








Figure 3.1 Model of qualitative analysis

| Identity research question |

| Determine analvtic categories |
| Read through data and establish grounded categories |

Determine systematic (objective) criteria of selection for sorting data
chunks into analytic and grounded categories.

1

Begin sorting the data into various categories (revise categories or selection
criteria, if necessary, after several cases have been completed)

¥

Consider the patterns in light of relevant literature or theory (show possible
links to theory or other research); offer an explanation (analysis) of your
findings: relate your analysis to the extant literature on the subject

i

Count the number of entries in each category for descriptive statistics and
allow for the demonstration of magnitude: review sorted textual materials for
patterns and accept that no apparent pattern is a pattern

Source: Hancock, D.R., & Algozzine, B. (2011). Doing case study research: A practical
guide for beginning researchers.

Organizing the data

The researcher’s first step in data analysis was to review all of the data in order for each
piece of data to make sense. The researcher organized the data in such a format that the data told
a story in a seamless process. Part of the research process was to filter the information that was
relevant from the information that was not relevant to the study. This step is vital as the process
moves from analyzing various pieces of data, to making sense of the whole, to better identifying
emerging themes.
Classifying the data into codes or themes

The second step of this process was to determine what themes were prevalent from the
data collected. After the data was grouped into major themes, information from the interviews,
observations, and collection of artifacts were labeled under each appropriate theme. After the

coding process, the researcher analyzed the data in depth to determine if adding, deleting or
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modifying any of the created codes was necessary. Visuals were used to show patterns or
connections between two or more categories.
Interpreting the data

During this step, the researcher summarized the findings from the data. After the data
were categorized into codes, the researcher determined the meaning of the data. Any visual
images, such as tables or charts, were interpreted to communicate meaning. Findings were
analyzed and synthesized, and any findings connected to experience or literature was listed.

The objective of this case study is to gather data about the factors that supported the
institutionalization of the student voice initiative in three diverse school districts in Mississippi
County, Arkansas. By identifying these factors, such strategies can be replicated in other schools
and districts across the state and the nation.

The case study attempted to answer the following research question:

1. What stimulates the institutionalization of student voice within school settings?

The sub-questions of this study include the following:

1. How does school culture influence student voice implementation?

2. How does student voice change school culture?

The emphasis of this chapter is to provide a detailed description of the methodology used
in this research. The researcher describes the site of the study and the demographics of the
research participants, along with the research design, the data collection methods, and the data

analysis and synthesis process.
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Trustworthiness of the Data

The researcher insured that the results of the case study are accurate data and not the
biases of the researcher. The researcher used the following methods to ensure trustworthiness:
audit trail, peer debriefing and member check.
Audit Trail

The researcher made notes and kept accurate records of the process throughout the study.
Each month at the student voice training session, observations were recorded, photographs were
taken and notes from conversations were documented. The researcher noted how decisions and
conclusions are derived from this audit trail.
Peer Debriefing

The researcher utilized peer debriefing during the data analysis stage to obtain input from
impartial examiners. The peer debriefing process was conducted with peers familiar with the
student voice concept as well as peers unfamiliar with the concept in order to view the data from
multiple lenses. After the peer analysis, feedback was given to the researcher to ensure
trustworthiness, accuracy and validity.
Member Check

The researcher used the member check process to ensure validity of interview data. At
the conclusion of the interviews, the researcher checked with each participant to confirm that the
views, wording, and context had properly been captured. Participants had the opportunity to
give more detail or clarify any information that may have been unclear to the researcher during

the data analysis process.
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Summary

This case study is defined as an instrumental case study. An instrumental case study
seeks to understand a specific problem or issue (Creswell, 2013), and in this case, factors that
increase student voice implementation at the school site. Stake (1995, p. 3) delves deeper in his
definition by describing an instrumental study as one that focuses on a research question or
problem, but is also “instrumental” in determining other aspects of the problem. Through the
study about student voice, the goal is to gather data about implementation of strategies, and also
to gather information about other significant concepts of student voice that may surface through
the research. Yin (2014) states that research methods are used for three purposes — exploratory,
descriptive, and explanatory — and one case study may use all three purposes. Throughout the
process of this case study, the researcher explored the factors through which student voice
strategies were implemented at the school site, described those factors, and by using data,
explained why these factors were instrumental in the transfer of learning process.

