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Appendix

Tables
Table 1

Means and SD for Ratings of Peer Victimization by Informant and Time Point

Informant Time Point n M SD Range
Self Tl 445 81 75 0-3.56
T2 440 87 .76 0-4.00
T3 445 93 .79 0-4.00
Teacher Tl 428 .65 .65 0-3.00
T2 441 .80 .61 0-2.67
T3 443 .84 .65 0-2.67
Peer T1 444 16 10 0-0.64
T2 444 A5 10 0-0.67
T3 445 .16 12 0-081
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Table 2

Frequency Distributions of Elevated Victimization Scores by Informant and Time

Point
Informant Time Point Not Elevated Elevated
n % n %

Self Tl 380 85.4 65 14.6
T2 382 85.8 58 13.0
T3 373 83.8 72 16.2

Teacher T1 342 76.9 86 19.3
T2 382 85.8 59 13.3
T3 369 82.9 74 16.6

Peer Tl 401 90.1 43 9.7
T2 404 90.8 40 9.0
T3 407 915 38 8.5
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Table 3

Descriptive Summary for T3 Predictors and Parametric Indices (n = 445)

Predictor M SD Range Skewness  Kurtosis
T3 Mean
Self .01 1.00 -1.17 - 3.88 0.89 0.26
Teacher .01 1.00 -1.27-2.79 0.32 -0.57
Peer -.05 0.79 -1.12-4.42 1.79 5.07
Mean Level
Self -.01 0.85 -1.13-3.75 1.04 1.20
Teacher -.01 0.85 -1.29 - 3.27 0.57 0.03
Peer -.08 0.70 -1.17-3.28 1.45 2.70
Stability
Self 44 0.83 0-3 1.91 2.68
Teacher 49 0.89 0-3 1.72 1.75
Peer 27 0.71 0-3 2.76 6.79
Cross-Informant Agreement
T1 44 0.67 0-3 1.43 1.40
T2 35 0.63 0-3 1.74 2.47
T3 41 0.70 0-3 1.71 2.47
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Table 4

Frequency Distribution for Threshold-Specific Indices (n = 445)

Index Level n %
Stability
Self 0 None 325 73.0
1 One Elevation 68 15.3
2 Repeated 29 6.5
3 Stable 23 5.2
CoTE o None 319 717
1 One Elevation 61 13.7
2 Repeated 37 8.3
3 Stable 28 6.3
Peer 0 None 376 84.5
1 One Elevation 34 7.6
2 Repeated 18 4.0
3 Stable 17 3.8
Cross-Informant Agreement
T1 0 None 293 65.8
1 One Informant 114 25.6
2 Two Informants 34 7.6
3 Three Informants 4 0.9
T2 0 None 321 72.1
1 One Informant 94 21.1
2 Two Informants 27 6.1
3 Three Informants 3 0.7
T3 0 None 307 69.0
1 One Informant 100 22.5
2 Two Informants 30 6.7
3 Three Informants 8 1.8
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Table 5

Bivariate Correlations among T3 Mean Predictors and Parametric Indices

Predictor 1 2 3 4 5 6 7 8 9 10 11 12
T3 Mean

1 Self --

2 Teacher .16*** --

3 Peer 22FFF ABFFE

Mean Level

4 Self 8EF*F 0% KKk 24%F*

5 Teacher 19***  84***  AD***  h***x .

6 Peer A7F*F O ALFRRR BBFAX 22F*F A2FFE -

Stability

7 Self JLFXE 4% 19FFxF B4Rk 15x* 18F R -

8 Teacher .16**  .69***  A2***  2px**  QO***  AQ***  15** -

9 Peer .09 BoFFx 72Rxk 13F*F 33FF* BO* 11* B4FFE -

Cross-Informant Agreement

10 T1 BAFFE L AZFFR AGFFRK JOFR*x G7FRxR BhxARx BOF** ghF*R B

11 T2 B3FXE ADFIER AGFARK AQFRHR BhFR [3XAK BAFRKR GAFFR BAFER* BeFR -

12 T3 S3FXF - BFFE BOFF* 49F*F AQFER LRFFAX BAFRKK GLrAR [EFA* G2Fxk G7HE

Note. *p <.05 **p < .01 ***p<.001



Table 6

Summary of Hierarchical Multiple Regressions for T3 Mean Victimization Variables Predicting Internalizing Outcomes

