School counselors did agree that
they (the three school counselors interviewed) were not part of a crisis team. School counselors
were not in agreement over crisis plans and procedures. Although many interviewees denied
having a crisis plan, Ruth and Rhodes described in detail a crisis procedure. It is possible that the
discrepancy between plans and procedures was that there was a lockdown procedure in place but
the lockdown procedure was not intended for a rampage school shooting. Furthermore, there was
also a natural disaster crisis plan in place. All interviewees agreed that schools had earthquake
training, which included drills, and the middle school counselor was assigned a specific role in
the earthquake plans. It was agreed that the earthquake training was beneficial in responding to
the rampage school shooting. For instance, the middle school’s counselor’s role during the

earthquake drill was to contact emergency assistance such as 911. During the crisis, one of her
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first tasks was directing office personnel to contact 911. According to Fein et al. (2008), high
school counselors across four different shooting sites accepted administrative responsibilities
throughout a school shooting crisis that they did not have before the shootings. Needless to say,
it is evident that school counselors could play an important part of a crisis team. Federal
guidelines for schools to create school crisis plans continually point to counselors as a significant
aspect in prevention, response, and recovery during a crisis (U.S. Department of Education,
2007; U.S. Department of Education et al., 2013; U.S. Department of Justice et al., 2012).
However, these guidelines only offer general recommendations for counselors. Rhodes, Ruth,
and Rachel affirmed that they could have used guidance throughout the crisis. There is a need for
a thorough crisis response framework (also see Chapter II) for school counselors that can be
included in district or school crisis plans to assist school counselors in such a crisis.
Relationships. School counselors’ established relationships with students and faculty are
critical to responding to school shootings. According to a parent (Clifton) and a middle school
student (White) at the time of the crisis, the established relationships they had with the school
counselors were beneficial throughout the crisis. Daniels et al.’s (2007) research recognizes that
the school counselors’ relationship with the assailant was a pivotal aspect to the crisis at their
particular site. Austin (2003), in speaking of the Columbine school shooting, stated that
relationships that school counselors had with their peers created an effective collaborative team
effort throughout the crisis. This was also the case for the Westside School shooting; Rhodes saw
her established relationship with Ruth as an “advantage” in working with emotional students.
According to the American School Counselor Association (ASCA) (n.d.a) section on crisis on its
webpage, it is important to “rebuild and reaffirm attachments and relationships” not only before

a crisis, but after a crisis as well.

197



Establishing relationships have been seen as an important aspect in preparing for a school
shooting. Ruth suggested that one way to “build those communications and people they trust” is
to create some type of student information sharing process. However, there were not many
suggestions as to how to establish relationships or ideas for a student information sharing
process. Clifton offered traits and ways that she perceived school counselors were effective in
building relationships such as checking-in on students, being a parent advocate, approachable,
and go-to-people, especially in times of personal crisis. Considering these traits and ways, other
methods can be gleaned such as establishing mentorship programs (gives an official reason to
check-in on students), teacher advisory programs (students may see teachers as a go-to-person
for assistance), and establishing parent education nights (opportunity to provide resources to
parents and stay in touch).

Pre-Crisis Awareness

School counselors’ limitations in their perceived expertness included having minimal or
unused technical skills before the rampage school shooting. Lessons learned included awareness
of school counselors’ attributes in building relationships, obtaining effective crisis training,
awareness of the impact of a crisis on clients and self, the need for professional peer support, the
need for more school counselors, the need for school counselors to do more therapy, and
improved communication between outside counselors and school counselors. Interpretations
included for this finding or phase include periodically updated crisis training, school counselor
supervisor with counseling training, and create an interactive process with outside counselors.

Periodic crisis training. Rachel stated there was nothing done to “prepare for what
happened ... I didn’t have any crisis skills except just things ... that I taught in group guidance”.

Ruth had a different perspective she stated, “I possessed the skills but I had never really had to
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use those skills”. Gabby suggested that school counselors should be aware of the “aftershocks”
to crisis survivors, personal “mental health” and “compassion fatigue”, and that effective crisis
training include practices and drills. Thus, it seems probable that school counselors periodically
receive up-to-date crisis training that includes education on the impact of self and others, burn-
out, and practices or drills for active shooters as well as psychological triage or response
interventions. Furthermore, school counselors have a “legal and ethical duty to act reasonably to
prevent school violence” (Hermann and Finn, 2002, para 24). Therefore, it is a legal and ethical
mandate for school counselors to stay up-to-date on proven violence prevention strategies and
interventions in terms of school violence.

School counselor supervisor. Ruth stated, “... I needed somebody to, to lead me into it
and so it would ... put me in the right direction”. Rhodes stated they have “never had a
counseling supervisor” to go to for directions in dealing with major issues. After the crisis,
Gabby, who previously worked as a school counselor, was assigned the counseling leader over
the counseling center. Ruth, Rhodes, and Rachel all agreed that her efforts were indeed
beneficial to responding to the immediate aftermath of the crisis. In comparison with other
studies, Fein et al. (2008) found that school counselors readily accepted leadership positions and
were expected to decide numerous decisions uncommon to their normal expectations. One of the
ASCA National Model’s (2012) competencies for school counselors is that, “an effective school
counselor is able to ... provide team leadership to the school and community in a crisis” (pp.
156-157). However, it is possible that a need to be “led” may prompt self-doubt or confusion if a
school counselor or counselor leader is not assigned before or during the crisis to offer guidance
(Ruth). According to the Guide for preventing and responding to school violence (2012), school

counselors should “stay in close contact with the counseling director of the crisis management
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team” for guidance (p. 28). Needless to say, school counselors are more likely to be effective
with a school counselor supervisor or leadership guidance during a crisis. Limitations in
comparing school shootings across settings may include the size of the school district. Larger
school districts may find themselves in a better financial and resource position in hiring a
permanent school counselor director or supervisor. However, despite finances, a school
counselor may be appointed a counselor leader position strictly for crisis situations.

School-based counselors’ process. According to Newman et al. (2004), in situations in
which children need more therapy than the school counselor is in a position to offer, the
Westside school counselor would refer to an available school-based therapist. Ruth, Gabby,
Casey, and Rachel affirmed that individuals were referred out as needed. Casey also explained
that a major problem for awareness of student struggles dealt with communication of student
progress or if a student was seeing a therapist at all,

Well we’d refer them out to somebody we never got any feedback. We never, we never,

sometimes kids were in, were in therapy and we didn’t even know it ... parents can sign

off and allow for that ... information to be exchanged back and forth. It just helps us to
serve the kids better.

For example, school counselors were unaware that Johnson had other problems besides
football. He was seeing a psychologist for treatment for more concerning issues (Fox et al.,
2003). It is possible that if the school counselor was aware of this service, she may have
collaborated with the psychologist to assist in creating school conditions conducive to Johnson’s
needs. School counselors who are able to create an interactive and open communication process
with a student’s outside counselor or therapist and parents or legal guardian have a greater

chance of effectively helping said student during school hours. ASCA supports such an

interaction. The ASCA National Model (2012) informs school counselors that “an effective
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school counselor is able to ... involve appropriate school and community professionals as well as
the family in a crisis situation” (p. 157).
In-Crisis Protocol

Steps or courses of actions taken by school counselors to help de-escalate the crisis and
provide safety or help to crisis survivors during a rampage school shooting included taking,
giving, and fulfilling directives, addressing personal deterrents from fulfilling directives,
collaboration and awareness of professional support, and ensuring the emotional and physical
safety of others, primarily students. Lessons learned included school counselors assist in
providing safety to everyone or their building population; however, their primary obligation is
providing physical and emotional security to students and secondly the students’ parents.
Interpretations for this finding or phase include school counselors having a plan for personal
family members during a crisis, establishing clear roles and expectations, and encompassing a
variety of de-stressing techniques.