The research participants in this instrumental case study were ten adult coaches
participating in the Northeast Arkansas Regional Student VVoice Initiative. Patton (2001) states
that in qualitative research the selection of the participants is purposeful (as cited in Bloomberg
& Volpe, 2012, p. 104). One type of purposeful sampling is maximum variation. Creswell
(2013) describes maximum variation sampling as a sampling technique where the researcher
determines the criteria of the research participants in advance to maximize the differences.
Those characteristics chosen by the researcher were based on attendance and engagement data:
the ten research participants have shown regular attendance and engagement in the monthly
student voice seminars. The rationale for the selection of these participants is because each

month the learning builds on previous learning, and those participants who attended each month
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possess a deeper understanding of the process and a stronger grasp of the student voice concept.
This is evident through the observations and conversations that the researcher has had with the
selected participants. This rationale increases the likelihood that the findings will reflect
different perspectives, which is ideal in qualitative research (Creswell, 2013).

The ten research participants represented three school sites and included diversity in
gender, content area, grade level, years of experience and ethnicity. The level of teaching
experience ranged from two years to thirty-three years, and content areas included English,
social studies, E.A.S.T. (Environmental and Spatial Technologies) facilitator, history, marketing,
career and technical and administrators. The demographics of the research participants
represented the demographics of the entire participant list. The selected participants consisted of
seven female (70%) and three male (30%) participants. Nine of the participants were Caucasian
(90%) and one of the participants was African-American (10%), which reflected the ethnic
diversity of the entire participant group.

Overview of information needed
Contextual information

The research participants are educators in public schools in Mississippi County,
Arkansas. Mississippi County is the most northeastern county in the state of Arkansas, sharing a
boundary with Missouri to the north with the Mississippi River (for which the county is named)
separating it from Tennessee to the east. Most of the residents in Mississippi County are farmers
and produce such crops as soybeans, rice, corn, and especially cotton, which has contributed
greatly to the economy of the area and the state. Eight steel-related industries have located in the
county in recent years, making it the largest steel-producing county in the nation. These and

other industries have chosen Mississippi County because of the easy access to the interstate and
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river travel. According to the United States Census Bureau, the average income per family in
Mississippi County was $35,663 in 2014.

Figure 3.2 Mississippi County
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(Information retrieved from http://www.encyclopediaofarkansas.net/encyclopedia/entry

detail.aspx?entrylD=791)

Demographic information

Most of the county is rural, and the poverty level varies by community. The financial
resources in the Mississippi County school districts are not abundant. All but one school district
in the county has a poverty level of 50% or higher. The three school districts in this study have

poverty levels of 100% (Blytheville), 100% (Osceola) and 44% (Armorel).
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Table 3.2

School District Demographics

School District % White

% Black % Hispanic % Limited English

% Poverty

Armorel 81.8
Blytheville 17.3
Gosnell 67.2
Manila 93.7
Osceola 16.8
Rivercrest 63.6

Retrieved from: http://www.mcagov.com/

7.3
79.0
22.2
0.2
79.0
29.6

6.4
2.9
7.0
5.2
1.7
5.7

NOPFEFPDNO

44
100
69
63
100
76

http://www.encyclopediaofarkansas.net/encyclopedia/entry-detail.aspx?entry|D=935

Participating schools:

There were seven schools and one junior college technical center in Mississippi County

participating in the Northeast Arkansas Regional Student Voice Initiative; however, this study

focused on three of the school districts with racially and socio-economically diverse populations.

The school districts participating in this study include the following:

e Armorel High School

e Blytheville Middle / High School

e Osceola High School
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Osceola School District
Table 3.5

Demographic Data — Osceola School District

Category Number / Percent
Enrollment 1,300
Average Class Size 15 students
Average Years Teaching Exp. 12 years
Per Pupil Spending — District $11,236
Per Pupil Spending — State $9,642
School Choice Transfers 0

Limited English Proficiency 0

Low Income Percentage 100%
Special Education Percentage 10%

Demographic information retrieved from the website of the Arkansas Department of Education

(http://www.arkansased.gov/)

Table 3.6

Contextual, Demographical and Theoretical Information:

Type of Information ~ What the Researcher Requires

Method

Contextual The Northeast Arkansas Regional Student
Voice Initiative began in April 2015. The
objective of this initiative was to instruct
students and adult coaches from each school
district in Mississippi County, Arkansas
about the concept of student voice.