Model Predictors r beta t 95% ClI R? A R? AF
Step 1 40 40 08.09***
Gender -16***  -14 -3.71%** (-6.11, -1.88)
R/Ethnicity .06 .06 1.57 (-0.22, 1.94)
T1 RCADS B2*** 61 16.54%** (0.57,0.73)
T3 Mean Predictors
Step 2
Self 53 13 120.28***
Gender -13 -4.05*** (-5.74,-1.99)
R/Ethnicity .04 1.07 (-0.44, 1.48)
T1 RCADS 45 12.61*** (0.41, 0.56)
T3 Self 5g*** .39 10.97*** (4.66, 6.69)
Teacher 41 .01 5.50*
Gender -.14 -3.87*** (-6.27, -2.04)
R/Ethnicity .06 1.65 (-0.17, 1.98)
T1 RCADS 61 16.39*** (0.57,0.72)
T3 Teacher A1** .09 2.34* (0.20, 2.32)
Peer A1 .01 5.53*
Gender -.16 -4.21%** (-6.84, -2.49)
R/Ethnicity .06 1.69 (-0.15, 2.00)
T1 RCADS .60 15.96*** (0.56, 0.71)
T3 Peer 14** .09 2.35* (0.27, 3.04)

Note. Step 1 degrees of freedom = (3, 435); Step 2 degrees of freedom = (1, 434); Durbin-Watson statistic range = 2.02 — 2.03;
.~ beta= Standardized coefficient beta; 95% CI = 95% Confidence Interval for b (unstandardized coefficient); A R? = R-square
B change; A F = F statistic change; R/Ethnicity = Race/ethnicity. *p < .05 **p < .01 ***p <.001



Table 7

Summary of Hierarchical Multiple Regressions for Mean Level Indices Predicting Internalizing Outcomes

Model Predictors r beta t 95% ClI R? A R? AF
Step 1 40 40 98.09***
Gender -16%**  -14 -3.71*%**  (-6.11, -1.88)
R/Ethnicity .06 .06 1.57 (-0.22, 1.94)
T1 RCADS 62*** .61 16.54*** (0.57,0.73)
Mean Level Indices
Step 2
Self 46 .06 44 27***
Gender -.16 -4.54%**  (-6.71, -2.66)
R/Ethnicity .06 1.69 (-0.15, 1.91)
T1 RCADS 45 10.50***  (0.39, 0.57)
Mean Self 53*** .29 6.65***  (3.42, 6.30)
Teacher 41 01 6.39*
Gender -.15 -4.02*%**  (-6.45, -2.21)
R/Ethnicity .06 1.59 (-0.21, 1.94)
T1 RCADS .60 16.34***  (0.56, 0.72)
Mean Teacher 13** .09 2.53* (0.36, 2.84)
Peer 41 .00 2.41
Gender -.16 -4.02***  (-6.76, -2.33)
R/Ethnicity .06 1.61 (-0.20, 1.96)
T1 RCADS .60 16.11*** (0.56, 0.72)
Mean Peer 10* .06 1.55 (-0.34, 2.88)

Note. Step 1 degrees of freedom = (3, 435); Step 2 degrees of freedom = (1, 434); Durbin-Watson statistic range = 2.02 — 2.03;
~, beta = Standardized coefficient beta; 95% CI = 95% Confidence Interval for b (unstandardized coefficient); A R? = R-square
change; A F = F statistic change; R/Ethnicity = Race/ethnicity. *p < .05 **p < .01 ***p <.001
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Table 8

Summary of Hierarchical Multiple Regressions for Stability Indices Predicting Internalizing Outcomes

Model Predictors r beta t 95% ClI R? AR? AF
Step 1 40 40 98.09***
Gender - 16%** -14 -3.71*** (-6.11, -1.88)
R/Ethnicity .06 .06 1.57 (-0.22, 1.94)
T1 RCADS B2%** .61 16.54*** (0.57,0.73)
Stability Indices
Step 2
Self 43 .02 17.50%**
Gender -15 -4.15%** (-6.48, -2.31)
R/Ethnicity .07 1.98* (0.01, 2.13)
T1 RCADS 53 12.88*** (0.48, 0.65)
Stability Self AQ*** 17 4.18%** (1.60, 4.43)
Teacher 41 .01 4.30*
Gender -.15 -3.95%** (-6.39, -2.14)
R/Ethnicity .06 1.65 (-0.17, 1.98)
T1 RCADS 61 16.53*** (0.57,0.73)
Stability Teacher .07 .08 2.07* (0.06, 2.42)
Peer A1 .00 2.45
Gender -.15 -3.96*** (-6.50, -2.19)
R/Ethnicity .06 1.62 (-0.19, 1.97)
T1 RCADS 61 16.28*** (0.57,0.72)
Stability Peer .09* .06 1.57 (-0.31, 2.71)