Family members. School counselors were given directives immediately upon
administration’s awareness of the crisis. However, school counselors, appropriately, found it
difficult to fulfill those directives because of personal concerns for loved ones who were
experiencing the crisis. Primary concerns for loved ones included family members. According to
Rhodes, “... [when I] saw everything, it went from trying to help to I’ve got to find my niece”.
Ruth became concerned for her son who was a middle school student and attending school that
day. Both school counselors were able to find their loved ones and made sure they were okay and
it was “then I thought, okay, I, I can, I can work” now. It seems reasonable that school
counselors with loved ones attending school not only make sure those children are aware of the

school’s crisis plans and procedures but also develop personal plans for communication and

201



pick-up. At the time of the crisis, “not every kid” had a cell phone (Rhodes), and even if they did
“the circuits were jammed ... cell phones wouldn’t work™ (Ruth). Clifton affirmed, “There was
no cell phone service because it was jammed”. Technology has improved and today more
students have cell phones. During a crisis, students are likely to use their cell phones to contact
help. It seems probable that school counselors help students create a calling tree to make known
their crisis and for pick-up. For instance, students may attempt to call a parent who happens to be
a school counselor during a crisis but may be unable to reach him or her, the second call or text
may go to an older sibling, spouse, or aunt etc. By creating a calling tree, the relative of the
school counselor has a protocol of safety of which the school counselor is aware and may be able
to follow-up. Of course, the calling tree would serve as an order of pick-up as well. If a student is
unable to utilize a cell phone, a protocol could be in place for the student to meet up with a
fellow student who has been able to contact his or her family and is a friend of the family or a
trusted adult on the scene. The idea is to have a protocol or plan for communication and pick-up
for loved ones to assist with their loved one’s safety and personal anxiety of the school counselor
during a crisis. For instance, Ruth was able to get “a hold of a phone in the gym [to] get a
message to my husband ... [to pick] up my son ...” and thus, more emotionally available to other
students in need. Lastly, this interpretation is mainly concerning students who are not of age to
drive; however, such a plan for junior high and high school students may be beneficial in case
access to personal transportation is problematic and so that loved ones are on the same page.
Role expectations. School counselors completed several tasks during the crisis. Tasks
included unexpected responsibilities such as “locking doors” (Ruth), requesting “supplies”
(Shively), and informing office personnel to call 911 (Rhodes). There were some discrepancies

in what was school counselors’ main priority during the crisis. Casey stated that school
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counselors should be concerned with “the safety of everyone”. Rachel stated that the school
counselor’s main priority is the safety of her building “population”. Shively exclaimed school
counselors should be concerned with the welfare of “kids and the parents”. Gabby explained
school counselors priority should be the “physical” and “emotional” security of the “kids”.
Considering all of these points, it is possible to conclude that school counselors assist in
providing safety to everyone or their building population; however, their primary obligation is
providing physical and emotional security to students and secondly the students’ parents. During
the crisis, Rachel initially assisted a teacher who was physically harmed, but Ruth and Rhodes’
initial priority was to assist the children.

In comparison with similar research, school counselors dealt more with logistics and
administrative tasks. Fein et al. (2008) insist that during a school shooting, school counselors
accepted administration positions and were expected to make numerous decisions uncommon to
their normal expectations. Another study affirmed a school counselor contacting assistance.
According to Daniels et al. (2007), the school counselor “contacted the crisis response team from
the school district” during the crisis (p. 485).

The ASCA National Model (2012) makes plain that, “an effective school counselor is
able to ... understand the role of the school counselor and the school counseling program in the
school crisis plan” (p. 157). It would serve schools and school counselors well to provide clear
roles and expectations for school counselors but also allow for role flexibility during a crisis.

De-stressing techniques. After the crisis, school counselors received additional crisis
training sponsored by the National Organization for Victim Assistance (N.O.V.A.). Rachel
insisted that what she learned from the training would have helped during the training if she was

able to take “a population of kids and taken them to an organized debriefing session”. Ruth and
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Rhodes insisted that because of the students’ emotional state an organized debriefing session
would not have been possible. All of the school counselors stated that the main goal was calming
and reassuring the students. In comparative research, the school counselor interviewed in Daniels
et al.’s (2007) research recommended that school counselors do not act in ways that may escalate
a crisis. Rhodes stated a couple of outside helpers entered the gym and were “bawling and
squalling and screaming and I’m thinking, ‘you’ve got to calm down. You cannot help me with
these children.”” Rhodes explained that the school counselors had just gotten the students calm
and the helpers’ reactions were escalating the students’ emotional state. School counselors
explained that much of their efforts included calming emotional students, parents, and other
adults by reassuring safety. Strategies that school counselors used to calm students during the
crisis included hugging students, reaffirming they were safe, sharing details, and encouraging
peer group support. However, Rhodes explained that at times she was not sure “if [ was doing
the right thing ... or saying the right thing”. It is likely that Rhodes could have benefited from
knowing more de-stressing techniques to utilize with students. Nader and Nader (2012) advocate
several de-stressing techniques to use during a crisis situation: deep breathing, mental imagery,
and muscle relaxation methods. Deep breathing assists the nervous system to move from a stress
state to a calming existence. Disturbing mental imagery is often a sign of anxious feeling and
modifying these images may lessen anxiety. Muscle relaxation methods such as tense and relax
techniques assist with physical and mental stress. Examples of tense and relax techniques include
tense like a tree or go limp like a wiggly spaghetti noodle.

School counselors who periodically practice and update their de-stressing techniques may
find them beneficial in any crisis situation. The ASCA National Model (2012) states that “an

effective school counselor is able to ... understand what defines a crisis, the appropriate response
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and a variety of intervention strategies to meet the needs of the individual, group, or school
community before, during, and after crisis response” (pp. 156—157). School counselors who have
a variety of intervention strategies at their disposal are more likely to find ways of calming others
quickly and effectively.
In-Crisis Awareness

School counselors’ perceived expertness in recognizing barriers during the rampage
school shooting included self-awareness of the emotional effects of their professional persona on
others, awareness of physical and emotional harm of others, awareness of the effect of rumors on
crisis survivors and self, awareness and control of the personal aspect and internal emotions, and
recognition of the need for professional support. Lessons learned included school counselors
embodying the following perceived technical skills and qualities in helping others during the
crisis: nurturing, calming, reassuring, being with you, and comforting. Interpretations for this
finding or phase include the ability to self-care and awareness of professional competency.

Self-care. During the crisis, school counselors had to work through their emotions.
Rachel stated, “At the time I went back out and I was like still just petrified”. Rhodes felt like
she had “just walked into the gates of Hell”. Ruth was taken aback because she “had never seen
people that had been shot”. School counselors were petrified, horrified, and taken aback. In
comparison with similar school shooting studies, school counselors were emotional, worried
over “making mistakes” and “felt alone” and sensed the “weight of leadership” (Fein, 2003, p.
147). In addition, school counselors stated they were impacted by the crisis and aware of the
possibility of secondary trauma from working with others who were experiencing traumas (Fein
et al., 2008). It is not difficult to conclude that school counselors may have benefited from the

ability to self-care during the crisis. Fein et al. (2008) explain that some school counselors were
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able to use their skills and background, eventually, to assess themselves; however, assessment
and self-care are different. Assessment helps school counselors to know, for instance, if they are
experiencing “secondary trauma” (Fein et al., 2008), but self-care helps to address such issues.
Nader and Nader (2012) suggest learning to pause (take a moment to recollect), pay attention to
your inner voice (identify negative talk or disturbing emotions), challenge negative self-talk, and
use positive affirmations. Tools for self-care during a crisis may assist school counselors in
regulating their own emotions until they are able to receive further assistance from peers or
personal counseling.

Professional competency. Ruth, Rhodes, and Rachel recognized the need for
professional support. In doing so, school counselors were aware of their professional competency
in addressing a crisis of a larger scale than their norm. Thus, school counselors did not show
signs of being territorial or closed to outside help. It is probable to conclude that school
counselors not only benefited from knowing the limitations of their own professional
competencies but they also benefited from being open to receive assistance in caring for others
by their peers and outside professionals. According to the ASCA Ethical Standards for School
Counselors (2010), “professional school counselors function within the boundaries of individual
professional competence and accept responsibility for the consequences of their actions” (p. 5).
Post-Crisis Recovery

Steps or course of actions taken by school counselors in helping crisis survivors and
managing the effects of the crisis included taking and fulfilling directives, collaborating and
requesting professional support, participating in group debriefings, being available to parents and
students, being a peer support for faculty, providing reassurance and emotional safety, and

utilizing the following strategies: listening skills, consoling, embodying genuineness and trust,
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group play therapy, guidance lessons, and referrals. The lesson learned was the school
counselors’ willingness to perform various tasks or role flexibility. Interpretations for this
finding or phase include having readily available resources as well as goals, strategies, and
interventions for students, parents, and teachers.

Readily available resources. Westside learned the importance of managing personnel
but may have benefited from additional training and readily available resources. Westside was
inundated with students, parents, and other crisis survivors on the night of the crisis. Gabby, the
assigned counseling leader, stated, “When you put out in the media that counseling would be
available for families, we thought we might have 10 or 20 trickle in. It was almost 700 people
that night.” Not only was the number of returning individuals overwhelming but the school did
not have adequate space to accommodate counseling. Gabby stated, “We had counseling sessions
in bathrooms, in parked cars.” Because of the media influence and the probability of crisis
survivors reliving the experience by coming back to the crisis site, Casey suggested having
counseling services away from the crisis site. In addition, it stands to reason to have counseling
services off-site at a place that is adequate for the counseling process to take place. It seems that
one needed available resource for a school counselor or counselor leader to consider when
planning for the aftermath of a school shooting is a place that is away from the school (or crisis
site) and has adequate room for counseling.

Other school shooting sites had similar problems. Fein et al.’s (2008) research makes
clear that school counselors found providing counseling services to a great number of students an
overwhelming task in the aftermath of school shootings. Austin (2003) asserted that Columbine
counselors were overloaded with the needs of the students and staff. It seems that after such a

tragedy, counseling needs are too much for normal counseling services.