For the purpose of this study, the researcher

will focus on three school districts with diverse

populations.

Grant Information
Observation
Ark. Dept. of Ed.

School Districts
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There is much more student/teacher communication and collaboration (P3, L57-58).
Being an effective teacher starts with building relationships (P4, L61-62).

We must realize the importance of building relationships with students instead of just
treating them like a secondary citizen in the school (P4, L112-113).

I don't see these things happening without the initial step of conversations between
students and teachers (P5, L91).

Students respect teachers and teachers respect the students. This is a huge difference in
the culture and climate in our building from the past (P6, L22-24).

Students are working with the teachers on our culture committee and on other committees
in our school (P8, L71-72).

We are creating a team-building environment where students see teachers as "actual
people” and not just their teacher (P9, L67-68).

While some students show trepidation about doing anything in cooperation with teachers
(general social anxiety about being seen as a goody-two-shoes) even they will quietly
admit that they appreciate being asked their opinion (P10, L31-34).

The last statement on this list is from a teacher in the most challenging culture of the

three participating school districts. From most of the comments transcribed from the interviews,

it is evident that students and teachers in most situations want to create a culture of collaboration

and improve the learning environment through building relationships. However, this honest

statement in reality is a reminder that some of the school cultures are still challenging and

perceive positive student-teacher relationships as something to not be publicized in fear of peer

harassment. The positive spin on this perspective is the section of the comment stating, “They
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quietly appreciate being asked their opinion.” Even in the challenging situations, there can be
progress.

Finding 5: The majority of the participants have seen evidence that the implementation of
student voice has created a higher culture for student learning (70%).

From my experience as a student voice trainer, one major barrier is helping participants
understand that student voice goes beyond creating an affective culture for students and teachers.
Much of the research in chapter 2 focuses on the fact that student voice is correlated with student
learning. Quaglia (2016) emphasizes his research stating students are seven times more
academically motivated when they are given an opportunity to share their voice about their
learning. When students are academically motivated, achievement improves. Participants
shared these comments about student voice and student learning:

e Affects student achievement scores, learning in the classroom and student engagement

(P1, L17-18).

e | see this as the largest factor that will change our culture and move us out of academic
distress (P2, L79-81).

e Students are going to have those communication skills and collaboration skills that they
need when they leave us to go to college (P3, L36-38).

e | feel like this has motivated students to take ownership of their education (P5, L97-98).

e Some teachers have said this is a breath of fresh air because learning has become more
student driven (P5, L30-32).

e Students have been given more responsibility in the classroom and teachers are becoming
more of a facilitator (P6, L41-42).

e Student voice has taken conversations much deeper than we had originally thought.
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e Students thought maybe they could change some items on the cafeteria menu or create
organizations and clubs, but now realize they have a say in the educational process (P7,
L27-30).

e Students seem to be more in control of their own situation, which translates into
improved performance in the classroom (P10, L14-15).

Chapter Summary

This chapter presented an overview of the five findings revealed in this case study. The
five findings were generated from the two research questions posed earlier in the chapter:

1. What is essential for developing student voice within any school?

2. What role does culture play in institutionalizing student voice within schools?

Ten adult participants in the Northeast Arkansas Regional Student Voice Initiative were
interviewed in order to extract information related to the research questions. The ten participants
are teachers and administrators who represent three diverse school districts in the northeast
corner of Arkansas. Examples of direct quotations are included in this chapter in order for the
reader to trust the accuracy of the five findings.

The two key findings centered on the impact of student voice on student leadership and
the importance of gaining and maintaining support from the school leaders and the classroom
teachers. According to the findings, support from school leaders and classroom teachers is the
most essential factor for implementing student voice in the school culture, and student leadership
is the greatest outcome when student voice is implemented. An interesting side note from these
findings is that there is not a major theme addressing the importance of student support and
involvement. The data indicate that leadership and teacher support is vital, but rarely did a

participant discuss the importance of student involvement. This researcher’s interpretation of
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this observation — and from personal experience — is that students are anxiously waiting to
become part of the collaborative culture and share their voice, so encouraging student support
does not have to be addressed. Students are already invested; the challenge, and the two
foundational pieces, are administration and teacher support.