Note. Step 1 degrees of freedom = (3, 435); Step 2 degrees of freedom = (1, 434); Durbin-Watson statistic range = 2.02
—2.03; beta = Standardized coefficient beta; 95% CI = 95% Confidence Interval for b (unstandardized coefficient); A
R? = R-square change; A F = F statistic change; R/Ethnicity = Race/ethnicity. *p < .05 **p < .01 ***p <.001
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Table 9

Summary of Hierarchical Multiple Regressions for Informant Agreement Indices Predicting Internalizing Outcomes

Model Predictors r beta t 95% CI R? A R? AF
Step 1 40 40 98.09***
Gender -16%**  -14 -3.71*** (-6.11, -1.88)
R/Ethnicity .06 .06 1.57 (-0.22, 1.94)
T1 RCADS 62*** 61 16.54*** (0.57,0.73)
Cross-Informant Agreement Indices
Step 2
Tl 41 .00 1.27
Gender -.15 -3.87*** (-6.43, -2.10)
R/Ethnicity .06 1.63 (-0.18, 1.98)
T1 RCADS .60 15.49*** (0.56, 0.72)
T1 Agreement 18*** .05 1.13 (-0.71, 2.64)
T2 41 .01 3.70*
Gender -15 -3.99*** (-6.48, -2.20)
R/Ethnicity .06 1.71 (-0.14, 2.01)
T1 RCADS 59 15.45%** (0.55,0.71)
T2 Agreement 20%** .08 1.92* (-0.04, 3.48)
T3 45 .05 38.92%**
Gender -.16 -4.56*** (-6.78, -2.70)
R/Ethnicity .07 2.03* (0.03, 2.11)
T1 RCADS 57 15.65*** (0.53, 0.68)
T3 Agreement 32x** 23 6.24*** (3.22,6.19)

Note. Step 1 degrees of freedom = (3, 435); Step 2 degrees of freedom = (1, 434); Durbin-Watson statistic range = 2.02 —
~ 2.03; beta = Standardized coefficient beta; 95% CI = 95% Confidence Interval for b (unstandardized coefficient); A R?=
¥5  R-square change; A F = F statistic change; R/Ethnicity = Race/ethnicity. * p <.06 *p < .05 **p < .01 ***p <.001
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Table 11

Summary of Hierarchical Multiple Regressions Testing Moderation of Gender and Race/Ethnicity on Internalizing Outcomes

Model at Step 3 Predictors r beta t R? AR? AF
T3 Mean

Self X Gender 538 .005 4.27*
Gender -13 -4.06***
Race/Ethnicity .03 1.02
T1 RCADS 45 12.60***
T3 Self 46 9.70***
T3 Self X Gender .338*** -.09 -2.07*

Self X Race/Ethnicity 533 .000 0.06
Gender -.13 -4.04***
Race/Ethnicity .04 1.07
T1 RCADS 45 12.60***
T3 Self .38 7.03%**
T3 Self X Race/Ethnicity A59%** 01 24

Teacher X Gender 411 .000 0.31
Gender -.14 -3.87***
Race/Ethnicity .06 1.64
T1 RCADS 61 16.39***
T3 Teacher .07 1.24
T3 Teacher X Gender .079* .03 .56



Table 11 (Cont.)
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Model at Step 3 Predictors r beta t R? A R? AF
T3 Mean

Teacher X Race/Ethnicity 413 .002 1.79
Gender -.15 -3.89***
Race/Ethnicity .06 1.61
T1 RCADS 61 16.45%**
T3 Teacher .03 .53
T3 Teacher X Race/Ethnicity .100* .08 1.34

Peer X Gender 413 .002 1.70
Gender -17 -4.30%**
Race/Ethnicity .06 1.72
T1 RCADS .60 15.93***
T3 Peer 15 2.56*
T3 Peer X Gender 072 -.07 -1.31