207



Not only was Westside overwhelmed with counseling demands during the immediate
aftermath, but according to Rachel she was so overwhelmed that “they needed to hire somebody
else to help me” during the aftermath of the shooting. To address the number of students during
the immediate aftermath, volunteer counselors were utilized. However, the volunteer counselors
brought on a similar challenge. Gabby stated they were overwhelmed with volunteer counselors;
she stated there were “tons of counselors”, and she was assigned to manage them. Assigning a
person with a school counselor background to manage counseling services during a crisis was
not just a Westside notion. Daniels et al.’s (2007) study explains that the school counselor for
that crisis contacted and coordinated mental health helpers.

In addition school shooting sites had the same problem or challenge with having “tons of
[volunteer] counselors” (Gabby). Casey exclaimed that at Westside, many volunteers claimed
they were counselors but were not. Rhodes admonished that credentials were not “checked well
enough”. Ruth, Rachel, and Gabby exclaimed that screening of volunteers eventually took place.
Clifton mentioned an additional problem; she stated that her daughter worked with an outside
counselor who did not have experience working with children and was not in-line with her belief
system as a parent and a Christian. She pulled her daughter from counseling services. Fein et
al.’s (2008) research, which covered four different shooting sites, indicated that there were no
plans or guidelines for screening outside counselors’ credentials; some outside volunteer
counselors did not have experience working with children; some volunteers were not trained
professional counselors, and some volunteers attempted to influence crisis survivors with their
religious ideology.

Newman et al. (2004) suggest that screening procedures are added to school crisis plans.

It seems that not only a screening procedure, but perhaps the assigned counselor leader, director,
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or supervisor may keep a pre-screened list of community counselors that are willing to assist in a
crisis. The list might include their qualifications and counseling orientation. Such a list may need
to be updated periodically. Thus when or if a crisis does occur, a screening process will have
already taken place for many outside counselors, and it will most likely be easier to match up
parents and children with appropriate counselors.

In regard to matching up crisis survivors with suitable counselors, Gabby explained this
was one of her major responsibilities. She stated for crisis survivors she attempted “to figure out
the level of their trauma” and pair the survivor with a specialty counselor or therapist. She later
learned that this was called “psychological triage”. At other school shooting sites, school
counselors were also asked to address psychological triage (Fein et al., 2008). Because of the
demanding counseling needs and the fact that school counselors meet with children and parents
immediately after a crisis, it seems prudent that school counselors obtain training in evaluating
psychological risk or trauma due to experiencing a crisis. By obtaining such a skill, school
counselors become an additional resource in coordinating counseling services.

Daniels et al.’s (2007) research indicated that not only did the school counselor meet with
parents and students, but the school counselor provided “students with information about
trauma” (p. 487). It seems plausible that providing crisis survivors with educational materials on
trauma and the long-term impact of a crisis would help crisis survivors in dealing with the crisis.
Lastly, in terms of Westside, because of the overwhelming counseling needs there the night of
the crisis, not all crisis survivors may have received adequate or sufficient counseling. It appears
that having a readily available referral list or pre-screened list of community counselors may be
beneficial to hand to parents. According to the Guide for preventing and responding to school

violence (2012), school counselors should “make referral forms available” (p. 28).
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It is reasonable to conclude that having additional training and readily available resources
would have benefited counselors in the immediate aftermath of the shooting at Westside.
Beneficial readily available resources include, a counseling site, pre-screened list of community
counselors, and educational materials. Furthermore, school counselors may have been an
additional resource if they had training in evaluating psychological risk or trauma.

Goals, Strategies, and Interventions

School counselors’ primary goals at Westside after the tragedy were providing
reassurance and emotional security. In comparison with other school shootings, Fein et al. (2008)
assert one school counselor’s goal was to mitigate the impact of the trauma. While the other
school counselors’ goal was to follow the lead of the crisis management team. Of course, this led
to assisting with logistics rather than group or individual counseling during the immediate
aftermath of school shootings. One of the discrepancies for school counselors in Fein et al.’s
(2008) research is that school counselors at times had to decide between the aims of the school
and the aims of the crisis management team during the immediate aftermath of school shootings.
In comparison, all school counselors at Westside were given directives from which they at some
point shifted and then returned to fulfill. School counselors were also given directives that were
logistics for the school, such as locking doors and cleaning out lockers, while at other times
responding directly to the emotional and physical needs of the student population. Nevertheless,
school counselors were not officially members of a crisis management team. A conclusion can
be made that school counselors remain flexible during the immediate aftermath of a school
shooting, a suggestion given by Gabby.

Westside school counselors utilized the following strategies and interventions: listening

skills, consoling, embodying genuineness and trust, group play therapy, guidance lessons, and
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referrals. In terms of strategies and interventions, Fein et al.’s (2008) research indicates one
school counselor used broad family therapy and utilized system principles. Another school
counselor allowed crisis survivors to express themselves in a secure atmosphere. Lastly, school
counselors used basic counseling and debriefing skills through regular and informal
conversations with school leaders. A conclusion can be made that school counselors use basic
counseling skills with individuals during the immediate aftermath of a school shooting; however,
for families school counselors should consider family therapy techniques and for group
counseling, school counselors might consider advanced group counseling strategies and
interventions that are developmentally appropriate for their population.
Post-Crisis Awareness

School counselors’ perceived expertness in helping self and others recognize and work
through challenges to the recovery process included awareness and identification of the long-
term impact on students, parents, teachers, and self, requests of additional assistance for student
school counseling services, availability to teachers, developed strategy to address unwilling
clients, obtained additional crisis training, and reflected on additional training effectiveness for
such a crisis. Lessons learned included return to normal routine soon, do not invite crisis
survivors back to site the night of the crisis, control the media, employ a screening process for
outside counselors, group facilitators redirect people when necessary, include school counselors
in the debriefing process. Interpretation for this finding or phase includes stressing and making
available long-term care for others and mandating a support system and/or counseling for school

counselors.
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Long-term care

During the aftermath of the tragedy, some parents would not allow their children to
participate in counseling in hopes that the children would move on from the tragedy (Newman et
al., 2004). Newman et al. (2004) suggested that faculty attempt to educate parents with “flyers
and checklists that inform parents of symptoms they should look out for” in their children (p.
274). According to Newman et al. (2004), this was also the case for some faculty and staff. The
stigma of counseling kept some crisis survivors from dealing with the long-term impact of the
crisis. Austin (2003) also stated that at Columbine, staff that did not receive counseling services
over the summer break found it difficult to effectively conduct their job responsibilities; she
suggested that staff should seek therapy.

However, one teacher complained that there was not enough counseling availability. The
Westside teacher summed it up this way for teachers, “the school did not do enough to provide
counseling or compensation for those who needed to take time off” (Newman et al., 2004, p.
226). However, Newman et al. (2004) explain, “the Arkansas Crime Victims’ Reparations Board
provided for counseling services for six months”; however, the limitations of their services
included “written requests for” approval (p. 276). The authors go on to explain that funds were
available to individuals affected by the crisis to seek counseling, but red tape and the stigma of
counseling kept some from receiving therapy. Rachel, the middle school counselor, at times
invited “faculty and staff that wanted to come” to her home to provide a safe group environment
in telling their stories. It is safe to conclude that school districts and school counselors may have
to continue to educate and make counseling services available long after the crisis.

Mandated support system and/or counseling. Fein et al.’s (2008) research

acknowledges that school counselors were unaware of the totality of the emotional toll the crisis
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had on them. Therefore, they did not take advantage of counseling services for them. Eventually,
school counselors began recognizing signs of the impact of the crisis. For example, one school
counselor had difficulty sleeping because of the impact of the crisis.

At Westside, school counselors did not state that they were unaware of the emotional toll
the crisis had on them; in fact, they stated the opposite in that they recognized immediately that
they were impacted. For instance, Rachel stated the day of the shooting that the emotional toll for
her was so, “that she does not know how capable she is of spearheading the counseling that will
be necessary in the days to come” (Arkansas Democrat -Gazette Staff, 1998, p. 11A). School
counselors did not seek counseling from outside counseling services (except that Rachel did
speak with her pastor). They did participate in the debriefing offered to faculty and staff the day
after the shooting. They also included peer and family support as a way of dealing with the
personal impact of the tragedy. School counselors did not state that they had problems sleeping;
however, Rachel stated, “I couldn’t get [deceased teacher’s name] uh, uh, her sweet face out of
my mind ...”