Other essential elements for student voice implementation are finding time for teacher
training (30%) and time to develop plans for implementation (30%). Other cultural
improvements include stronger student-teacher relationships (80%), more collaborative work
between students and teachers (60%), and students invited to the table to discuss school rules and
procedures (70%).

All of the findings in this study are interrelated and systemic. If one component is not in
place, the whole culture is affected. Student voice will not be taken to scale in a school culture

unless every essential component of student voice is present.
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Chapter 5
Conclusions and Recommendations
Introduction

The purpose of this case study was to explore the factors that are essential in a school
culture for student voice to flourish and grow. The participants from the study are classroom
teachers and school administrators from three diverse school districts who attend a monthly
student voice training called the Northeast Arkansas Regional Student Voice Initiative. Student
voice has taken a different path in each district, with each district experiencing successes and
barriers during the implementation process. The findings of this study will allow the researcher
and readers to determine what factors were in place in each setting that allowed the districts to
achieve implementation success.

Conclusion 1: Leadership and teacher support are the keys for implementation.

The first major conclusion from this study is that support from school leadership and
teachers must be in place for student voice to flourish. Without leadership support and teacher
buy-in, student voice will never take root in a school culture. A conclusion from the findings is
all participants understood the importance of leadership and teacher support, and this conclusion
arose due to success or lack of success with such support. In those schools where student voice
flourished, the participants observed the importance of leadership and teacher support, and where
student voice was unsuccessful, the participants observed leadership and teachers as barriers.

Support for a new — and non-traditional — initiative, begins with understanding of the
initiative. Adults need to understand the “why.” Gaining understanding is derived through
professional development regarding the benefits of creating a collaborative culture between

students and teachers. Without proper professional development and training, conclusions are
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often drawn from inaccurate information or lack of understanding. In the Northeast Arkansas
Regional Student Voice Initiative, each school district is represented by two adult leaders
(teachers) and three students. These teachers and students meet each month to grow their
understanding about student voice and to be introduced to tools and strategies to take back to the
school site for implementation. Teams are asked to develop professional development for the
students and teachers at the school site, and sometimes this is met with openness and sometimes
it is difficult for the team to find the time for school site training.

From the findings, 70% of the participants mentioned leadership support and 70%
mentioned teacher buy-in. These two vital pieces occur when the other two essential elements in
the findings are addressed — time (30%) and training for teachers (30%). All of these elements
are inclusive. Quaglia (2016) suggests that student voice must become a priority if schools want
this initiative to take root in the school culture. For student voice to become a priority, finding
time for whole group training and time for implementation of strategies should be non-
negotiable. This begins with leadership.

Conclusion 2: Positive student-teacher relationships are foundational.

From the findings, 80% of the participants specifically mentioned the importance of
creating strong student-teacher relationships, but everyone interviewed shared information that
was relevant to positive relationships. The student voice concept is built on the foundation of
relationships. Sometimes student voice flourishes because the school culture has previously
been fertile with strong relationships, and often strong relationships are a result after student
voice is implemented. Whichever the case, without positive teacher-student relationships,

student voice will never be part of a school culture.
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The findings also conclude that student-teacher collaboration (60%) and student
involvement in school procedural issues (70) is prevalent when student voice flourishes. These
two elements result from initially creating strong student-teacher relationships. Occasionally,
stronger student-teacher relationships are “forced” through mandated collaboration opportunities,
but from the researcher’s experience, relationships create collaboration. Until strong
relationships are created, students will not be involved in educational decision-making or
informed that their voice matters.

Although it did not surface in the findings, creating a formal action plan for student and
teacher collaboration is vital for success. Determining how students will be involved in decision
making with adults must have some guidelines. Teachers are still teachers, and they will have
the final say, but creating formal and structured opportunities for student-teacher collaboration is
key.

Conclusion 3: Student achievement is a result of student voice.