Peer X Race/Ethnicity 421 .010 7.70%*
Gender -17 -4 46%***
Race/Ethnicity .07 1.84
T1 RCADS .60 16.07***
T3 Peer -.00 -.04
T3 Peer X Race/Ethnicity 159%** 14 2.77**



Table 11 (Cont.)
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Model at Step 3 Predictors r beta t R? A R? AF
Mean Level

Self X Gender 462 .003 2.37
Gender -.16 -4 57***
Race/Ethnicity .06 1.62
T1 RCADS 45 10.45***
Mean Self 34 6.13***
Mean Self X Gender 318*** -.08 -1.54

Self X Race/Ethnicity 460 .001 0.76
Gender -.16 -4 50***
Race/Ethnicity .06 1.70
T1 RCADS 45 10.51***
Mean Self 25 4.28***
Mean Self X Race/Ethnicity A16%** .05 87

Teacher X Gender 412 .000 0.20
Gender -.15 -4,00%**
Race/Ethnicity .06 1.58
T1 RCADS 61 16.32***
Mean Teacher .08 1.38
Mean Teacher X Gender .085* .03 .45
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Table 11 (Cont.)

Model at Step 3 Predictors r beta t R? A R? AF
Mean Level

Teacher X Race/Ethnicity 413 .001 0.64
Gender -.15 -4.02%**
Race/Ethnicity .06 1.60
T1 RCADS 61 16.35***
Mean Teacher .06 .95
Mean Teacher X Race/Ethnicity .097* .05 .80

Peer X Gender 403 .003 1.90
Gender -17 -4.18***
Race/Ethnicity .06 1.66
T1 RCADS .60 16.05***
Mean Peer 12 2.06*
Mean Peer X Gender 044 -.08 -1.38

Peer X Race/Ethnicity 418 011 8.11**
Gender -17 -4.33***
Race/Ethnicity .07 1.90+
T1 RCADS .60 16.25***
Mean Peer -.04 -.75
Mean Peer X Race/Ethnicity 120** 15 2.85**
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Model at Step 3 Predictors r beta t R? A R? AF
Stability

Self X Gender 432 .005 3.96*
Gender -11 -2.78**
Race/Ethnicity .07 1.88
T1 RCADS 53 12.86***
Stability Self 25 4.44%**
Stability Self X Gender 155%** -11 -1.99*

Self X Race/Ethnicity 427 .000 0.00
Gender -.15 -4.14
Race/Ethnicity .07 1.73
T1 RCADS 53 12.87
Stability Self 17 3.13
Stability Self X Race/Ethnicity .304*** .00 .02

Teacher X Gender 411 .001 1.01
Gender -17 -3.95***
Race/Ethnicity .06 1.66
T1 RCADS 61 16.56***
Stability Teacher .03 .58
Stability Teacher X Gender .009 .06 1.00
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Table 11 (Cont.)

Model at Step 3 Predictors r beta t R? A R? AF
Stability

Teacher X Race/Ethnicity 409 .000 0.05
Gender -.15 -3.95%**
Race/Ethnicity .07 1.54
T1 RCADS 61 16.49***
Stability Teacher .09 1.51
Stability Teacher X
Race/Ethnicity 053 oL -2z

Peer X Gender 407 .000 0.33
Gender -14 -3.56***
Race/Ethnicity .06 1.65
T1 RCADS 61 16.25%**
Stability Peer .09 1.32
Stability Peer X Gender .032 -.04 -.57

Peer X Race/Ethnicity 416 .009 6.50*
Gender -.16 -4,18***
Race/Ethnicity .02 .59
T1 RCADS 61 16.35%**
Stability Peer -.04 -.69
Stability Peer X Race/Ethnicity 138** 14 2.55*
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Table 11 (Cont.)

Model at Step 3 Predictors r beta t R? AR? AF
Cross-Informant Agreement

T1 X Gender 408 .002 1.78
Gender -12 -2.62**
Race/Ethnicity .06 1.61
T1 RCADS .60 15.42%**
T1 Agreement 11 1.75
T1 Agreement X Gender .030 -.09 -1.34

T1 X Race/Ethnicity 405 .000 0.01
Gender -.15 -3.87***
Race/Ethnicity .06 1.31
T1 RCADS .60 15.47***
T1 Agreement .04 73
T1 Agreement X Race/Ethnicity 148*** .01 12

T2 X Gender 403 .001 0.92
Gender -.13 -3.03**
Race/Ethnicity .06 1.70
T1 RCADS 59 15.38***
T2 Agreement 12 1.98*
T2 Agreement X Gender 051 -.06 -.96
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Table 11 (Cont.)