Gabby suggested mandated de-briefing for all faculty and staff at some point after a
crisis. However, the Westside school counselors participated in the debriefing process during the
immediate aftermath of the crisis, but still were personally impacted by the crisis during the
aftermath of the crisis. For example, a year after the crisis, Rachel felt “alone” and in need of
someone to talk too. She eventually left her position at Westside and was able to find peer
support in another district. It seems probable to conclude that after a rampage school shooting,
mandating school counselors to develop peer supports and/or seek counseling would benefit

school counselors as well as the population they serve.
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Summary

This section provided interpretations or logical conclusions to the findings presented by
the data through a working conceptually integrated framework. Throughout the discussion, the
current study was compared with relevant literature to provide a context for interpretation. A
recap of the interpretations for each phase has been included. The pre-crisis preparation phases
included interpretations specific to assessment approaches, school counselors as members of
crisis teams, and methods of establishing relationships are critical. The pre-crisis awareness
phase included interpretations specific to periodically updating crisis training, school counselor
supervisor with counseling training, and create an interactive process with outside counselors.
The in-crisis protocol phase included interpretations specific to school counselors having a plan
for personal family members during a crisis, establishing clear roles and expectations, and
encompassing a variety of de-stressing techniques. The in-crisis awareness phase included
interpretations specific to the ability to self-care and awareness of professional competency. The
post-crisis recovery phase included interpretations specific to readily available resources as well
as goals, strategies, and interventions for students, parents, and teachers. The post-crisis
awareness phase included interpretations specific to stressing and making available long-term
care for others and mandating a support system and/or counseling for school counselors. The

next section provides conclusions drawn from the current research findings and interpretations.

Conclusion
This qualitative case study examined school counselors’ courses of actions taken,
perceived expertness, and lessons learned in responding to a rampage school shooting. The
purpose of this study was to close the gap between school counselor’s knowledge and skills that

are significant in responding to a rampage school shooting by detailing the lived experience of
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three school counselors’ responses to a rampage school shooting. In other words, the study’s
findings provide meaning and understanding of rampage school shootings to other school
counselors and relevant stakeholders. This section offers conclusions drawn from the six current
research findings and corresponding interpretations. Conclusions have been provided through the
phases of a template for an integrated theoretical framework, School Counselor Response to
School Shootings Framework Template (S.C.R.S.S.T.) (see Table 4.2).

Pre-Crisis Preparation

Conclusion One. Effective ways school counselors prepare for a rampage school
shooting include developing a holistic, team, and integrated assessment approach, have a defined
role and clear expectations as a member of the school crisis team, and develop several ways of
building quality relationships with students, teachers, and parents.

Conclusion one has been determined based on the guidelines for S.C.R.S.S.T., pre-crisis
preparation finding or current research finding one, and interpretation of that finding utilizing
relevant research as additional context. The guideline for the pre-crisis preparation phase
addresses steps or actions unknowingly taken by school counselors in preparing for a rampage
school shooting. Main considerations that were generated via findings and interpretations
included assessments, crisis team, and relationships. Assessments was a main point because none
of the school counselors were able to recognize violent at-risk signs present in the assailants
from examining their individual characteristics. Research supports that assessments based on
individual attributes of a child do not work in predicting rampage school shooters (O’Toole et
al., 1999); however, more promising research on assessments supports a holistic, team, and
integrated approach advocated by Verlinden et al. (2000), Dreal (2011), and Fein et al. (2004)

(see Chapter II).
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The crisis team was another main point. All interviewees, especially the previous middle
school student’s parent, previous middle school student, teacher, principal, and assigned
counselor leader during the tragedy acknowledged school counselors were a vital and necessary
help during and after the crisis. However, none of the school counselors were assigned as
members of the school’s crisis team. Related research found the same conclusion, that school
counselors took on administrative roles and made important decisions during the crisis; although
they had not been assigned a formal role on a crisis team before the crisis (Fein et al., 2008). It is
reasonable that school counselors become crisis team members.

The last main point is relationships. All of the interviewees alluded to relationships being
critical throughout the crisis. All of the interviewees discussed the school counselors’ connection
with students and parents as being an attribute in linking parents and students together,
accounting for students, and helping the kids feel safe. White and Clifton discussed their
relationships with school counselors from a parent and child’s perspective playing a major part in
their feeling safe and their recovery. Shively and Casey discussed how much they leaned on
school counselors before and after the tragedy. Rhodes also discussed how her relationship with
Ruth was an advantage during the crisis. Austin (2003) also stated that relationships, especially
among school counselors, were integral in the recovery process of the Columbine school
shooting. It is reasonable to assert that school counselors building relationships with students,
parents, and teachers is an important aspect in preparing for a rampage school shooting.
Pre-Crisis Awareness

Conclusion Two. Effective ways that school counselors assess their limitations in skills
and support for preparing to respond to a rampage school shooting include examining their most

up-to-date crisis training, assist in developing and adhering to counselor leader’s expectations for
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crisis response, and assessing their information sharing process with outside counselors, students,
and parents.

Conclusion two has been determined based on the guidelines for S.C.R.S.S.T., pre-crisis
preparation finding or current research finding two, and interpretation of that finding utilizing
relevant research as additional context. The guideline for the pre-crisis awareness phase
addresses school counselors recognizing their limitations regarding their “technical and
emotional readiness” in dealing with a rampage school shooting and their “need for personal and
professional support” in responding to a rampage school shooting (McAdams & Keener, 2008, p.
391). Main considerations from this conclusion include crisis training, counselor crisis leader,
and school-based counselors.

All school counselors agreed that they needed more training before the crisis. Rachel
stated she did not have any “crisis skills” except for the skills she used in her normal counseling
routine and her experience with previous school tragedies. After the shooting, all of the school
counselors deemed it necessary to receive additional training such as N.O.V.A. training and upon
reflecting on the training considered it beneficial in responding to a rampage school shooting.
Ruth stated “I’ve been to other trainings but that’s the one [N.O.V.A. training] that, that I liked
the best.” School counselors have a “legal and ethical duty to act reasonably to prevent school
violence” (Hermann and Finn, 2002, para 24). It seems prudent that school counselors
periodically receive updated crisis training.

All of the school counselors acknowledged needing assistance throughout the crisis, and
they found Gabby, assigned counselor leader after the tragedy, beneficial. Ruth and Rhodes
explained they could have benefited from guidance from a counseling leader, director, or

supervisor during the crisis. Related research explains that school counselors accept leadership
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responsibilities in the moment because of a lack of pre-defined counselor leaders (Fein et al.,
2008). It seems reasonable for school districts to hire school counselor directors or supervisors,
or at a minimum assign a counselor crisis leader with a counseling background and experience
for times of crisis before a tragedy occurs, and that school counselors know, adhere, and assist in
developing crisis protocols and expectations set by the counselor leader.

School counselors “make referrals to appropriate professionals when necessary” (ASCA,
2012). All of the school counselors admit that they make referrals to school-based counselors of
counseling agencies; however, according to Casey the communication between the schools and
community agencies was lacking. She goes on to assert that improved communication between
school counselors and school-based counselors would help “to serve the kids better”. For
example, one of the assailants saw an outside counselor for serious concerns but the school was
unaware of those issues and did not have a chance to address school-associated problems in a
school setting (Fox et al., 2003). Needless to say, it would serve school counselors well to assess
their information-sharing process with school-based counselors or agencies as well as the
students and parents at the center of the discussion.
In-Crisis Protocol

Conclusion Three. Effective ways that school counselors help to de-escalate and provide
safety for others during a rampage school shooting include developing personal crisis protocols
for school-attending family members, fulfill pre-determined responsibilities while remaining
flexible, and employ a variety of de-stressing techniques in assisting others.

Conclusion three has been determined based on the guidelines for S.C.R.S.S.T., pre-crisis
preparation finding or current research finding three, and interpretation of that finding utilizing

relevant research as additional context. The guideline for the in-crisis protocol phase addresses
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steps school counselors have taken to “efficiently expedite de-escalation and safe resolution”
during a rampage school shooting (McAdams & Keener, 2008, p. 392). Main considerations
include family members, expectations and flexibility, and de-stressing techniques.

Ruth and Rhodes, while attempting to fulfill directives during the crisis, found it difficult
after realizing they had loved ones in the crisis. According to Rhodes, “... [when I] saw
everything, it went from trying to help to I’ve got to find my niece”. Of course, worrying about
loved ones while attempting to help others in a crisis brings about its own anxiety. To assist with
such concerns, it appears beneficial for school counselors with family members in the same
district to not only make sure family members are familiar with their school’s crisis protocols but
also develop individual crisis plans that address communication and pick-up.

Interviewees were asked about school counselors’ primary responsibilities during a crisis
and the results were mixed. For instance, Casey stated school counselors should help with “the
safety of everyone” while Gabby stated school counselors should focus on the “physical” and
“emotional” security of the “kids”. In addition, school counselors during the tragedy were asked
to assist with logistics such as “locking doors” (Ruth, Rhodes) and helping with “supplies”
(Shively). In comparison with similar studies, school counselors performed duties outside their
normal expectations of assisting children (Fein et al., 2008; Daniels et al., 2007). The ASCA
National Model (2012) makes plain that, “an effective school counselor is able to ... understand
the role of the school counselor and the school counseling program in the school crisis plan” (p.
157). It seems safe to conclude that school counselors should have pre-determined clearly stated
responsibilities but also remain flexible during a crisis.