This conclusion is this researcher’s favorite conclusion to share. Often, it is
communicated that student voice is all affective and does not correlate with student learning or
student progress. Much of chapter 2 addresses the correlation between student voice and student
learning, and this was evident in the findings from the participant interviews. Student voice is a
cultural change. School culture is directly tied to student learning. As an education leader and
leadership developer, the researcher has never observed a school at any level with a toxic culture
that is also a high performing school. Students who are given a voice in the educational process
are seven times more likely to be academically motivated and eight times more likely to be
engaged in the classroom (Quaglia, 2016). Academically motivated and engaged students are

higher achievers.
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From the findings, 70% of the participants shared examples of how student learning has
increased in their school since the implementation of student voice strategies. This conclusion
has a connection to the first conclusion because administrators often become supportive when
the research on student voice and student achievement is presented. When administrators and
teachers realize that creating a collaborative culture with students also increases student learning,
the school culture begins to change.

Conclusion 4: Student voice develops leadership in students.

The development of student leadership was mentioned the most number of times (90%)
when participants were asked about cultural outcomes. One key objective of the student voice
concept was to create positive student leaders who take an active role in their education and no
longer sit on the sideline as passive participants in the learning process. Leadership skills
transcend the school setting and prepare the students to be leaders in their communities, families,
churches and civic organizations. Many of the participants shared stories of specific students
who had been negative leaders or very shy, and due to the student voice training, have become
positive student leaders in the school. By giving students a chance to share their learning needs,
voice concerns, share improvement suggestions, or collaborate with teachers and administrators
about procedural issues, students will develop the key tools to grow their leadership skills.
Conclusion 5: Providing time for implementation strategies is essential.

From the findings, only 30% of the participants specifically mentioned time as an
essential element, but time is the common thread that must be pulled through every single
component mentioned in the findings. There must be time for training administrators and
teachers. There must be time for developing positive relationships. There must be time carved

out for students and teachers to collaborate and develop improvement plans together. There
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must be time for teachers to formally talk to students about learning needs. Again resources —
and time is a big one — are allocated to initiatives that leadership deems important. When student
voice becomes endorsed and solidified through the research as a necessary component of
education, allocating time for implementation will occur. It is the responsibility of school
leaders to make student voice a priority.
Recommendations
The researcher is making the following recommendations based on the research
questions, findings of the participant interviews, data analysis, and the conclusions from the
findings. The researcher will share recommendations for the following constituents: 1) school
leaders, 2) public school teachers, 3) students, and 4) state educational leaders and policy
makers.
Recommendations for school leaders
1. Research student voice to gain a better understanding of the initiative in order to begin
conversations at the school level. Without leadership support, this initiative will not
move forward. Read as much as possible on the topic to develop an overall
understanding of the concept.
2. Research the correlation between student voice and student achievement and share data
with the school stakeholders.
3. Create time in the school schedule to implement student voice strategies. Make student
voice a priority.
4. Provide professional development on the student voice initiative for all teachers and

stakeholders in the school district.
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8.

Become an advocate for students and their voice. Allow students to actively shape their
learning journey through voice.

Create opportunities for students and teachers to collaborate. Allow students to attend
teacher professional development to strengthen relationships and build a collaborative
culture.

Send teachers and students to student voice trainings and institutes. Attend with the team
when possible.

Be realistic on the amount of time it takes to implement student voice to scale.

Recommendations for public school teachers

1.

Research student voice and develop a better understanding of the concept. The concept
does not give control and decision making to the students as some believe, but only
brings their voice to the table. Develop an understanding that student voice is best for all
involved, including teachers.

Be open minded to change and do not be caught up in traditional practices that may not
be effective. Ask students their opinions and act on them accordingly.

Become teacher leaders in the development of professional development on student
voice. Often, teachers look to peers as role models and leaders in the building.

Be open to building stronger working relationships with students. Find opportunities to
collaborate with students about their learning and school improvement issues.

Attend local student voice workshops, trainings, or institutes to gain a better

understanding of the concept and the role that teachers play in the process.

Recommendations for students

1.

Research the student voice concept and develop an understanding of the role of students.
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2. Be part of the solution. When making improvement suggestions, be part of the solution
and implementation of plans.