Model at Step 3 Predictors r beta t R? AR? AF
Cross-Informant Agreement

T2 X Race/Ethnicity 410 .002 1.18
Gender -.15 -4.00
Race/Ethnicity .04 94
T1 RCADS .60 15.49
T2 Agreement .03 .62
T2 Agreement X Race/Ethnicity 167*** .06 1.09

T3 X Gender 453 .000 0.11
Gender -17 -4.10***
Race/Ethnicity .07 2.02*
T1 RCADS 57 15.62***
T3 Agreement 21 3.87%**
T3 Agreement X Gender 143*** .02 34

T3 X Race/Ethnicity 456 .003 2.65
Gender -17 -4.61%**
Race/Ethnicity .04 .90
T1 RCADS 57 15.69***
T3 Agreement 17 3.31***
T3 Agreement X Race/Ethnicity 269*** .09 1.63

Note. beta = Standardized coefficient beta; 95% CI = 95% Confidence Interval for b (unstandardized coefficient); A R?= R-square
change; A F = F statistic change; * p <.06 *p < .05 **p < .01 ***p <.001
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Figure 2. Simple slopes interaction plot: regression lines for relations between T3 Mean-
Self reported peer victimization and internalizing outcomes (T3 RCADS) as moderated by
gender (2-way interaction).
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Figure 3. Simple slopes interaction plot: regression lines for relations between T3 Mean-Peer
reported peer victimization and internalizing outcomes (T3 RCADS) as moderated by
race/ethnicity (2-way interaction).
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Figure 4. Simple slopes interaction plot: regression lines for relations between Mean Level-Peer
victimization and internalizing outcomes (T3 RCADS) as moderated by race/ethnicity (2-way
interaction).
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Figure 5. Simple slopes interaction plot: regression lines for relations between Stability-Self
victimization and internalizing outcomes (T3 RCADS) as moderated by gender (2-way
interaction).
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Figure 6. Simple slopes interaction plot: regression lines for relations between Stability-Self
victimization and internalizing outcomes (T3 RCADS) as moderated by gender (2-way
interaction).
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Figure 7. Preliminary model for the possible role of stable peer victimization in the development of maladjustment from the lens of

attribution and attributional bias frameworks.
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Appendix A

Demographic Sheet

o PSP7

ARKANSAS Peer Safety Project

oad

ooonO

Ooo0oOoOoOooaa

Wait!!

The leader will explain how to answer the questions below. If you still need help, please
raise your hand.

SCHOOL #: TODAY’S DATE:
TEACHER #: YOUR GRADE:
STUDY ID #: YOUR AGE:

Are you a boy or a girl?

BOY
GIRL

What lanquages are spoken in your home?

ENGLISH
SPANISH
MARSHALLESE
OTHER:

What is your race or culture?

WHITE

BLACK
HISPANIC/LATINO
ASIAN

AMERICAN INDIAN
PACIFIC ISLANDER
BI/MULTI-RACIAL
OTHER:
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Appendix B

The Way Kids Are (School Experiences Questionnaire)

Some questions ask about the kids in your class. Other questions ask about you.

A. How much do kids in your class call you mean names?
0 1 2 3 4
(Never) (Sometimes) (Always)
B. How much do kids in your class hit you?
0 1 2 3 4
(Never) (Sometimes) (Always)
C. How much do kids in your class like each other as friends?
0 1 2 3 4
(Never) (Sometimes) (Always)
D. How much do kids in your class say hurtful things to you?
0 1 2 3 4
(Never) (Sometimes) (Always)
E. How much do YOU tease other kids, or call them mean names, or say hurtful things to
them?
0 1 2 3 4
(Never) (Sometimes) (Always)
F. How much do kids in your class say mean things about you or tells lies about you to other
kids?
0 1 2 3 4
(Never) (Sometimes) (Always)
G. How much do kids in your class kick you?
0 1 2 3 4
(Never) (Sometimes) (Always)
H. How much do kids in your class try to help if you are being picked on by other kids?
0 1 2 3 4
(Never) (Sometimes) (Always)
I.  How much do kids in your class tell you that you CAN’T play with them?
0 1 2 3 4
(Never) (Sometimes) (Always)
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Appendix B (Cont.)