The ASCA National Model (2012) states that “an effective school counselor is able to ...

understand what defines a crisis, the appropriate response and a variety of intervention strategies
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to meet the needs of the individual, group, or school community before, during, and after crisis
response” (pp. 156—157). School counselors at times were not sure how to assist crisis survivors.
Rhodes explained that at times she was not sure “if I was doing the right thing ... or saying the
right thing”. The primary goals of school counselors doing the crisis were calming and
reassuring students and some adults. School counselors would most likely have felt more
competent and been better able to assist if they had an array of readily available de-stressing
techniques in their professional toolkit to assist crisis survivors in the moment.

In-Crisis Awareness

Conclusion Four. The effective ways in which school counselors assess professional
barriers during a rampage school shooting include employing self-care techniques and
recognizing limitations in professional competency.

Conclusion four has been determined based on the guidelines for S.C.R.S.S.T., pre-crisis
preparation finding, or current research finding four, and interpretation of that finding utilizing
relevant research as additional context. The guideline for the in-crisis awareness phase addresses
school counselors’ awareness and ability “to overcome potential barriers to handling” the crisis
of a rampage school shooting (McAdams & Keener, 2008, p. 392). Main considerations include
self-care and professional competency.

All of the school counselors experienced their own emotional turmoil during the crisis.
Rachel was “petrified”, Rhodes was horrified, and Ruth was concerned and taken aback. Fein et
al.’s (2008) research identified school counselors experiencing a mix of emotions during the
crisis as well. It seems appropriate to conclude that school counselors may have benefited from
self-care techniques such as learning to pause (take a moment to recollect), paying attention to

the inner voice (identify negative talk or disturbing emotions), challenging negative self-talk, and
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using positive affirmations (Nader & Nader, 2012). Having a variety of self-care techniques to
call on seems reasonable for school counselors experiencing a crisis in their pursuit to help
others.

All of the school counselors acknowledged their need for professional support in assisting
others. According to the ASCA Ethical Standards for School Counselors (2010), “professional
school counselors function within the boundaries of individual professional competence and
accept responsibility for the consequences of their actions” (p. 5). By acknowledging their need
for support, school counselors were able to work within the limits of their professional
competencies and were open to assistance from others.

Post-Crisis Recovery

Conclusion Five. Effective ways in which school counselors assist in helping crisis
survivors and the school recover from a rampage school shooting include being a trained
resource, have readily available resources, clearly defined goals and expectations while
remaining flexible, and relevant strategies and interventions in their professional toolkit.

Conclusion five has been determined based on the guidelines for S.C.R.S.S.T., pre-crisis
preparation finding or current research finding five, and interpretation of that finding utilizing
relevant research as additional context. The guideline for the post-recovery phase addresses
school counselors assisting the school system and “crisis survivors [of a rampage school
shooting] become able to manage the ... effects of the crisis sufficiently to resume pre-crisis
levels of functioning” after the crisis (McAdams & Keener, 2008, p. 393). Main considerations
include additional training, resources, expectations and flexibility, and strategies and

interventions.
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A major concern in the immediate aftermath of the school shooting included the handling
of the number of crisis survivors and volunteer counselors. Blanche Gabby was assigned to
manage “almost 700 people” and “tons of [volunteer]| counselors” while attempting to conduct
“psychological triage”. School counselors met with parents and students during the immediate
aftermath, a task also completed by school counselors at other crisis sites (Daniels et al. (2007)).
Because school counselors met with crisis survivors, it would have benefited crisis survivors and
the management team if school counselors were able to assist in assessing student psychological
trauma. Therefore, school counselors should strongly consider obtaining additional training in
assessing psychological risk.

Counseling services also were problematic because not all outside school counselors
were counselors or qualified professional counselors (Rhodes, Gabby, Casey, Ruth). Eventually,
a screening process was implemented (Ruth, Rachel, Gabby). According to Fein et al. (2008),
similar issues took place at four other school shooting sites because there were no plans or
guidelines for screening outside counselors’ credentials. A handy item for Gabby to have would
have been a pre-screened list of community counselors quickly to verify credentials as well as
pass out to parents as a referral list. To help parents with understanding the potential for
psychological harm, school counselors could have also benefited from having readily available
educational materials on trauma and the long-term impact of a crisis to give to students and
parents.

Another major topic was how to utilize school counselors. In the immediate aftermath of
the tragedy, the main responsibilities of school counselors were not clear. They assisted with
various tasks such as taking phone calls, cleaning out lockers, meeting with students and parents,

and attending meetings. Neighboring school counselors also came to assist. Some of their tasks
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included cleaning up “bloody keys” and going to a parent’s home to assist with a special needs
child who had experienced the crisis (Gabby). One of the discrepancies for school counselors in
Fein et al.’s (2008) research is that school counselors at times had to decide between the aims of
the school and the aims of the crisis management team during the immediate aftermath of school
shootings. School counselors are a vital resource and it serves school districts and crisis
managers well to consider clear goals and expectations for school counselors to use best their
skills during a crisis. However, because of the nature and unpredictability of crisis situations, it
stands to reason that school counselors also remain flexible.

The last major idea for this section was school counselors’ use of strategies and
interventions. All of the school counselors used basic counseling skills as well as a variety of
other strategies to assist crisis survivors. Some of those strategies and interventions included
listening skills, consoling, embodying genuineness and trust, group play therapy, guidance
lessons, and referrals. Fein et al.’s (2008) research shows that school counselors not only used
basic counseling skills but advanced skills such as family therapy and system principles. It is
apparent that school counselors after a rampage school shooting have at their disposal relevant
and appropriate strategies and interventions in their professional toolkit for their population.
Post-Crisis Awareness

Conclusion Six. Effective ways in which school counselors address challenges to the
recovery process for others include continually stressing and making available long-term care for
others while acknowledging and participating in peer support and/or counseling for self.

Conclusion six has been determined based on the guidelines for S.C.R.S.S.T., pre-crisis
preparation finding, or current research finding six, and interpretation of that finding utilizing

relevant research as additional context. The guideline for the post-crisis awareness phase
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addresses school counselors’ assisting self and others in recognizing and working through
challenges to the recovery process. Main considerations include long-term care and mandated
support.

All of the interviewees stated they experienced long-term impact of the crisis. In addition,
each gave examples of the long-term impact on students and/or adults. According to Newman et
al. (2004), some parents kept their children from counseling as a way to protect their children
from reliving the experience, but by not receiving counseling services, students suffered long-
term damage. Not only were some children not receiving counseling, but teachers as well missed
out. However, one teacher explained that counseling services did not last long enough. Newman
et al. (2004) suggested that faculty and staff stress receiving counseling services and provide a
checklist and other educational materials to parents in the aftermath of a school shooting. Austin
(2003) reported that staff that were unwilling to partake in counseling services found it difficult
to perform their job duties. Rachel, the middle school counselor, at times invited “faculty and
staff that wanted to come” to her home to provide a safe group environment in telling their
stories. It seems reasonable that school counselors stress and make available long-term care for
others in the aftermath of a school shooting.

All of the school counselors refused to receive counseling beyond the debriefing the day
after the crisis. They each admitted having been impacted by the crisis. Rachel did speak with
her pastor and eventually found peer support a year after the tragedy. Ruth and Rhodes provided
peer support to each other. Fein et al.’s (2008) research indicates that school counselors refused
counseling services as well, although, they too showed signs of being impacted by the crisis. It

seems probable to conclude that after a rampage school shooting, requiring school counselors to
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find peer support and/or participate in counseling would help school counselors and the

population they serve.

This section provided conclusions drawn from the findings and interpretations of the

study. A recap of the main considerations for each phase can be found in Table 5.1, S.C.R.S.S.

Framework in brief. The next section provides recommendations for implementing, practice, and

further research.

Table 5.1

S.C.R.S.S. Framework Considerations

Phases S.C.R.S.S. General Guidelines

Main Considerations

PCP Effective ways school counselors
prepare for a rampage school shooting

Develop a holistic, team, and integrated
assessment approach, have a defined role
and clear expectations as a member of the
school crisis team, and develop several
ways of building quality relationships with
students, teachers, and parents.

PCA Effective ways school counselors
assess their limitations in skills and
support for preparing to respond to a
rampage school shooting

School counselors examine their most up-
to-date crisis training, assist in developing
and adhere to counselor crisis leader’s
expectations for crisis response, and assess
their information sharing process with
outside counselors, students, and parents.

ICP Effective ways school counselors help
to de-escalate and provide safety for
others during a rampage school

Develop personal crisis protocols for
school-attending family members, fulfill
pre-determined responsibilities while

shooting remaining flexible, and employ a variety of
de-stressing techniques in assisting others.
ICA Effective ways school counselors Employ self-care techniques and recognize

assess professional barriers during a
rampage school shooting

limitations in professional competency.

PCR Effective ways school counselors
assist in helping crisis survivors and
their school recover from a rampage
school shooting

Be a trained resource, have readily
available resources, clearly defined goals
and expectations while remaining flexible,
and relevant strategies and interventions in
their professional toolkit.