3. Find opportunities to share learning needs with teachers.

4. Be a positive advocate for student voice. Share positive experiences with others.

5. Ask to attend any student voice training offered locally.

Recommendations for state education leaders and policy makers
1. Research the student voice concept and develop a better understanding of how student
voice has changed cultures and improved student learning across the country.
2. Fund student voice trainings so school districts do not have to budget for this important
training.
3. Formalize a student voice department at the state level with a person to oversee the
department. Make student voice a vital piece of the educational process.
4. Realize that standards, assessments and accountability are necessary, but without a fertile
collaborative culture, these components will not improve schools alone. Student voice
and strengthening student-teacher relationships is the missing piece of the puzzle.
Recommendations for further research

The researcher recommends that further studies be conducted to broaden the knowledge
of student voice and its impact on public schools across the country. With a much larger
database, researchers will be able to share essential elements needed for student voice to flourish

and the impact that student voice has on a school culture.
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The researcher recommends the following for consideration:

1. Due to the limitations of this study, a much larger study should be conducted in order to
gather state or national data on the impact of student voice. A larger study would
increase the validity of the findings.

2. A similar study as this case study, but from the perspective of the students should be
conducted. Data from the adult perspective and the student perspective should be
analyzed and compared for future studies.

Researcher Reflections

In 2008, a national consultant and friend mentioned to the researcher that the next “big
concept” in education was going to be student voice. She stated that no one in the state was
addressing this important concept, and the researcher was challenged to lead the way. She knew
the researcher’s passion for this topic because of the researcher’s personal testimony regarding
the power of student voice to improve the learning culture in some schools in the state.

If this study provides the much needed data on the topic of student voice in our state, it
will be well worth the effort. The students in public schools deserve the best education possible
and allowing them to be part of the process creates a stronger learning culture. The researcher
challenges all educational leaders to consider surrounding student voice with policy and
formalizing a streamlined process for all schools.

Malcolm X said “Education is our passport to the future. For tomorrow belongs to the
people who prepare for it today.” Preparing our students for the future is not allowing them to be
passive observers, but allowing them to become active participants in their own educational

journey.
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From the researcher’s experience, student voice must be defined and explained to
educators to create and increase support. Not only must educators be taught what student voice
is, but also what student voice in not. Student voice does not change the roles in schools;
teachers are still teachers and students are still students. Teachers still have the decision making
responsibilities, but student input provides another layer of data and information to make
appropriate decisions. Student voice is not student protest. Student voice represents the
antithesis of protests by creating collaborative cultures between students and teachers instead of
dividing cultures.

Schools that reflect a strong student voice culture often provides professional growth
opportunities for both teachers and students. Students plan lessons and assessment opportunities
with teachers. Students share their learning styles and are allowed to use their learning styles in
the learning and assessing process. Students not only bring suggestions for school improvement
and change, but are also part of the action plan for improvement and change.

Student voice is not a club, organization, or in any way exclusive to any group of
students. It is not a “feel good” initiative where all stakeholders in the schools are getting along
with each other, and it is not the latest reformation *“fad” that will be short-lived. Student voice
is a second-order cultural change correlated with student motivation, self-worth, student purpose
and student achievement.

In order to resolve the negative issues in public schools, the organizational culture must
change to focus on the needs of the students, build strong personal relationships between
students and teachers and strengthen conversations and engagement between both groups. This
means doing away with ineffective school “norms” that may have been traditional to many

educators. An emphasis on standards, assessments and accountability has removed the personal
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component of teaching and learning, and schools must create cultures where relationships are
strong and student-teacher collaboration is the norm. Public schools must return to focusing on
the whole child.
The goal of student voice is to increase collaboration and change the learning culture.
The culture will be one of collaboration, trust, and mutual respect between teachers and students.
Currently, this is not the norm. During a student voice training in Northeast Arkansas in the
spring of 2015, a young woman approached the researcher during a break with tears in her eyes
and said she was a junior in high school preparing for her last year, and this was the first time
anyone had ever asked her input about her own learning. She went on to say that if these
conversations had begun in elementary school, she felt she would have been a much better
student with a different attitude about school. John, a senior in high school, walked up to the
researcher, shook his hand, and left a note on his way out of the training that said the following:
Before student voice | didn’t have very good relationships with my teachers. | found it
hard to ask questions because | was afraid of being embarrassed for asking such simple
things. | had so many thoughts | wanted to share with my teachers, but I could not, and |
found that to be suffocating. When 1 joined the team that attended the Student Voice
training, | learned that building relationships with my teachers opens up many doors. | felt
more comfortable asking questions, which led to my grades improving. Student VVoice is a

window through which teachers can look and see more than just students, they can see

people.
John Wamble, Blytheville High School, 2016
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Appendix

Northeast Arkansas Regional Student Voice Initiative — Photos
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