How much do YOU tell other kids they can’t play with you, or YOU don’t invite them to
things to get back at them, or YOU say mean things or tell lies about them to other kids?

0 1 2 3 4
(Never) (Sometimes) (Always)
. How much do kids in your class get along with each other?
0 1 2 3 4
(Never) (Sometimes) (Always)
. How much do kids in your class tease you at school?
0 1 2 3 4
(Never) (Sometimes) (Always)
. How much do kids in your class NOT invite you to things to get back at you for something?
0 1 2 3 4
(Never) (Sometimes) (Always)
. How much do kids in your class push you?
0 1 2 3 4
(Never) (Sometimes) (Always)
. How much do YOU hit, or push, or kick other kids in your class?
0 1 2 3 4
(Never) (Sometimes) (Always)
. Inmy class, EVERYBODY is my friend.
0 1 2 3 4
(Never) (Sometimes) (Always)
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Teacher’s Peer Bullying Scale
(School Experiences Questionnaire — Teacher)

Please answer the following questions on this page about the student whose ID number is:

A. How much is this student hit, pushed, or kicked by other students?

0 1 2 3 4
(Never) (Almost Never) (Sometimes) (Almost Always) (Always)

B. How much is this student called mean names, told hurtful things, or teased by other
students?

0 1 2 3 4
(Never) (Almost Never) (Sometimes) (Almost Always) (Always)

C. How much are these students told they can’t play, or they have mean things or lies said
about them, or they aren’t invited to things just to get back at them?

0 1 2 3 4
(Never) (Almost Never) (Sometimes) (Almost Always) (Always)

D. How much does this student bully by hitting other students, by teasing other students, or by
telling other students they can’t play?

0 1 2 3 4
(Never) (Almost Never) (Sometimes) (Almost Always) (Always)
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Revised Class Play

» We’d like you to pretend that your class is doing a play and you are the director of that play. It is your
job to decide who plays the different parts in the play. Listed below are the descriptions for the
different parts of the play.

» Read each one and circle the roster numbers of the 3 students who could play the part best. Because
you're the director, you can’t pick yourself for any part.

» Yes, you can choose the same student again and again.

» Remember, there is no right or wrong answer, but do keep your answers private.

A.Which kids can play the part of someone who gets along well with the teacher, who likes to
talk to the teacher, and who the teacher enjoys spending time with? Circle 3 different
numbers.

1 7 13 19
2 8 14 20
3 9 15 21
4 10 16 22
5 11 17 23
6 12 18 24

B. Which Kids can play the part of someone who gets teased, called mean names, or told hurtful
things by other kids? Circle 3 different numbers.

1 7 13 19
2 8 14 20
3 9 15 21
4 10 16 22
5 11 17 23
6 12 18 24
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C. Which kids can play the part of someone who gets pushed, hit, or kicked by other kids?
Circle 3 different numbers.

1 7 13 19
2 8 14 20
3 9 15 21
4 10 16 22
5 11 17 23
6 12 18 24

D. Which kids can play the part of someone who is told they can’t play with other kids, has mean
things and lies said about them, or isn’t invited to things just to get back at them? Circle 3
different numbers.

1 7 13 19
2 8 14 20
3 9 15 21
4 10 16 22
5 11 17 23
6 12 18 24

E. Which kids can play the part of someone who hits other kids, teases other kids, or tells other
kids they can’t play with them? Circle 3 different numbers.

1 7 13 19
2 8 14 20
3 9 15 21
4 10 16 22
5 11 17 23
6 12 18 24
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R-CADS
A. | feel sad or empty...

0 1 2 3
Never Sometimes Often Always
B. I'worry when I think I have done poorly at something...

0 1 2 3
Never Sometimes Often Always
C. Nothing is much fun anymore...

0 1 2 3
Never Sometimes Often Always
D. I worry I might look foolish...

0 1 2 3
Never Sometimes Often Always
E. Ifeel worried when I think someone is angry with me...

0 1 2 3
Never Sometimes Often Always
F.lamtiredalot. ..

0 1 2 3
Never Sometimes Often Always
G. | worry about what is going to happen...

0 1 2 3
Never Sometimes Often Always
H. I have problems with my appetite...

0 1 2 3
Never Sometimes Often Always
I.I worry that bad things will happen to me...