PoCA Effective ways school counselors
address challenges to the recovery
process for others

Continually stress and make available long-
term care for others while acknowledging
and participating in peer support and/or
counseling for self.
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Recommendations

A primary reason for this study was to provide understanding and meaning from the lived
experience of a rampage school shooting, in so doing, make other school counselors aware of
effective ways to respond to a rampage school shooting. The researcher involved theory building
concepts and generated a conceptual framework, School Counselor Response to School
Shootings Framework (S.C.R.S.S.), from the research to help guide school counselors in
preparing and responding to a rampage school shooting (see Table 5.1, conceptual framework in
brief). The conceptual framework provides informed and helpful actions that school counselors
may take for preparation, in-crisis responses, and post-crisis responses.

Implementing and Practice

The framework benefits the school counselor and his or her school and/or building
population. It minimizes the perils of being ill-prepared, ineffective, or emotionally at-risk
during such a crisis by educating school counselors of precautions and technical skills useful in
responding effectively to a rampage school shooting.

Benefiters of the current research are not limited to school counselors, but also include
crisis response planners, school crisis teams, counselor educators, researchers, and administrators
(administrators is defined here as formal leaders such as school counselor supervisors or
assigned counselor crisis leaders, principals, and superintendents). The framework is not
intended to replace a well-thought out, crisis team plan, and practiced/drilled crisis response plan
that is specific to the demands of a school district. It may serve as a supplement or guide for
crisis-response planners in determining effective ways of utilizing school counselors as a
resource for such a crisis. The framework may be modified to use as part of a professional

development session or series by administrators or counselor educators for district-wide school
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counselors, district-wide administrators, and/or crisis team members in comprehending the
nature and unique attributes school counselors may provide in helping in a rampage school
shooting situation. Counselor educators may also teach the framework in counselor preparation
programs. The framework is teacher-friendly because of its specific nature and division of units
or logical transition phases through a time series; it is strongly suggested that when educating
others of the framework that all of its phases are made applicable and chances are given for
rehearsing skills where applicable.

School counselor supervisors may use the framework for supervision sessions with
school counselors. The framework assists in defining school counselor roles, expectations, and
technical skills, preparation and response assessments that are significant to responding
successfully to such a crisis. Supervisors may be able to use the framework when actively
engaged in such a crisis to guide, direct, and provide objective feedback to other school
counselors as well as outside counselors.

The framework aligns with the ASCA professional competencies, standards, and ethics.
Thus, ASCA may use the framework to help educate members of school counselors’ roles,
technical skills, and ideas useful in preparing and responding to a rampage school shooting.
Similarly, state school counseling organizations may find the framework useful in the same way.

Several prevention measures are practiced throughout the nation in hopes of preventing
another rampage school shooting. Prevention measures have assisted in reducing the likelihood
of another rampage school shooting, but research has not proven a perfect solution or fool-proof
remedy for preventing another rampage school shooting (see Chapter II). It is the researcher’s
hope that rampage school shootings become a thing of the past; however, it is possible that

another rampage school shooting may occur and as these incidents occur, the nature of the crime
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may change. If so, and more research is done, best practices and implementation may change
over time. Therefore, although currently grounded in research, the S.C.R.S.S. Framework may

change over time as well.

Further Research

Researchers may find the S.C.R.S.S. Framework useful for further research. Researchers
may build on the current research by completing comparative case studies of rampage school
shootings. Suggestions for comparative case studies would include utilizing the S.C.R.S.S.
Framework as an analytical strategy or a theoretical proposition to assist in interpreting the
findings and comparing the data with the current research (Yin, 2009). The current research dealt
with a crisis that took place several years ago, thus the researcher used triangulation and
additional interviews to get a more accurate and full picture of the school counselors’ response to
the tragedy; the researcher also compared relevant literature and similar studies to assist with
credibility and issues of trustworthiness. Another suggestion is to compare school counselors’
lived experience of a more recent school shooting with the current findings. Further suggestions
include interviewing more than one school counselor and requesting interviews from individuals
who witnessed or collaborated with school counselors throughout the crisis. Daniels et al. (2007),
who interviewed one school counselor for their research, suggested future research include more
school counselors’ responses to overcome limitations of sample size.

Other dimensions or research aspects to study include items synthesized in the S.C.R.S.S.
Framework. Such research might include school counselors’ experiences of secondary trauma
and the long-term impact of ignoring self-care, continued research on effective technical skills to
use during and after such a crisis, school counselors’ roles and expectations of current crisis

teams, the preparation school counselors receive in counselor education crisis training programs,
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and eventually research on the use or implementation of the S.C.R.S.S. Framework. Such
research would continue to provide understanding and meaning of school counselors effectively

responding to such a crisis.
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APPENDICES

Appendix A

Informed Consent Form
Adult, nonstudent participants

I, Carleton H. Brown, am a doctoral candidate at the University of Arkansas at Fayetteville. The
research at hand meets the expectations of the doctoral degree program. I am grateful for your
consideration in participating in the research study. Your assistance will help me, the
investigator, in adding important information to current research pertaining to rampage school
shootings. The following information is given for general understanding of the research,
guidelines of your engagement, and your rights as a participant.

Intent of the Study

The intent of this research is to identify critical ways school counselors respond to rampage
school shootings. There is a need to support research that better equips school counselors who
may experience such a tragedy, especially when preventive measures are not effective. The data
obtained in this research will consist of interviews, records, and documents related to the
tragedy.

Significance of the Study

The divide among knowledge and skills important for effective leadership in crisis response and
preparation for counselors is wide.

* This study will assist in closing the gap in the literature on the role of school counselors in
response to a rampage school shooting.

* This study will compare existing theories or research on crisis response frameworks and
lessons learned from school rampage attacks.

Involvement in the Study

* Participation in this research study is voluntary.

* Your involvement will include an interview lasting approximately one hour. It is possible that
you are contacted beyond the interview for follow up clarification questions.

* You have the choice whether to respond to a question or not respond throughout the interview
process

* You have the option to end the interview at any time.

The location of documents, policies, and/or routines may be requested of individual participants
in regard to crisis planning. Participants, if possible, may be asked to assist in obtaining said
materials. Any school-associated materials obtained will be secured with the consent of the
superintendent.

Participants’ Risks

* Remembering a previous traumatic event may incur unsettling emotions such as anxiety and
sadness.
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* The researcher will not give any direct assistance to participants experiencing undesirable
feelings as a by-product of the interview.

* Participants are recommended to seek professional help if there is a need as a result of
conversing over the tragic event.

Participants’ Rights

* You have the right to be informed of the purpose or objectives of said research.
* You have the right to refuse to answer any question(s).

* You have the right to stop your involvement in this study at any time.

* Your identification and your involvement will be kept confidential.

* You have the right to provide feedback to the findings of the researcher.

* You have the right to receive a final copy of this research study.

Confidentiality
All names of participants will be secretly stored by the principal investigator; pseudonyms will

be used to protect names. All information collected will be kept confidential to the extent
allowed by the law and the University policy.

Participant’s Printed Name Date Signature of Participant

Interviewer’s Printed Name Date Signature of Interviewer

Thank you for your involvement in this research study. If you have any questions, comments, or
concerns before and/or after the interview, please feel free to contact any one of the following:

Researcher:

Carleton H. Brown

Doctoral Candidate

University of Arkansas at Fayetteville
Counseling Education Program

Faculty Advisor:

Dr. Roy Farley

University of Arkansas at Fayetteville

College of Education and Health Professions

Department of Rehabilitation, Human Resources and Communication Disorders
134 Graduate Education Building

Fayetteville, AR 72701

479-575-4758

rfarley(@uark.edu
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Compliance Contact Person:

Ro Windwalker, CIP

IRB Coordinator

Office of Research Compliance

109 MLKG Building

University of Arkansas at Fayetteville
Fayetteville, AR 72701

479-575-2208

irb@uark.edu
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Appendix B

Informed Consent Form
Former students who are over the age of 18

I, Carleton H. Brown, am a doctoral candidate at the University of Arkansas at Fayetteville. The
research at hand meets the expectations of the doctoral degree program. I am grateful for your
consideration in participating in the research study. Your assistance will help me, the
investigator, in adding important information to current research pertaining to rampage school
shootings. The following information is given for general understanding of the research,
guidelines of your engagement, and your rights as a participant.

Intent of the Study

The intent of this research is to identify critical ways school counselors respond to rampage
school shootings. There is a need to support research that better equips school counselors who
may experience such a tragedy, especially when preventive measures are not effective. The data
obtained in this research will consist of interviews, records, and documents related to the
tragedy.

Significance of the Study

The divide among knowledge and skills important for effective leadership in crisis response and
preparation for counselors is wide.

* This study will assist in closing the gap in the literature on the role of school counselors in
response to a rampage school shooting.

* This study will compare existing theories or research on crisis response frameworks and
lessons learned from school rampage attacks.

Involvement in the Study

* Participation in this research study is voluntary.

* Your involvement will include an interview lasting approximately one hour. It is possible that
you are contacted beyond the interview for follow up clarification questions.

* You have the choice whether to respond to a question or not respond throughout the interview
process

* You have the option to end the interview at any time.

The location of documents, policies, and/or routines may be requested of individual participants
in regard to crisis planning. Participants, if possible, may be asked to assist in obtaining said
materials. Any school-associated materials obtained will be secured with the consent of the
superintendent.

Participants’ Risks

* Remembering a previous traumatic event may incur unsettling emotions such as anxiety and
sadness.

* The researcher will not give any direct assistance to participants experiencing undesirable
feelings as a by-product of the interview.
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* Participants are recommended to seek professional help if there is a need as a result of
conversing over the tragic event.

Participants’ Rights

* You have the right to be informed of the purpose or objectives of said research.
* You have the right to refuse to answer any question(s).

* You have the right to stop your involvement in this study at any time.

* Your identification and your involvement will be kept confidential.

* You have the right to provide feedback to the findings of the researcher.

* You have the right to receive a final copy of this research study.

Confidentiality
All names of participants will be secretly stored by the principal investigator; pseudonyms will

be used to protect names. All information collected will be kept confidential to the extent
allowed by the law and the University policy.

Participant’s Printed Name Date Signature of Participant

Interviewer’s Printed Name Date Signature of Interviewer

Thank you for your involvement in this research study. If you have any questions, comments, or
concerns before and/or after the interview, please feel free to contact any one of the following:

Researcher:

Carleton H. Brown

Doctoral Candidate

University of Arkansas at Fayetteville
Counseling Education Program

Faculty Advisor:

Dr. Roy Farley

University of Arkansas at Fayetteville

College of Education and Health Professions

Department of Rehabilitation, Human Resources and Communication Disorders
134 Graduate Education Building

Fayetteville, AR 72701

479-575-4758

rfarley(@uark.edu

Compliance Contact Person:
Ro Windwalker, CIP

IRB Coordinator

Office of Research Compliance
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109 MLKG Building

University of Arkansas at Fayetteville
Fayetteville, AR 72701

479-575-2208

irb@uark.edu

243



Appendix C

Interview Protocol: School Counselors

Before beginning interview, the investigator will review informed consent, the intention or
objectives of the research, and request permission to record the interview

Interviewee’s Name
Interviewee’s Title
Interview Questions:

Pre-crisis Preparation

Before the tragic event, what kind of preparation or training did you possess for responding to
the impact of a crisis on clients or students (building population)?

Before the tragic event, at any time did you have the opportunity to assess the perpetrators for
violence or individuals who were aware of the possibility of the perpetrators committing such a
violent act upon the school?

Before the tragic event, had you been informed and practiced in crisis response procedures?

Before the tragic event, were you considered part of a school crisis team? If so, what were your
primary responsibilities for a crisis situation?

Before the tragic event, if you were not part of the crisis team, what was your role as a school
counselor in emergency situations?

Pre-crisis Awareness

Before the tragic event, in what ways would you say this type of crisis situation exceeded your
skill levels?

Before the tragic event, explain any type of school counseling services or interventions provided
to the perpetrators and the perceived effectiveness of such services.

Before the tragic event, explain any relationship you may have had with the perpetrators.

Before the tragic event, did you have a supportive relationship with a supervisor or other
counselor in which you can go to regarding personal crises or client/student crisis or concerns? If
s0, please explain.

In-crisis Protocol

At the onset of the crisis, in what ways were you able to ensure the physical safety of those
around you?

At the onset of the crisis, what were your immediate counseling priorities or goals?
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In what ways was this crisis different from other crises you have faced with clients (building
population) before this happening?

In-crisis Awareness

In what ways did you collaborate with other mental health professionals or other helping
agencies?

In such a high stress situation, how might you describe your emotional state at the time and its
effect on your decision-making?

In retrospect, are there ways or strategies of de-stressing self or others you have since learned
that would have been helpful during this crisis?

Post-crisis Recovery

During the immediate aftermath, how were you able to assist crisis survivors with processing the
crisis?

In what ways were you able to assist others through real and perceived losses or the grieving
process as a result of the crisis?

After the crisis, were you able to establish and continue counseling relationships for an extended
time with crisis survivors? Please explain.

Post-crisis Awareness

After the tragedy, what were the challenges, if any, in returning to your normal counseling
duties?

After the tragedy, did you perceive challenges in others in underestimating the impact of the
crisis experience? If so, please explain.

After the tragedy, did you attempt to assist unwilling clients (building population) who were
impacted by the crisis? If so, please explain.

After the tragedy, did you seek assistance in dealing with the impact of the crisis in which you
experienced? If so, please explain.

Additional

What advice would you give to other school counselors who may find themselves in a similar
situation or may need help in developing a violence prevention and response plan for their
school?
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Appendix D

Interview Protocol: Other School Personnel

Before beginning interview, the investigator will review informed consent, the intention or
objectives of the research, and request permission to record the interview

Interviewee’s Name
Interviewee’s Title

Interview Questions:

Pre-crisis Preparation

Before the tragedy, what was your perspective or expectations of school counselors’ roles and
responsibilities in crisis situations?

Pre-crisis Awareness
Before the tragic event, what was your relationship like with the perpetrators?

Before the tragic event, explain any knowledge you might have heard or known regarding any
perceived personal and/or mental health issues of the assailants.

Before the tragic event, explain the school’s climate and perceived expectations of school
counseling services in helping students with personal or mental health issues.

In-crisis Protocol

During the crisis, did you witness any school counselors providing safety for others? If so, please
describe.

During the crisis, did you witness any school counselors taking-on responsibilities that were not
the norm for school counselors? If so, please describe.

In-crisis Awareness

During the crisis, explain any actions you took that involved the collaboration or cooperation of
school counselors and other mental health helpers.

During the crisis, describe your perception of the school counselors’ emotional state.
Post-crisis Recovery

During the immediate aftermath of the crisis, explain any debriefing or counseling services
which you received from school counselors or mental health professionals.

Regarding debriefing or counseling services provided, how might you rate its effectiveness?

246



Post-crisis Awareness

During and after the tragedy, please explain, if possible, any perceived difficulties or challenges
of survivors receiving debriefing or counseling services from school counselors or other mental
health professionals.

After the tragedy, explain any extended counseling you received or offered.

If you did not receive extended counseling, would it have been beneficial if you had received
counseling services? Please explain.

Additional

In your professional opinion, what do you perceive as the most significant way school counselors
might assist others during and after such a tragic event?
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Appendix E

Interview Protocol: Previous Students

Before beginning interview, the investigator will review informed consent, the intention or
objectives of the research, and request permission to record the interview

Interviewee’s Name
Interviewee’s Title

Interview Questions:

Pre-crisis Preparation

Before the tragedy, what was your perspective or expectations of school counselors’ roles and
responsibilities in crisis situations?

Pre-crisis Awareness
Before the tragic event, what was your relationship like with the perpetrators?

Before the tragic event, explain any knowledge you might have heard or known regarding any
perceived personal and/or mental health issues of the assailants.

Before the tragic event, explain the school’s climate and perceived expectations of school
counseling services in helping students with personal or mental health issues.

In-crisis Protocol

During the crisis, did school counselors assist in providing safety for you and/or your
classmates? If so, please describe.

During the crisis, did you witness any school counselors taking-on responsibilities that were not
the norm for school counselors? If so, please describe.

In-crisis Awareness

During the crisis, explain any actions you and/or your classmates took that involved the
collaboration or cooperation of school counselors and other mental health helpers.

During the crisis, describe your perception of the school counselors’ emotional state.
Post-crisis Recovery

During the immediate aftermath of the crisis, explain any debriefing or counseling services
which you and/or your classmates received from school counselors or mental health
professionals.

Regarding debriefing or counseling services provided, how might you rate its effectiveness?
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Post-crisis Awareness

During and after the tragedy, please explain, if possible, any perceived difficulties or challenges
of survivors receiving debriefing or counseling services from school counselors or other mental
health professionals.

After the tragedy, explain any extended counseling you and/or your classmates received.

If you did not receive extended counseling, would it have been beneficial if you had received
extended counseling services?

Additional

In your opinion, what do you perceive as the most significant way school counselors might assist
others during and after such a tragic event?

249



Appendix F

Interview Protocol: Parents of Previous Students

Before beginning interview, the investigator will review informed consent, the intention or
objectives of the research, and request permission to record the interview

Interviewee’s Name
Interviewee’s Title

Interview Questions:

Pre-crisis Preparation

Before the tragedy, what were your perspective (or expectations) and your child’s perspective of
school counselors’ roles and responsibilities in crisis situations?

Pre-crisis Awareness

Before the tragic event, what was your relationship or your child’s relationship like with the
perpetrators?

Before the tragic event, explain any knowledge you or your child might have heard or known
regarding any perceived personal and/or mental health issues of the assailants.

Before the tragic event, explain the school’s climate and perceived expectations of school
counseling services in helping students with personal or mental health issues.