0 1 2 3
Never Sometimes Often Always
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J. | feel scared when | have to take a test

0 1 2 3
Never Sometimes Often Always
K. 1 worry that | will do badly at my school work

0 1 2 3
Never Sometimes Often Always
L. Icannot think clearly...

0 1 2 3
Never Sometimes Often Always
M. | worry something bad will happen to me..

0 1 2 3
Never Sometimes Often Always
N. | feel afraid if | have to talk in front of my class
0 1 2 3
Never Sometimes Often Always
O. I worry about what other people think of me...

0 1 2 3
Never Sometimes Often Always
P. | feel like I don’t want to move...

0 1 2 3
Never Sometimes Often Always
Q. I'worry about making mistakes...

0 1 2 3
Never Sometimes Often Always
R. I feel like I will make a fool of myself in front of people...

0 1 2 3
Never Sometimes Often Always
S. I feel restless...

0 1 2 3
Never Sometimes Often Always
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T. Iworry that something awful will happen to someone in my family...

0 1 2 3
Never Sometimes Often Always
U. Ihave no energy for things...

0 1 2 3
Never Sometimes Often Always
V. Iworry about making mistakes...

0 1 2 3
Never Sometimes Often Always
W. | have trouble sleeping...

0 1 2 3
Never Sometimes Often Always
X. Ifeel worthless...

0 1 2 3
Never Sometimes Often Always
Y. | worry about things...

0 1 2 3
Never Sometimes Often Always
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IRB Request

E DEPARTMENT OF PSYCHOLOGY

UNIVERSITY OF

ARKANSAS FAYETTEVILLE, ARKANSAS 72701
Timothy A. Cavell, PhD
Professor & Director of Clinical Training
PHONE: (479) 575-4256
FAX: (479) 575-3219
Email: tcavell@uark.edu
September 11, 2012
MEMORANDUM
To: IRB

From: Timothy A. Cavell, PhD (PI)
Re: Addendum to Peer Safety Project (PSP) Approval #: 06-11-102

Please be advised that we are requesting an addendum to the above referenced approved study.

Attached is a detailed accounting of the changes we propose, along with supporting (cited)
materials.

We will await your response/approval prior to initiating these changes.

Thank you.

O 0

Tim Cavell
tcavell@uark.edu
575-5800
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Parent Consent

The Peer Safety Project

Timothy A. Cavell, PhD

Professor & Director of Clinical Training
Department of Psychological Science
Phone: (479) 575-5800

Email: tcavell@uark.edu

Parent Consent and Child Assent Form
The Peer Safety Project at the University of Arkansas is a study of school bullying. Children who are
bullied at school can feel sad or lonely and find it hard to do their school work or even go to school. This is
especially true when children are bullied again and again. Our goal is to learn more about bullying so that we
can find ways to help children who are bullied and having problems.

This study is open to all 4th-grade students, and we want to know if your child can be in the study.

Children and teachers participating in this study fill out surveys at school. The survey takes about 1 hour
to complete and the survey is given in the fall, in the late fall/early winter, and in the spring. Children are asked
questions about bullying and teasing, about getting along with classmates and who they play with, about
feeling nervous or sad, and about how to cope with feeling nervous or sad. Teachers are asked about bullying,
about what they do if bullying occurs (and do they think that will work), and about how well children are
behaving and getting along in their class.

One copy of this parent consent form is for you to keep and one needs to go back to school with your
child.

Your child can drop out of the study at any time with no problem and can skip any question that makes
your child feel uncomfortable. Also, there are no right or wrong answers to the survey questions. We keep all
the survey answers confidential to the extent allowed by law and University policy. We also code the answers
with a number and not with your child’s name. When we write up the study, we will not identify or name your
child. We will only say what we learned from the children as a group. There are no known risks to children
who participate in this project.

The University of Arkansas approved this project. If you have ANY questions about the project, please
call Dr. Tim Cavell (479/575-5800). You can also call Ro Windwalker (479/575-3845). She is the Compliance
Coordinator at the University of Arkansas.

DECISION TO PARTICIPATE IN RESEARCH:

I read this form (or had it read to me), and | understood what it says. | had a chance to ask any questions
and my questions were answered to my satisfaction. | talked to my child about this project and what I decided
to do.

O | AGREE to let my child and his/her teacher fill out the surveys at school.

OR

0 | DO NOT AGREE to let my child be in the project.
(Print your child’s name) (Print the name of your child’s teacher)
Signature of parent or guardian (consent) Date Signature of child (child assent) Date
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Teacher Consent

The Peer Safety Project

Timothy A. Cavell, PhD

Professor & Director of Clinical Training
Department of Psychological Science
Phone: (479) 575-5800

Email: tcavell@uark.edu

Teacher Consent Form

The Peer Safety Project at the University of Arkansas focused on the issue of school bullying. Children
who are bullied at school are at risk for social, emotional, and academic difficulties, especially if they are
chronically bullied. Our goal is to learn more about school bullying so that we can find ways to help those
children who are chronically bullied and having problems.

This study is open to all 4th-grade students and teachers, and we want to know if you would like to be in
the study.

For this study, you will be asked to complete a survey. One part of the survey is designed to gather
teacher information about students, but another part of the survey is designed to gather information about
teachers. The survey asks about bullying and teasing among students, about what you would do if bullying
occurs (and what you think that will work), and about how well children in your class are behaving and getting
along with each other. The survey takes about 30 minutes and it is completed in the fall, in the late fall/early
winter, and again in the spring. Teachers who participate in this study and complete the survey at all 3
time points will receive a $25 gift card.

One copy of this consent form is for you to keep and one needs to be returned to the UA research team.

You can drop out of the study at any time and can skip any question that makes you feel uncomfortable.
Also, there are no right or wrong answers to the survey. We keep all the survey answers confidential to the
extent allowed by law and University policy. We also code the answers with a number and not with your name.
When we write up the study, we will not identify or name you. We will only say what we learned about
children or teachers as a group. There are no known risks to teachers who participate in this project.

The University of Arkansas approved this project. If you have ANY questions about the project, please
call Dr. Tim Cavell (479/575-5800). You can also call Ro Windwalker (479/575-3845). She is the Compliance
Coordinator at the University of Arkansas.

DECISION TO PARTICIPATE IN RESEARCH:

I read this form and | understood what it says. | had a chance to ask any questions and my questions were
answered to my satisfaction.

001 AGREE to participate in the project.
OOl DO NOT AGREE to be in the project.

(Print your child’s name) Print the name of your child’s teacher)

Signature of parent or guardian (consent) Date Signature of child (child assent) Date
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IRB Approval

NIVERSITY OF

SAS

Office of Research Compliance
Institutional Review Board

September 17, 2012

MEMORANDUM
TO: Timothy Cavell
Melissa Faith

Debbie Gomez
James Thomas
Samantha Gregus
Freddie Pastrana

FROM: Ro Windwalker
IRB Coordinator

RE: PROJECT MODIFICATION
IRB Protocol #: 06-11-102
Protocol Title: Peer Safety Project (PSP)

Review Type: [JEXEMPT [XIEXPEDITED []FULL IRB

Approved Project Period: Start Date: 09/14/2012 Expiration Date: 12/04/2012

Your request to modify the referenced protocol has been approved by the IRB. This
protocol is currently approved for 1,480 total participants. If you wish to make any
further modifications in the approved protocol, including enrolling more than this
number, you must seek approval prior to implementing those changes. All
modifications should be requested in writing (email is acceptable) and must provide
sufficient detail to assess the impact of the change.

Please note that this approval does not extend the Approved Project Period. Should you
wish to extend your project beyond the current expiration date, you must submit a
request for continuation using the UAF IRB form “Continuing Review for IRB
Approved Projects.” The request should be sent to the IRB Coordinator, 210
Administration.
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For protocols requiring FULL IRB review, please submit your request at least one month
prior to the current expiration date. (High-risk protocols may require even more time for
approval.) For protocols requiring an EXPEDITED or EXEMPT review, submit your
request at least two weeks prior to the current expiration date. Failure to obtain approval
for a continuation on or prior to the currently approved expiration date will result in
termination of the protocol and you will be required to submit a new protocol to the IRB
before continuing the project. Data collected past the protocol expiration date may need
to be eliminated from the dataset should you wish to publish. Only data collected under
a currently approved protocol can be certified by the IRB for any purpose.

If you have questions or need any assistance from the IRB, please contact me at 210
Administration Building, 5-2208, or irb@uark.edu.

210 Administration Building ¢ 1 University of Arkansas ¢ Fayetteville, AR 72701

Voice (479) 575-2208 « Fax (479) 575-3846 * Email irb@uark.edu

The University of Arkan
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