In-crisis Protocol

During the crisis, did you or your child witness any school counselors providing safety for
others? If so, please describe.

During the crisis, did you witness any school counselors taking-on responsibilities that were not
the norm for school counselors? If so, please describe.

In-crisis Awareness

During the crisis, explain any actions you or your child took that involved the collaboration or
cooperation of school counselors and other mental health helpers.

During the crisis, describe your take on your child’s perception of the school counselors’
emotional state.

Post-crisis Recovery
During the immediate aftermath of the crisis, explain any debriefing or counseling services

which you or your child received from school counselors or mental health professionals.
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Regarding debriefing or counseling services provided, how might you rate its effectiveness?
Post-crisis Awareness

During and after the tragedy, please explain, if possible, any perceived difficulties or challenges
of survivors receiving debriefing or counseling services from school counselors or other mental
health professionals.

After the tragedy, explain any extended counseling you or your child received.

If you or your child did not receive extended counseling, would it have been beneficial if you or
your child had received extended counseling services? Please explain.

Additional

In your opinion, what do you perceive as the most significant way school counselors’ might
assist others during and after such a tragic event?

How did you and your child’s relationship with school counselors change after the tragedy?
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Appendix G
Document/Policy Protocol

Document/Policy Name

Published Date

Sponsor or developer of document/policy

Purpose of document/policy

Format of document/policy

Primary motif or general message of document/policy
Is document/policy accessible to the public?

How or where can the document/policy be located?

Was the primary question of interest addressed in the document/policy: How did school
counselors respond to a rampage school shooting?

Were any related questions addressed in the document/policy? If yes, provide details:

Pre-crisis Preparation

Before the tragic event, what were the school/district’s crisis protocols or plans for crisis
situations dealing with weapons or violence?

Before the tragic event, explain any preparation or training offered by the school and/or district
in responding to crisis situations dealing with weapons or violence.

Before the tragic event, what was the role of school counselors in crisis situations dealing with
weapons or violence?

Pre-crisis Awareness

Before the tragic event, in what ways did this type of crisis situation exceed school counselors’
skill levels?

Before the tragic event, explain any type of school counseling services or interventions provided
to the perpetrators and the perceived effectiveness of such services.

Before the tragic event, explain any relationship or timely conversations school counselors may
have had with the perpetrators.
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Before the tragic event, did school counselors have a supportive relationship or protocol in place
with a supervisor or other counselor in which they could go to regarding client/student concerns
or potential to violent behavior? If so, please explain.

In-crisis Protocol

At the onset of the crisis, what was the school counselors’ location and instructions given to
school counselors?

At the onset of the crisis, in what ways were school counselors able to ensure the physical safety
of those around them?

At the onset of the crisis, what were school counselors’ immediate counseling priorities or goals?

In what ways was this crisis different from other crises school counselors have faced with clients
(building population) before this happening?

At the onset of the crisis, describe the parameters or boundaries in which the rampage school
shooting took place.

In-crisis Awareness

In what ways did school counselors collaborate with other mental health professionals or other
helping agencies?

In such a high stress situation, explain survivors’ emotional state at the time and its effect on
school counselors’ and other mental health workers’ decision-making.

Since the tragic event, what are strategies school counselors have learned that would have been
helpful during the crisis?

Post-crisis Recovery

During the immediate aftermath, how were school counselors and other mental health workers
able to assist crisis survivors with debriefing and processing the crisis?

In what ways were school counselors and other mental health workers able to assist others
through real and perceived losses or the grieving process as a result of the crisis?

After the crisis, were school counselors and other mental health workers able to establish and
continue counseling relationships for an extended time with crisis survivors? Please explain.

Post-crisis Awareness

After the tragedy, what were the challenges, if any, in school counselors returning to their normal
counseling duties?

After the tragedy, were there challenges in faculty and staff in underestimating the impact of the
crisis experience? If so, please explain.
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After the tragedy, did school counselors and other mental health workers attempt to assist
unwilling clients (building population) who were impacted by the crisis? If so, please explain.

After the tragedy, did school counselors and other mental health workers seek assistance in
dealing with the impact of the crisis which they experienced? If so, please explain.

Additional

What are lessons learned from this crisis for other school counselors and mental health workers
who may find themselves in a similar situation or may need help in developing a violence
prevention and response plan for their school?
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Appendix H
Media/Records Protocol

Media Name:

Published Date:

Actual Date of Incident:

Format of Media:

Primary motif or general message:

Differences between Personal Accounts and Media/Record Account

Was the primary question of interest addressed: How did school counselors respond to a
rampage school shooting?

Were any related questions addressed in the media account? If yes, provide details:

Pre-crisis Preparation

Before the tragic event, what were the school/district’s crisis protocols or plans for crisis
situations dealing with weapons or violence?

Before the tragic event, explain any preparation or training offered by the school and/or district
in responding to crisis situations dealing with weapons or violence.

Before the tragic event, what was the role of school counselors in crisis situations dealing with
weapons or violence?

Pre-crisis Awareness

Before the tragic event, in what ways did this type of crisis situation exceed school counselors’
skill levels?

Before the tragic event, explain any type of school counseling services or interventions provided
to the perpetrators and the perceived effectiveness of such services.

Before the tragic event, explain any relationship or timely conversations school counselors may
have had with the perpetrators.

Before the tragic event, did school counselors have a supportive relationship or protocol in place
with a supervisor or other counselor in which they could go to regarding client/student concerns
or potential to violent behavior? If so, please explain.
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In-crisis Protocol

At the onset of the crisis, what was the school counselors’ location and instructions given to
school counselors?

At the onset of the crisis, in what ways were school counselors able to ensure the physical safety
of those around them?

At the onset of the crisis, what were school counselors’ immediate counseling priorities or goals?

In what ways was this crisis different from other crises school counselors have faced with clients
(building population) before this happening?

At the onset of the crisis, describe the parameters or boundaries in which the rampage school
shooting took place.

In-crisis Awareness

In what ways did school counselors collaborate with other mental health professionals or other
helping agencies?

In such a high stress situation, explain survivors’ emotional state at the time and its effect on
school counselors’ and other mental health workers’ decision-making?

Since the tragic event, what are strategies school counselors have learned that would have been
helpful during the crisis?

Post-crisis Recovery

During the immediate aftermath, how were school counselors and other mental health workers
able to assist crisis survivors with debriefing and processing the crisis?

In what ways were school counselors and other mental health workers able to assist others
through real and perceived losses or the grieving process as a result of the crisis?

After the crisis, were school counselors and other mental health workers able to establish and
continue counseling relationships for an extended time with crisis survivors? Please explain.

Post-crisis Awareness

After the tragedy, what were challenges, if any, in school counselors returning to their normal
counseling duties?

After the tragedy, were there challenges in faculty and staff in underestimating the impact of the
crisis experience? If so, please explain.

After the tragedy, did school counselors and other mental health workers attempt to assist
unwilling clients (building population) who were impacted by the crisis? If so, please explain.

After the tragedy, did school counselors and other mental health workers seek assistance in
dealing with the impact of the crisis which they experienced? If so, please explain.
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Additional
What are lessons learned from this crisis for other school counselors and mental health workers

who may find themselves in a similar situation or may need help in developing a violence
prevention and response plan for their school?
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Appendix I
UARK IRB Approval Letter

U-BIY E’ReST I ieC) E

RKANS

Office of Research Compliance
[nstitutional Review Board

April 21, 2015
MEMORANDUM
TO: Carleton Erown
Rcy Farley
FROM. Rc Windwalker
IRB Coordinator
RE: New Protocol Approva
IRB Protocol #: 15-04-653
Protocal Title: School Counselors' Lived Experience of a Rampage School
Shooting
Review Type: LA EXEMPT [JEXPEDITED []FULL IRB

Approved Project Pericd: Start Date: 04/20/2015 Expiration Date: 04/19/201€

Your protocol has been apgroved by the IRB. Protocols are approved for a maximum period of
one year If you wish to continue the project past the approved project pariod (see above), you
musl submit a reguest, using the form Conlinuing Review for IRE Approved Projects, prior lo the
expiration date. This form is available from the IRB Coordinator or on the Research Compliance
website (https:/fupred uark edu/uritsirscplindex php) As a courtasy, you will be sant a reminder
two months in acvance of that date However. falure to receive a reminder does not negate
your cbligation to make the request in sufficient time for review and approval. Federal
regulztions prohibit retroactive approval of continuation. Failure to raceive approval to continue
the project prior 10 the expiration date will result in Terrination of the protocol approval. The
IRB Coordinater can give you guidance on submission times.

This protocol has been approved for B participants. If you wish tc make any mocifications
in the approvec protocol, including enrolling more than this number, you must seek aoproval
prior to implement ng those changes. All modifications should be requested in writing (email is
acceptable) and must provide sufficient detail to assess the mpaci of the change.

If you have questions cr need any assistance from the IRB, olease contac: me at 10¢ MLKG
Building, 5-2208, or irb@uark.edu.
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